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FOREWORD

In recent years an increasing number of secondary schools
havs offered Russian as an elective., Locally developed courses
of stud{ have been prepared and submitted to the Department for

o The rate of growth of such local courses and the de-
mand for guidance in setting up appropriate Sequences resulted
in the initiation of a Russian project,

Preliminary sections of this syllabus were duplicated and
sent to schools having approved Russian courses, Thaese matge
rials in revised form have been incorporated in this first com-
plete edition, Since this syllabus rapresents a first attempt
in defining a sequence in Russian it is subject to revision and

refinement on the basis of experience of teachers in the class-
roonm,

Russian for Seconda Schools follows the same format as
the syllabuses in FFencE, German, and Spanish, The complete
text 1s not included in this pubiication; hence it is necessary
for the reader to refer to one of the other syllabuses for ths
sections which apply generally to the teaching of all the mod-
ern languages., References to omitted sections may be found in
the table of contents and at appropriate points in the text,

The Ruseian version was written by Thomas Bushallow,
teacher at 3Shaker High School, Newtonville, in collaboration
with Professor John Iwanik, Union Cellege,

On the advisory committee, which helped plan the course
and reviewed the manuseript at various stages, were John G,
Bolos, Manhasset Junior-Senior High School; Frofessor Laimingas
Klausutis, Syracuse Universitﬁ; Teresa Margolin, Valley Streanm
South Higﬁ School; Professor dgar Mayer, State University of
New York at Buffalo; Ester Ostroff, Seward Park High School,

geg Ygrk City; and Valija Priedite, Syracuse Technical High
chool,

Ludmilla B, Pobedinsky, North Syracuse Central Schools,
also gave suggestions for revision of the final manuscript,
Olga S, Federoff and Robert Stacy, both of Syracuse University,
contributed to the final revision’of the section on culture,

The project was under the direction of Paul M, Glaude, J/
Chief, Bureau of Foreign Languages Education,

For this Bureau, the development of the Syllabus was undepr
the general direction of Richard G, Decker, associate in sec-
ondary curriculum. +

Gordon E, Van Hooft
Chief, Bureau of Second
Curriculum Development

William E, Young
Director
Curriculum Developmant Center
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TEACHING THE FOUR SKILLS
Ceveloping aural Comrrehension

Furroseful Listening. Before pupils can comprehend the spoken
word, they must learn to listen carefully and rurposefully. Sez-
ondary school rupils acquire most of their learnings in other
curriculum areas either through the printed word or through lis-
tening to their native tongue. Comprehension of content in lis-
tening to English is acquired without regard to individual sounds
or sound sequences, because vocabulary and phraseology are al-
ready highly developed. Therefcre, the ear has become corre-
spondinglg sluggish; the eye has become highly skilled. Fupils'
sense of hearing must now be reactivated through purposeful
listening.

Leveloring an Understanding of the Sroken Word. Understanding
the spoken word is a compiex process involving the mastery of:

1. Liscerning sounds, patterns, and melodies whick character-
ize the language

2. Associating sound with meaning

3, Inferring the meaning of words from the context in which
they occur

Activities to Promote Furroseful Listening. The teacher shiould
provide abundant oprortunity for systematic, intensive prractice
so that habits of accurate, discriminating listening will be
established., Listening experiences which require concentration
on sounds and sound sequences should be provided frem the begin-
ning of the course.

Among the first listenin; experiences pupils might have are
those which require action responses. A simple device which
will demonstrate to beginning rupils that they must listen at-
tentively is the following:

Pupils stand in rows beside their desks or arrange themselves
in teams along either side of the classroom. They then make
non-verbal resronses to rarid fire commands, such as IosoxuTe
pyxy Ha rososy! IlosoxnTe pyky Ha naeqc! I[loBepHHTe roJoBy Ha-
npaso! IoeepHuTe rosopy Hasepol! IlocMoTpuTe BBEepx! IIOCMOTpH«
Te BEna! Iloxasure yxo! IoxaxuTe raaal Orxpolire oxHo! 3akpoii-
Te mpeps! CasuTecs! BeTaHbTel

Fupils who do not resrond to the desired acticn are "out."
Even greater alertness is demanded if pupils are instructed not
to follow the command unless it is preceded by the words,

Maesmx rosopuT. More able rupils may be selected in turn to
issue the commands. In this game, failure to listen attentively
anid to associate sound with meaning is instantly detected.

Listening is further developed by the use of the foreign lan-
guage in class for daily routire and directions. If the teacher,

1 i
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from the outset, conducts the class in the foreign language, ’
beginning rupils will i mher of ax-
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v , ing anq reproduction might be given through: :

: ! 1. Anecdotes, poems, rrose passages,
; ) material, conversation, or songs r
i tape or discs by the teacher or by

selections from reading '
endered in person or on ; s
a native informant. ; »

2, Films, radio Frograms, or taped corresrondence.

Additional Suggestiorns will be founc in the section devoted
to speaking, under the heading "Aural Materials.” The two
skills, understanding and speaking,

may be considered inter-
, dependent; they are trained.and developed concurrently.

Taped Correspondence. Taped correspondenc:.. with foreign in-
r by . r] .
7 dividuals or schools migh

TNt provide part of the rrogram. In re-
: turn for English language récordings mace by American pupils,
: the school may receive foreign language tapes made by pupils of
the same language level. Attempt should be made to get a wide
variety of tapes. 1In providing foreign schools with examples
of aspects of American Culture, attention should be given to
: schiool ang family living, Such topi
| ings, conversations bhetween Students
|8 the dinner table might be written.a

Testing Aural Comprelension. Suggestions for testing aural

comprehension are given in the chapters entitled "Evaluation"
and "Audio-Lingual Experiences,"

SPEAKING

Introduction

v
The Speaking Obiective. The new emrhasis placed on the com- Y . .
manication skills of understanding and speaking requires change “

in materials, methods, ang evaluation. Learning can no longer . *
zigzag between the foreign language and the native language. It .

must follow a direct 1ine between object, action, idea, and the
foreign language.

The degree to which th
automatic in speaking de

€ sound and structure patterns become : 1
termines the growth in larguage skil]. -

2 .
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This means that the pupil must be trained not only to understand
normal speech in the foreign language within hig maturity and ex-
[erience levels, but to reproduce habitually the sounds and
Structures within those levels. He must be so steeped in the
language patterns required for mastery in speaking on his level

of learning that he can produce them at will, correctly, angd
effectively.

In order to attain this goal, purils must hear, imitate, and
manipulate a great variety of speech patterns. Every step,
therefore, must be guided. The Structures and vocabulary chosen
must be of high frequency in the spoken language; the associations
between the exrressions in the foreign language and their mean-
ings must be clear; opportunity must be orovided for abundant
bPractice; the practice must be carefully designed to provide
for manipulation of the structures through drills such as ques-
tion-answer reésponses, directed dialogue, and pattern drills;:
the patterns selected for mastery must be overlearned in order
for responses to be aut omatic,

Functional 3itustions. In the initial stages,
capitalize on the activities of the classroom to provide func-
tional situations which enable pupils to make direct association
between actions and the foreign language expression,

1 oTkpusam Apeps, accompanied by the act of opening the door,
needs no English interpretation. 3y repeating the sound and
Structure pattern, § OTKPDHBAD ABOPb, until he controls it, the
pupil can associate the learned rattern with a continually in-
creasing number of situations, such as § OTKPNB&K AUMK, 7 OT=
kpuBar noprdeas, S oTkpreBa®» uked, 5 oTkpuBa® yuyeOHHK. As the
pupil's maturity and experience expand, the learned speech pat-
terns will permit him to go more and more automatically and
directly from act, image, or idea to oral expression,

Importance of Situational Context. It is important that the
teacher choose carefully not only the speech patterns but the
situation sequences in which they are to be vresented. He must
recognize and work progressively within the pupil's maturicy
and experience levels, forcing the pupil to adapt, develop, ang
extend the foreign language that he knows in order to prepare
for situations that he must meet. In the first place, the need
to face a situation increases the desire and the ability to re-
spond to it. The ability to respond to the situation increases
the interest and pleasure in it. This is important since ex~
perience indicates that interest and pleasure are essential to
effective learning. 1In the second place, presentation in a
situational context is important because words have meaning only

as they are associated with living experience, vicarious or
actual.

teachers may

Criteria for Selection of Audio~Lingual Material

The choice of the situation Séquence to be presented, devel-

oped, and practiced is based, therefore, on a number of questicns
to be considered:

Will it fit a specific stage of foreign larguage study?

Will it fit a specific age and experierce level?

3
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Has it practical, personal usefulness, both as to the infor-
mation and the speech patterns develored?

Loes it lend itself to dialogue form?

Has it linguistic and otner cultural worth?

Loes it awaken an interest in the country and its people?
Is it interesting and enjoyable?

Does it lend itself to the use of surplementary audio-visual
aids?

Types of Audio-Lingual Material. There are four main areas
from which the audio-lingual material may be taken: i

1. Social Amenities: greetings; introductions; inquiries
regarding health and members of family; appointments; re-~
quests for information; expressions of regret, sympathy,
and appreciation

2. Classroom Procedures: daily routine, class directions,
dates, time of day, classroom duties, school subjects,
class schedule, assignments, location of classroom ob-
jects, use of school materials

3. Area Information: the tangible reality of contemporary
life; family; daily routine; at home, at meals; at the
doctor's, dentist's, cdressmaker's, tailor's, hairdrecser's;
shopping in local stores; at the department store, the
restaurant, the hotel, the post office; at the travel
agency; at the airport; at the bus, garage, or railway
station; at the bank; at the cinema, theater, sports arena,
museum; at a party or a dance.

4. Civilization: social, political, religious institutions;
education, arts, national and regional characteristics;
industry, trades, prcfessions; natural resources, agri-

3 culture; geography and geographical features

Textbooks, particularly those of grades 7, 8, 9, and 10, should
be chosen with this type of material in mind.

Centers of Interest. It is suggested that audio-lingual ex-
periences be built upon centers of interest chosen from areas
such as those enumerated above. A unit may be built around a ‘
center of interest on one level of learning, or on a center of
interest which permits development throughout the various levels.
For example, Moi#t gou might be a center of interest in grades 7
or 9 alone, or it might be the center of interest on which a
unit is developed on higher and higher language levels through-
out the sequences. Mo#t npuaTesab B lKose, at grades 7 or 9, ‘
might develop to Mososas mesywka (Mosomol wesoBex), ¢ KoTopoit : .
(xoropum g nosmaxoxmacsa) in grades 10 or 1l. in grade 9 or 10, ; :
one might go to the moving ricture theater to see a film; in
grade 11 one would go to the theater to see a play. The situa-
tion is adjusted to meet the interests and needs of each level.
The speech patterns are adapted, developed, and extended to

4
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match the maturity of the student.

: suggestions for the development of tocics audié-lingually
& through centers of interest and special subjects are found in
X the chapter entitled "Audio-lingual Experiences."

Aural Materials. Audio materials made by native speakers such
X as conversations, readings of prose, poetry, and rlays, prefer-
‘ ably correlated with textbook and reading materials, should be
made available in every foreign language department. Songs and
» musical selections should be ircluded. Maximum use should be
‘ made of these materials in encouraging speaking, oral reading,
! dramatization, and sirnging.

@ Audiovisual Materials. Both teaching and learning will be \

Iy facilitated and enriched by the direct association of the for- £
eign language with visual material, such as desk outline maps,
wall maps, posters, travel folders, pictures, stamps, coins,
slides, filmstrips, films, magazines, newspapers, m.niature

; nhouses with furnishings, costume dolls, costumes, or articles

‘ of clothing distinctive to the foreign people.

TEACHING THE SFEAKING SKILL

The audio-lingual learning process has three distinct phases: i
(1) listening, %%) modei-imitation, and (3) reinforcement. Each
pattern the pupils learn must be heard, imitated, and reinforced
in varied drills for manipulation.

TR

1. Listening. A pupil must first listen purposefully, with
the object of understanding what is being said. Before he can
repeat the pattern intelligently, he should comprehend its mean-
ing. Upon hearing the utterance, therefore, he should associate
it with an action, an object, or an idea. Gestures, pantomime,
actions, chalk drawings, and other suitable visual materials
aid comprehensioii.

In the early stages, most speech patterns lend themselves to
illustrations of this kind. As pupils progress and gain control
over a number of patterns, paraphrasing and definition may be :
added to the devices enumerated above. Where necessary, the * ’
English meaning may be given first upon presenting new content.

The length of time devoted to listening to each utterance be-
» fore repeating it will naturally diminish as pupils become famil-
iar with the sound sequences of the language and gain understand-
ing and control of a number of speech patterns.

2. Model-imitation. The basis of learning for audio-lingual
1 competency is "listen-repeat." Pupils, therefore, imitate and
repeat the authentic speech patterns modeled by the teacher ar

tape. ; ‘

The imitation takes place first chorally and then individually. i
Choral repetition in the initial stages may Lte given variety by
reducing the size of the group from the entire class to half the
class and then to a single row. Individual repetition may

o om0 e Bt St
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follow. After several single repetitions, a double repetition 3
may be elicited. The double repetition forces the student to ' ,
remember the entire utterance for a few moments, increasing the : ;
effectiveness of the practice for memorization.

The beginning utterances spoken by pupils might be a natural
extension of listening and doing to doing and saying.

The repetition of speech patterns in imitation of the teacher's
or tage's model continues throughout the course. The amount of ; A
repetition is progressively reduced as the course advances. In o 3
the prereading period, this imitation will involve a learning "o
and overlearning of the textbook material to be evertually pre-
sented for readirg. As pupils progress, the forms most essen-
tial for audio-lingual competency will be repeated most often.

The number of reretitions will decrease as pupils mature, ob- p
tain control of basic speech patterns, and are assisted by the
multiple sense appeal which is extended as they progress to

reading and writing.

L -

sk
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3. Reinforcement. Throughout the learning period, the im- : ’
mediave and specific audio-lingual goal is accuracy, fluency, : 7
and variety of speech patterns. In order to attain this goal . 3
and assure progressively mature and systematic practice in ¢
hearing and saying the most essential structure patterns and ; X
vocabulary items introduced at each level, the student over- : i
learns, to the point of automatic control, the content learned : ¥
through listening and imitating. Varied and continued practice ; ,
is needed for this overlearning. Only in this way will the for- ) ¢
eign language become a controlled, manageable communication tool. : o

k The oral drills suggested below provide for varied practice
: of the material heard and imitated. Their objectives are ident-
5 ical: accurate, rapid, automatic response. The practice must
be rapid so as to force immediate recognition and response. ' 3
There must be no time for translation. Y

At each succeeding level of study, there will be an increase
. in the length and complexity of both question and response.

‘ There should also be a frequent recurrence of review items.

i At all times the speed and volume should approximate those of
: the average native speaker.

L In the examples below, expressions included in parentheses
, indicate possible expansions.

i 1. Ouestion-Answer Practice : |

f a. Teacher asks question; pupil answers. ’ 3
. Teacher: Hema, xaxad cerozHa moroaa? :

: ; Hena: Cerozna xopomas moroas (cerozua naoxess moroza). LI .

| 5 . . . : " 1
% : b. Teacher requests question; pupil asks question; . ¢ 5

L 3 teacher answers.

Teacher: CnpocmTe wmena, xoraa orxomr moean B JienBHIrpaa? : | 3
Pupil: Korae orxomuT moezxz B JemuHrpaa? )

i

{ 6 ' ‘ i
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3
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c. Pupil asks question; another pupil answers.

T TR TR T ——",

: d. Teacher or pupil asks a question; the class answers,

i
{It is necessary to be certain of correct responses ?
in unison, if the class is to answer. ) l

Teacher: Mumv HeT B mxose? i
. Class: Mrux HeT B mKOJe. ‘

2. Directed Dialogue (Restatement Relay)

\ 8 This type of drill forces the student to manipulate the :
g e structure, i

a. Teacher: Memus, ckaxure KHe, 4YTO BYepa BH BUILJU " N
pyccknli dnaeu, ‘

Pupil: Byepa a BH/les1a pycckuli duabM.

j Pupil: Creman, Th xouemsp MATH Ha hyTGoabmuE maTu? i
3. Chain |

1
} 3 b. Teacher: Npuraacute Cremana Ha dyTCoabumi MaTu,
. : Tnis type of drill forces a very rapid shift from the
§z J answer to the question form as each student answers a
| quest ion and then either repeats the same question or
j i frames a new one to be answered by the next pupil.
] Hena: 5 Beraw B cemp uacos. IleTs, B KOTOpPOK 4Yecy i
TH BCTAelWb?
lleta: S BecTaw B wecThr uacos. pnma, B KOTOpoM wgacy
TH BCTaemb?
prma: 51 BCTaw B BOCEMb 4ACOB.

4L, Completion

This drill uses a nonverbal clue to elicit an oral response:

Teacher: § cTom oxoso cTosa.
TeaCher': A crom e0ce0e0cs00noe

The teacher points to various objects. Pupils respond i

with appropriate phrases: oxoao CTyJXa, OKOJO aA8PTHM, OKOJO g
Aockd ., :

Additional drills for the teaching and reinforcement of vocab- v

ulary and structure are given in the chapter entitled "Patterns
for Drill.n®

Suggested Approaches. Among the ways to approach the develogp- 5 .
ment of the speaking skill, four will be suggested here. The P
use of all four approaches and of combinations of any of these L N
approaches is recommended. The choice of approaches will depend
on the needs, interests, and preferences of teachers and rupils,
and on the manner in which the approaches implement the courses g
of study in individual schools.
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Experience has shown that in the early years approach 2 has v
yielded good results and has provided satisfying exreriences
for pupils. Approach 1 is utilized either independently, or : ,
in conjunction with other approaches, especially with approach '
2. Approach 3 may be necessary as pupils advance and structures
become complex. Approach 4 is utilized after pupils read mate-
rial that is not audio-lingually presented in other approaches.

Teachers should feel free to develop approaches to suit their
individual needs and preferences.

Approach 1

Mastery of vocabulary and speech patterns may be built up in
short conversational sequences. One structural point and a
selection of vocabulary items should be the basis of the sequence. "
In the following illustration, the verb aepxars will be learned
with the vocabulary of classroom objects. The basic pattern
ser.tence is fl gepxy cJaoBapk B pyke. The variations in the verb
’ forms and in subjects and objects will follow a natural order
! in conversation. Individual teachers may use any order which
. suits their needs or preferences. The principle remains the
; same. Fupils hear the utterance, imitate it, use it, and manip-
L ulate it. One gesture furnishes the nonverbal clué to the mean-
: ing. If pupils need extra explanation to clar:ify meaning, it E
y should be given them. If they require prompting in answering,
a stage whisper is suggested. When the teacher pronounces an
utterance he wishes the pupils to master, he says it several
times. Pupils repeat it several times.

1.A Listening and Imitation

Teacher: (Holding up the dictionary)

S mepxy caoeaph B pyxe. (class repeats)
(He hands the dictionary to the pupil)

B AepxuTe cCJOBaph B PYKO»
Pupil: (Za.)} Sl mepwy cJoBaph B DPYKe.

4 Teacher: Bu nepxuTe cJxOBapb B DYH6. (class repeats)
: S nepxy caoBapk B PYKee (Teacher takes the
. dictionary again.

YTo 7 Aepxy B pyre?
Pupil: By nmepxuTe cJoBapL B PYKee
» Teacher: § gmepxy MeJ B PyK®. (Teacher takes the chalk;
i class repeats.)
| (He hands the chalk to Tomus.)
{ Yro Bu AepxuTe B pyke? (class repeats)

Tora: 51 Aepxy MeJ B DPYKe. -
Teacher: Bu ZepxuTe MeJ B PYKe. (class repeats)
(Teacher takes the chalk.) -

Yro s Aepxy B pyke? (class repeats) ‘
Pupil: Bn ZepxuTe MeJx B DYK6. |

This procedure is continued with a number of new classroom .
Objects until the patterns, "a JepPXYeeeeeey BH OOPXETO ee v 0o oy _‘
uro s aepxy?" and "uro BH ZepxuTe?" become automatice . “

1.B Reinforcement .

a. Question and answer, pupil to pupil (chain drill)

8
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Fupils may be asked to take something off thelr desks, the
name of which they know. Tney then ask and answer questions
in rotagion, such as: "Yro B AepxuTe B pyke? § gepxy xapanjam
B pPYKe.

b, Directed dialogue
Teacher: Baua, CrKaxuTe, YTO BH AOPXATEe B PYKO.
Bana: §1 pepxy caoBaph B DPYKe.
Teacher: depa, cnpocuTe Mamy, 4TO OHA& ACePXHT B PYKe.
depa: Mama, 4TO BH ZepxnuTe B pyKe?
2.A Listening and Imitation

Teacher:Cama, AepxuTe ABTOPYHYKY B pPYyKe.

Cama XepPXUT GBTOPYMKY B DPyKe. (class repeats)
Juea, KepENTe TOTPAAKY B PYK®.
Jusa KepxXHT TOTPAAKY B DYKG. (class repeats)

2.B Reinforcement
a. Question and answer

Teacher: Yro Cama ASpxMT B pPyke?
Pupil: Cama gmepxuT aBTOpPyYxy B pPYyKe.
Teacher: Yro Juaa AepxUT B pyke?
Pupil: Jmaa nepxuT TeTpapxy B DPykKe.

b. Directed dialogue

Teacher: laxa, ckaxuTe, 4TO BoJaoAA HepxMT B pyXe.
Pana: BoJaoAA HepRUT INHCHMC B PYKe.

Teacher: Juaa, cnpocHTe MeHd, 4TO Cama KePEXHT B PYK6O.
Yro Cama AepxAT B pyxe?

The procedure is continued with the plural forms of the verbs
and the familiar form, using persons as subjects which are later
replaced by pronouns. After the affirmative has been mastered,
the negative of the verb is drilled in juxtaposition to the af-
firmative, for example: "d négzy KHUDTY B PYKe - & H2 Jepxy
kapanzama B pyke." See transformation drill in chapter entitled
"Patterns for Drill." Checks for control of forms and vocabulary
might later bhe made by means of substitution and transformation
drills, as outlined in approach 2, which follows.

Approach 2

In this approach a previously prepared dialogue coordinates
the teaching of vocabulary and structure with audio-lingual drill
in all forms for saturation practice. The presentation outlined
below is intended to illustrate the use of materials, taken
either from the text or other sources, in presenting vocabulary
and structure of high frequency. Instead of building up a con-
versational sequence, the dialogue is first learned in its en-
tirety through choral and individual repetition as explained
below. Drills based on the dialogue follow to assure manipu-
lation of varied forms for automatic response.

The dialogue presents one new structural item, the verb
infinitive, in basic sentence patterns. Vocabulary items, such

9
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as 1nose, urpH, sBevepou are added; Supplementary expressions

such as HasepHnoe, KOHe4HO, O, yer! BOT aamaTof MaXbEYRK!, add
flavor and provide practice on a useful expression

! In constructing a dialogue such as the one presented here,
| teachers might follow these principles:

1. The dialogue should be ¢:posed of no more than six to
eight utterances or sentcnces.

SR TS

2. It should be natural, restricted to two or three roles,

and should permit pupils to identify themselves with the 7
i gituation and expressions utilized.

3. Review structures in basic patterns should be‘included to

relate new knowledge (maru m + accusative case) (urparp B+ L
accusative case.)

¥

Review structures or vocabulary should be combined wher-

ever gossible with the new structure (a MOy urpats 13 new;
urpaTs B dyTbox ¥ GackeTGox are reviewed. )

5. The new structures in basic patterns are repeated. Haru
plus infinitive is used with HrpaTh, OTANXATH, TAHUSBATD.

The illustration is merely an example of what might be uti-
lized. Additional vocabulary referring to places (p uKoxy, Ha
CTAmIOH, HE KOHUepT), to games (m Temmue, B JanTy, B8 ropoAkH ),

4 to time expressions (Ammenm, yTpoum y to actions (ryasts, YUuTBCH ),
: or others which fit into the same situational context might be
utilized in the drills after basic patterns are {ixed. Dialogues
supplied by the text might be utilized in their entirety if the

sentence comprising them lend themselves adequately to pattern
drills,

| The treatment of the drills as outlined below is intentionally
i detailed, as it aims to present a sufficient amount of drill

V practice in situational context for teachers to choose those

} types of drill most suitable for their purposes, and to show

i ‘ the sequence of drill buildup. Drill activity may be inter=~

‘ spersed with games, songs, poems, or occasional use of approach
1 (above) to guard against overmechanization, to retain flexi-

bility for individual differences, and to maintain teacher-pupil
I‘appOI't 0

Basic [ialogue: (Prepared by the teacher, relative to text
or other materials, or selected from the text. )* -

|

!

13 PoaT: Kyas TH Temepsr mAems?

| Baca: Sl nay Ha 110716, & IOTOM OPAMO B MAapK.
®esa: HaBepHoe, Tw naews TyA& UDPATH B MAY,

*These procedures were suggested by Beginning Audio=Lingual
Materials, Frenck prepared under the provisions of the National
Defense Education Act of 1958, Language Cevelopment Program, as
: a Cooperative Project of the Glastonbury Public Schools, Glaston-
1 bury, Conn. Published by U.S. Office of Education, Washington,

: L. C., June 1959; published by Harcourt, Brace & World, 1961. h

| 10




: Baci?: Konewno, A mAy MrpaTs B (yTOON M 6ACKeTGON.
i Pen12 A NOTOM TH MAGILEL B NAPK OTAHXATH?

; Baca: O, HeT! BeyepoM § Ay TAHUGBATh.

| dena: Bor osanarol manpuux! Hau cxopeli!
|

f

Ster I: Exposition: The teacher gives a brief descrirtion
in"English of the persons and action of the story. Although
; this description of the situation is not a translation, it ren-
f ders tne meaning very clearly.

3 Step IT1: Repetition Practice of the Entire Lialogue

A. Listening phase

1. The teacher reads or recites the dialogue through
once, at approximutely normel speed, usiny; approrriate
visual material and gestures to illustrate meanings.

e e

A

2. He then says each line four or five times at about
the same speed, As he pronounces, he moves among the
pupils to assure their hearing the utterances clearly.

B. Reretition phase

o il O

1. The teacher says each line once again. The class re-
peats it about eight times. The teacher checks the
correctness of the response. When he notes an error,
he waits until the end of the utterance, then gives
the correct form or sournd, being careful not to dis-
tort the intonation and rhythm patterns. The corrected
word is repeated in context and the sentence regpeated.
If the entire class is making the same error, the ”
teacher may stop the drill, 1ift out the incorrect
portion, give practice in it until it is prerfect, re-
place it in its sentence and resume the choral drill.

2. The teacher says each line once again, for double
reretition by the class.

3. The class {s divided into two groups, one for each
role in the dialopue. The dialopue is repeated again
chorally, in the two roles.

L. The groups are decreased in size for further repeti-
tions, until the pattern has been mastered.

. 5. Where a sentence is long, a meaningful division of
the sentence may be given for repetition. It is best
to start at the end of tile sentence and build up tec .
the beginning. This rreserves the normal intonation
) pattern.
d o ae. OackeTloua
g 6. B ¢yT6ox nm GackeT6Ox ,
i ! r. Komewno, a mpy mrpars B ¢yT6oa M GaCKeTGOM. - .

6. The dialogue is recited by individual pupils in the

!

; : Be. # ROy MrpaTh B $HyTlon ¥ GacKeTOOX
I

E roles.

i




ﬁ Step III: Reinforcement Phase

A. Response drills

1. PFPersonalized conversation: Question-answer practice
based on the dialogue.

2. First teacher-pupil; then pupil-pupil in chain drill,
if desired.

B. TLirected dialogue

; First teacner-puril to provide model; then pupil-pupil.

1. In the beginning lessons of the term, the question

following "cnpocute Mens'" mignt be placed in the form "
of a direct quu.ation.

2. The question is thereafter in indirect discourse.

|
1 Examples for Step III
g Basic Pattern I '
: A. Question-answer (patterned response drills)
i Teacher Pupil
i Type 1.
} Sl mpy na moJe.,
’ Eeust TH uzemb HA IOXE? Aa, A nay Rma nose.
(Cxaxn "xa".)
fl may B napx.
‘ /mz3a, TR uAems B napx? Ia, 8 npgy B napk.
}‘ (Craxm "ga,)
Type 2.
lleTsa, T uAelmb Ha 1OJE Sl uay B napx (Ha noase).
. Wy B napk?
/ Type 3.
E- MuTa, xyma Ta ugems? Sl mEy Ha noJe.
i B. [Lirected dialogue (restatement-relay based on teacher's
{ model)
{
Mana, cnpocuTe MeHft, kyma doma dusmnnopuY, Kyma BH -
A BAy. HReTe? .
fl apy Ha mnoae.
Bana, cnpocure Bepy, xyma Bepa, KyRa TH HAeNb?
i OH& HJeT. fl uay B napk (Ha noxe).
E Bspa, crnpocure Muuwy, xyzs Muma, xyae TH Maems? )
E OH MZeT. Sl may na nose (B napx). LI .
|
!
;
i
E
l
|
E
E
I
i
|

(Follow by chain drill if desired)

Basic Pattern II

A. Question-answer (patterned response drills)

12
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Type 1.

Sl =ay Tynma mrpars B dyTGox
(6acreT6oa) .

BH Mzeve Tyma urparis B Ba, a4 upy Tyma wrpars B ¢yT6ou.
¢yr6oa? (Craxure "ga',)

BewepoM s Bay TaHDEBATD.

Bewepou BH MZAeTe TanmesaTnr? [&, BewepoM & WAy TaHUEBATD.
(Cxazare "pa",)

Type 2.
CeMeN, Bu mpmeTe Tygme wmrpars f1 MAY TyZa urpars B ¢yTGox
B ¢dyT6oa uam GackeTSoa? (GacrerGoux) .

Bepa, BeuepoM Bu HAeTe Tam- D@YEpOM A MAYy TaKNLeBATH.
LeBATH HAM OTAMXATH?

(Follow by chain drill if desired)
B. [Lirected dialogue (restatement-relay drill)

Type 1.

Mama, cnpocnTe MeHsa, uay Bu upeTe Tygma mrpaTs B dyr6oa?
JH § TyRa HrpaTh B ¢yT60oa,

Ha, a upy Tyna mrpars B
thyTG60oa.

Exena, cnpocuTe Juay, maetr Jmsa, TH HAemb TyAA HrpaTs B
JAZ OHA TyZa MrpaTs B {ac- 6acreTGoa?
KOTCOM

Jm3a, cnpocutTe AHHy, HAeT,
J71 OH& Be4YepOoM TaHleBaThe AHHA, TH MJellb BEYSPOM TaHLG~

BaT»?

Ipmmwa, ckaxnte Eopmey, uro Bopme, a4 may PYJASaTh,

TH BAeWb DyJAATH.

Tyrle 2 ]
J/mM3a, cnpocuTe MeHS, HAY Bu upeTe Tygma strpaTs B ¢yT6oa
JN 4 TyAe Hrpath B fyT- nam 6ackeTGoxa?

6o uau GackeTGCOJX.

NlaBes, cunpocure Jidy, HEeT T RAellb BOYEPOM TAHLNEBATH MJM
J¥ OH& BOYepOM TAHUEBATH OT ARXAaTHh?
HJIM OTLHXATH .

Step IV: Structure Presentation (umarm plus infinitive)

Verbs are presented in the first person singular and plural,
then in the second person singular and plural. When these have
been mastered, the third person singular and plural are pre-
sented,

A. Repetition drill I
Teacner Fupil

sl 4Ay TyRa mrpars B ¢yT6on. f may TyAa urpats B ¢yTrGox.
Muduneu TyRa mrpaTh B ¢yT- Mu ugeM Tyma urpaTs B ¢yréoa,
OJ1,
Mu c Jusoli mpex Tygma mrpars Mu ¢ Jmaod naen TyAa HrpaTs B
8 dyrcoa,. dyT6oa.
Tnannemb Tyna #rpats B ¢yT- T maemp TyZha HrpaTs B ¢yTGoa.
OX,
Bu mpaeTe Tyne mrpaTs B ¢yTe Bu uzgeTe TyAa HIpaTs B $yTCOX.
Gox,




B. Substitution drill I

My waem Tyma urpars B dyT6oa. Mu naem tyaa HrpaThr B ¢yTGou.
........................... ﬂ“m Tyaa prarbamrdoﬂ.
- Tw mmews Tyza urpars B dyTGoua.
Bu .‘J........................ Bu HAQTe Tyaa Hrparbswrooﬂ.
Mu .......................... Mu“aeu Tyﬂa nrparbawrdm.
M ¢ /HMBOM veveeeecnnccnnenns My ¢ Jmaol uaen Tyaa ¥rpats B

dyrooa.

C. Repetition drill II

BeuepoM s umy ranuesars. Beuepou 7 uay ramuesars.

BeuepoM un mzmem TaHuemarsn. Bewepox um maem Tamnesars.

Bewepom uu ¢ Jmaofi mmen Tanne- BewspoM Mu ¢ JM3o¥ mpem TaHle=
BarTh. BaTh.

Beuepou Tu maemr Tamnesars. Bewepou TH mzemr Taunesars.

Bewepou Bu maeTe TaHUeBaTh. Bevepom B umpmere TAHIeBATS.

D. Substitution drill II

Bewepou Mu mzem Taunesars csas
Beqﬂpouﬂ ....................
Beqepou TH ...................
Beyepou su tccsteccscnsencass
Beqepo"m ................'..

Beuyepou M mmex Tannmesars.
Bewepou s uay Teannesars.

Bevepox T wmpems TaHUeBAaTh.
Beuepou Bu uzere TaHLIeBATD.,
Beyepou M MZex TAHLUeBATh.,

E., Transformation drill (person-number changes.) The teacher
explains that when ste gives the singular, the ovupil is to
give the plural, and vice versa.

My ugeu Tyne UTPATD B MAY, S umy Tyna urpars B mgu.
Tu naews na nose. Bu Mnere Ha mose.
My ¢ Eopmecou upgex s napK. S uay B napx,

OHa uEmeT Tynma MIpars B TORHHC. OHM uayT TyAa HIpaTh B TeRHMC,

F. Repetition drill I (on third person singular and plural)

OH upeT Tyza urpars B dyrGoa. OH MReT Tyza mrpats B dyroou,
OrM uayT Tynma Urpars B ¢pyrGos. Oum mpyT TyAa urpaTs B dyT6our,
Ona wmaer tyna UrpaTy B ¢yT6os. OHa maeT TyAa urpars B dyrGou,
OH¥ uayT Tynza HrpaTs B ¢dyTrGoa. Oup RAyT Tyxa urpaTs B ¢yTloa.

G. Substitution drill I (on third person singular and plural)

OM uzneT Tyaa urpars B 6ackeTGo.

Nawa tteerecescccecceccecccnees llama uger Tyza HrpaTe B GackeT6oua, -

OHa $teececctteccccticccscse.s OHa MAeT TyZa MIrpaTe B 6ackeTGox.

Mamua tatttttteecsscsceccecses Mama Mzer Tyza HIpaTd B CacKeTGoJx,.

fMawa v Mama $cesecccccseccecss Jlawa w Mamwa mpyr TyA& urpars B
6ackeTGoux.

Nawa u Poma mpyT TyZR& UI'paTs » b

Tama u Poxa © 0000000000000 000e
' GackerGoux,
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H. Repetition drill II

\ Beuepou oH ugeT ryJaTh. BewepoM oM uMAST IyaaTh,
{ Beuepou oy MAYT IyJaTh. BevepoM oHM HMAYT DyJaTh,
4 Bevepou OH& uAGT IYJIATEH, BeuepoM ona mMaeT ryJaaTs,
! ; Bevyepou OHM MAYT ryJaTs. BeuepoM oM MAYT ryJaTh,.

As Fupils Progress. As the codurse advances, structures become
more complex, vocabulary items more numerous, and sentences
longer. Toward the end of the first year of the four-year
sequence and the first two years of the six-year sequence, the
‘ | intensive saturation practice of all forms will be gradually
t replaced by intensive practice of only those forms most c¢ssen-

: [ tial for speaking competency. The scope for structuie ani sug-
: gestions for choice of vocabulary of high frequency in develop-
I . ing audio-lingual skill are indicated in the introduction to

’ ’ the chapter, "Structures."

Approach 3

ol whli

The speaking skill may be developed through the use of the
pattern drill in presenting and practicing points of structure
and vocabulary audio~lingually, as outlined in the chapter en-
titled -"Patterns for Drill." The foreign language content might
be first drilled through patterns, then utilized in question and
answer practice. A brief dialogue incorporating the new know-
ledge might follow, as outlined in the chapter entitled "The
Textbook in Audio-Lingual Presentation."

s

Approach 4

Tne sgeaking skill may be developed through using reading
material. After pupils have read a passage or story, audio-
i lingual exercises utilizing the vocabulary ard structure may
1 be conducted. GQuestions and answers, statements, directed dia-
] logue, and dialogues increase audio-lingual competency.

The use of reading material in develoring the speaking skill

is described in the chapter entitled "Model Lesson, Grade 10
. or 11."

FRONUNCIATION ANC INTONATION

One of the principal objectives of foreign language study is

to speak with good pronunciation and intonation. Along with

intonation, other important elements include such suprasegmental
v features as rhythm, stress, and Jjuncture. The develorment of

both pronunciation and intonation, therefore, is an essential v
| part of any foreign language course. Because the basic element 13
: of speech is sound, the correct formation of sounds and sound
] sequences will result in better achievement in all four skills.

Both good pronunciation and intonation are derendent upon good . ‘
listening habits. Since pupils can reproduce no more than they L . k'
: hear, the habit of purposeful listening should be developed and 3
! sustained. The acoustic images perceived in hearing are basic

: to those formed in pronouncing.
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Imitating the Teacher's Model. Correctness in reproducing
sounds is achieved primarily through pupils' faithful imitation
of the teacher's model. The teacher's speech should represent
the standard speech of an educated native of the foreign country.
It should always be clear, be correct, avoid artificiality, and
approximate normal speed. The use of recordings made by native
or near native speakers will help project this standard to the
class.

From the beginning of the course, it is suggested that language
be presented in sentences or meaningful utterances whose sound
sequences involve the correct pronunciation and intonation of
individual sounds and the vroper intonation of the overall pat-
tern of the utterance. Since intornation is no less important
than pronunciation, pupils are to reproduce both in their imi-
tation of the teacher's model.

A Frereading Phase. At the beginning of the Russian course,
eitner in grade 7 or in grade 9, it is advisable to devote a
period of time to teaching the language without the use of
grarhic syumbols or reading. Pupils are thereby encouraged to
listen attentively and to reproduce sound sequences without the
complications incurred by the difference between the spoken and
written word. At this period, there might be few mispronuncia-
tions and little need for drill on individual sounds. Wherever
the need for drill or correction arises, the procedures outlined
below are applicable.

Transition to the Written Word. Procedures for the introduction
of reading after the prereading phase are outlined in the chap-
ter entitled "Reading." After pupils are able to "read" the
identical patterns they have learned audio-lingually, the assoc-
iation of the individual sounds with their graphic symbols may
begin. As in teaching phonics to elementary school children,
only words which the pupil can pronounce and whose meanings are
known should be used to illustrate a sound. Thus to learn that
the letter "a" represents the sound (4), the words (chosen from
the dialogues) might be uac, Mmanpunx, Mag. It may be necessary,
in order to accumulate a sufficient vocabulary for drill, to have
purils learn to "read" thoroughly a sufficient amount of the con-
tent they have mastered audio-~lingually before they practice in-
dividual sounds in association with their written symbols. If
teachers prefer, additional vocabulary revresenting the individ-
ual sounds to be drilled may be included ocver and above those
used in dialogues. The meaning of the words, however, should be
associated with the visual and audio-lingual presentation.

Instruction and Lrill on Individual Sounds. When the class
is to practice individual sounds, the class first repeats an
entire utterance after the teacher. The teacher then selects
an individual word from t he utterance as the point of departure
for drill. After the drill, however, the word should be immed-
iately replaced in context and the entire utterance repeated by
the teacher and the class.

The individual sounds to be emphasized are those which present
difficulties or which differ most obviously from the sounds of
English. The extent and nature of the drill or explanation will
depend upon the alertness and receptivity of pupils to the form-

16




ation of new sounds. Where pupils reproduce sounds correctly
and consistently, little or no drill may be needed.

It is recommended that the major features of the sound system
(including vowels, semivowels, and consonants) be pointed out
and associated with their written forms as they are met, after
they have been first heard and spoken. Other familiar words
containing a similar sound may be used for drill. These words
should not present additional problems in pronunciation, however.

. The best results are obtained through rractice reinforced by
understanding. In drilling or explaining individual sounds,
therefore, teachers may give simple, nontechnical descriptions
of sound formation. The necessary comparisons and contrasts
with English sounds may be made where necessary, sufficient to

» clarify the formation of special sounds.

In projecting individual sounds, care must be exercised not
\ to exaggerate the sound to the point of distorting it.

In the early stages of language learning, the focus should be
on pronunciation and intonation rather than on the study of
structure.

Anticipating and Correcting Errors. It is important to anti-
cipate difficulties with words whose peculiarities may cause
mispronunciations before these errors are made, and to correct
errors in pronunciation as they occur. Once formed, habits of
faulty pronunciation are difficult to remove. The most frequent
mistakes in pronouncing Russian occur in (a) absence of palata=-
lization (nma - nuas, ecT - ecTsn); (b) failure to devoice con-
sonants in final position or before other certain consonants
(ocen, ropooxa); (c) aspiration after (p, x, T); and (d) the
lengthening and shortening of vowels.

i In correcting errors, it is unwise to interrupt a pupil's
utterance to correct an individual word. The correction should
be made after the pupil has finished what he has intended to
say.

Efficiency in correcting errors may be increased by training
pupils to repeat the entire utterance in which the teacher has
just corrected a word or phrase.

i Teachers should maintain a high standard for pupils by requir-
¢ ing correct prenunciation at all times.

Liaison and Linking. Liaison and linking should be learned
through functional use reinforced by simple rules. The more
complex rules might be reserved for the advanced courses, but
correct liaison and linking should be made wherever they occur.

Coverage., It is important that complete coverage of the prin- .

i cipal points of the sound system of the language be experienced. o .
! It is svggested that words containing new sounds or sound sequences -

| be incorporated into language content gradually and progressive-
ly until all sounds have been met and practiced.

..
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n the secondary level
The general overall rule of

g : ise and fast fall at the end
of sentences is a sufficient requirement for theory. Pupils

should be given experiences, however, bot
ing, of many examples of different intonations, such as those
used in expressions of amazement, surprise, doubt, curiosity,
pity, fear, and joy. Teachers might point out the different

igtonacion ratterns of the language as Fupils hear and rereat
then.,

Pronunciation Continued. Pronunciation practice should con-
tinue even after reading has become predominant in the course.
In this phase, drill on individual words or sounds
where needed; drill on the rronunciatinn
phrases assumes a more important role.
the basic elements of the sound s
and phrases might take the form o
ition on one or more important sounds (example
ters in such words as MIHOB6HU6, CXBATHBATDH, WTPMX, HAZ AOMOM,
HaA cToaoM, or the sound (m) after the consonants =X, =I as in
IMHeJ b, XU3Hb, NUPK, or the spelling

BOCTH, DpOA, poT, rpub, rpunn, or the sounds of (a:p) in BOpoOHA,
BapeHbe ., )

A systematic review of
ystem as arplied to new words

Contrastive sounds in series provide good practice in sharren-
ing pronunciation (examples: MOJ - MOJIb; MAT = MATDB, paf = pan,
Boc - mec), This review might take only
time. Words recently used in class should provide the roint of
departure. Words whose meanings are known should be used in the
drills as far as possible so that the acoustic images of hearing

and the kiresthetic images of speaking may fuse with meaning for
better results in language learning.

Devices. The development of good pronunciation may be aided
by the use of a number of techniques or devices. The language
laboratory is particularly effective in developing good pronun-
ciation. Special material designed for pronunciati
or material designed for mastery in ary one of the
might be placed on tape with appropriate pauses for pupils to
repeat and record their imitation of the correct mocdel. Replay-
ing of their tapes and comparing their pronunciation with that

of the model sharpens audio acuity and offers the opportunity
of self-correction.

Other activities which assist the develorment of go
ciation are reciting memorized passages of prose and voetry,
singing songs, reading aloud individually or in chorus, acting
out short plays, dizlogues, or conversatioral sequences, and
recording passages on the tape recorder to be played back to
tne class. 1In preraring for these activities, teachers may
capitalize on the important element of velition which inspires
pupils’ to listen attentively and practice conscientiously before
rerforming in class.

od pronun-

Listening with or without visual texts to passages recorded
by native or near-native speakers is an excellent device for
developirg good pronunciation and ir snation. This activity

sharpens audio acuity still further and provides an additional
model for imitation.
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AUCIO-LINGUAL EXFERIENCES
Tyres of Exyerience

Audio-Lingual Experiences. Audio-lingual exreriences of many
kinds have long been part of the foreign language course, These
include:

. brief conversations
asking and answering questions on reading material
oral reading and choral reading
reciting poetry and prose passages
making oral reports in the foreign language
listening t» tare recordings
singing songs

® & & & *

The objective of giving pupils sufficient Eractice in speaking
to enable them to make direct contact with the foreign people
within the context of certain experiences adds a new dimension
to foreign language study. To this end, topics for these audio~
lingual experiences are suggested in this chapter.

Aural Experiences. It is recommended that pupils be given
aural experiences on all torics chosen for development. The
topics might take the form of reading selections, conversations,
or dialogues read by the teacher or heard via tape or disc. It
is suggested that, wherever possible, the content be recorded
by native speakers speaking at normal speed. The understanding
of material thus presented on a subject within the pupils! lan-

gihage experiences should be developed from the beginning of the
course.

The passages might be heard several times, either consecutively
or interspersec with other types of exercise utilizing the for-
eign language content.

Pupils' aural comprehension might be checxed in oral or written
form. Written exercises on passages aurally experienced might
include the following:

. Questions on the passage might be asked, and answers written

in the foreign language.

. Multiple choice questions might be asked, in which the choices

are presented either orally or visually.

. Pupils might be asked to write a restatement of the passage
in their own words, or in another person or tense.

. The passage might serve as a basis for directed composition
in written form.

. The passage may be written as a dictation exercise.

. A summary of cthe passage may be written in the foreign lan-
guage or in English.

Aural Experiences QOrally Practiced and Checked. The topics
selected might be heard by pupils as described above and rein-
forced by pupils' oral responses. The following technique is
recommended for intensive practice in listening:

Step 1. Passages of appropriate length are first heard in
their entirety via teacher, tape, or disc.
Step 2. The passage is then repeated with appropriate pauses
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after phrases or breath groups in which pupils re-
peat the phrases heard.

Ster 3. The Passage might be heard a third time without
pauses.

Compre:iension might be checked audio-lingually in several ways:
« Questions may be asked requiring oral answers in complete
sentences.

o Multipl~ choice questions are given orally by the teacher.
The selgcted answer is given orally by pupils,

« A summary of the passage is given orally.

« A restatement of the passagé is made orall

Yy in the pupilts
own words or in a different person or tens

€,

The Topiecs in Conversational Ex erience.

for the various Tevels o language learning are intended to serve
as indications to the type of experience or as a guide or frame-
work within which language experiences may be selected to develop
audio-lingual skill, particularly conversational skill. The
topics should in no way restrict or determin
in individual schools. Variations needed for correlation with
text materials or special interests may be p

The topics suggested

Any one of the topics may be used either as a single unit for
a center of interest on only one level of learning, or from
level to. level, each time in greater detail or involving more

The order in which
in a general way, to
h it is believed
Each "Section"

The topics suggest situations in which talk or conversation
may be developed to give pupils a M"vicarious experience" with
the foreign tongue within the level of their abiliti
therefy prepare them for direct
eign people. 1In selecting and developing topics, teachers should
capitalize on the interests and experiences of pupils. Wherever
possible, topics should be correlated with pupils'
experiences so that the dialo
of self-expression.

Dialogues. The term
a previously prepared Sequence of meaningful utterances involy-
ing two (or several) i i
and in a predetermined order. Like a play in microcosm, it

should havg a definite time, place, and situation in which people
Say something of mutual interest,

In the first level of learning, the dialo
by the teacher, developed by teacher and cl
the text. The dialogue should inv
than six or eight utterances. It
the basic vocabulary and structure

gue might be prepared
ass, or taken from
olve two roles and not more
should contain elements of
S appropriate to the grade.

As pupils progress through the second and third levels they
might participate in the composition of the dialogues. Indi-
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vidual pupils or committees, using text or reference materials,
might prepare the dialogues under the teacher's direction. Dia-
logues must be edited and approved by the teacher before they

are presented to the class. Appropriate dialogues may, of course,
be taken from the text at any level.

Learning the Dialogues. At any level, dialogues may be evolved
and pra¢ticed by any of the approaches or combinations of approaches
described in the chapter entitled "Speaking."

On the first level, especially in the early stages, it is sug-
gested that the dialogues be drilled and memorized by the class
according to the procedures outlined previously. At all levels
the learning of the dialogue should be integrated with practice
by means of pattern drills, so that the variations of the major
structures contained in the sentences might be mastered. The
dialogue need not be completely memorized all at once, but might
be interspersed with the pattern drills. Through the wariations
learned in the drills, pupils may obtain the power to manipulate
additional structures and vocabulary for use in the same or other
situational contexts, as in conversational sequences or in con-
nection with textbook materials,

»

As pupils advance from the first level through the second and
third levels of learning, the dialogues become longer but memori-
zation practice takes less and less class time. Increasing re-
sponsibility should be placed upon pupils for control over the
variations learned through pattern practice. This control will
lead to their ability to use the patterns in conversational
sequences, and eventually in "conversation."

Conversational Sequences. Conversational sequences differ
from dialogues in that they involve some choice on the part of
the participants. The degree of choice determines whether a
conversation is "controlled"” or "free."

On the first level, all conversation is strictly controlled.
It may be initiated by the teacher, sentence by sentence, or
directed by the teacher through: pupils (directed dialogue) on
a topic involving structures and vocabulary which pupils have
learned through pattern practice. When these questions, answers,
and statements are in a series, they constitute conversational
sequences. The number of utterances and the order in which they
are used are not restricted of "frozen" as in the memorized dia-
logues. Conversational sequences may involve a choice of review
vocabulary or of different forms of the verbs in person, number,
or tense.

It is imperative to rememter that language can be learned only
in meaningful patterns of speech. In order to develop conver-
sational sequences, therefore, pattern drills involving the
variations of different structural forms and vocabulary must
result in a certain degree of mastery. The practice of pattern
drills is followed by isolating single patt2»rns from the drills
and combining them with other vocabulary. For example, if a pat-
tern drill has just been completed using the structure g Aomoxes
(RopoapHa ) with the nouns rCpOAX, NOroza, mmcbMO, but pupils have
had previous experience with wcrds such as MaJIBINK, KHEATR,
MecTo, a "conversational sequence! might include, "Jemouxa,
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TR foBouaeH mecToM?", In other words, conversational sequences
include forms pupils nave mastered in as many combinations as

possible, perhaps out of the context of the original dialogue,
but within a situational context of some kind.

"Controlled" Conversation. Conversational sequences, there-
fore, are "controlled™ conversation, as the choice on the part
of the participants is limited by the vocabulary and structure
at his command. Almost ail conversation on the secondary level
will, therefore, be controlled. The amount of control will vary n
with the amount of vocabulary amd structure the pupil has mas~-
tered and with his ability to manipulate their variations 1in
different contexts.

Steps to Free Dialogue or Conversation. Free dialogue, or .

‘ true conversation, involves a correct, spontaneous,and totally
i unrestricted choice of expression on the part of participants.
Genuinely free conversation is rarely developed on the second-
ary level without concomitant foreign travel and without fur-
ther experience in bona fide language contacts and situations.
Relatively free conversation, however, is attainable within the
context of the language experience of the pupils. While con-
versation or dialogue on*“topics will continue to be controlled,
the controls will, of course, diminish as pupils acquire com-
mand of vocabulary, structure, and idiom.

The steps for reaching relatively free dialogue within a
specific area of experience would be (1) prepared dialogue,
(2) pattem practice, (3) controlled dialogue, (4) additional
vocabulary and pattern drill and (5) "free? dialogue.

Encouraging Free Conversation. Free conversation throughout

the course may be encouraged by the use of various devices.
One such device is to perait pupils to make a statement relative
to their personal experience on any topic, such as school, home-
life, hobbies, friends, family, the books they have read, activ-
ities they have enraged in and purciases they have mace. Their
classmates might then ask them questions on the sgbject. For
. exaaple, a pupil states, " xynua HoBylw dyTGOaKY. Classmates,
in turn ask:

Pome T ee wxynua?

CroubK0 OHA CTOHMT?

Kaxoro oHa npera?

Ona Te6e HpasBuTCa?

Te ee BoabMews B WKOJIY?

Another pupil may state, "Buepa s nomna B kuHO." Classmates "
might ask:
Kaxolt ¢uaeMm wes Buepa?
0 wem Oua 5TOT PuasM?
KTo urpas poap repoa? . .
PUIBM OHT B Kpackax? u
Moupaeuaca TeGe ¢uanMm? Moveumy? . “

The subjects of this type of conversational experience might
te effectivelycorrelated with the topics for audio-lingual ex-
periences outlined on the pages whicli follow. After the aia-
logues have been mastered, the subject might be personalized in
the manner described above. Such a procedure would be soundly
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¢ developmental and would lead to a degree of genuine conversa- ﬁ

2 tional ability. The past and future tenses might be practiced i
, to advantage using this procedure. }

A device to encourage free conversation in the early years is L
the use of a word game irvolving classified vocabulary, such as ;
a_variation of "Twenty Questions." If the context of the vocab- ;
ulary is animals, professions, ages, or sports, "Twenty Questions" ’
might be played in the following manner: !

‘ TH XxodeWps OHTHL AOKTOPOM? HoTe. !
: Te xovews OHTH yuuTeseM? HerT,

' TH xoYems OHTH MexaHVMKOM? HeT.

| TH xovemwps OHTL MHXeHepPoM? HeT. I

D . Tu xoyews OHTE nucareseMm? Jae i -

-

At this level, pupils enjoy using their imagination by assoc-
iating their own qualities, metaphorically, with those of ani-
mals in a "Twenty Questions" game. A pupil decides in his own ;
; mind with which animal he might be compared. His classmates i
ask him questiors to which he answers "yes" or ™o". i

Ta xo3a? HeTe.
T xowxe? Her,
Tu s0B?7 HeTe. ;
: Ta THDPP? HeT. !
| Tu exux? Hda,

1 The "Twenty Questions" game might be used to develop an ability
] to describe people or things. One pupil has in mind an object

or person in the room. His classmates ask him questions contain-
ing a brief description of one of the aspects of the person or
object, to which he answers "yes" or ™no." When a sufficient
number of questions has been answered in the affirmative, the
person or object may be guessed. (Suggestions for other word
games may be found in the Modern lLanguage Handbook. )

Free conversation may also be encouraged and developed through
activities of a cultural nature. A Russian dinner acted out
with menus is an example of such an activity. Throughout the
course teachers should encourage free conversation through read-
ing materials. (See chapter on model lesson.) After the mate-
rii% has been mastered, a free question and answer period might ‘
follow. h -

] Identification with the Foreign Culture. On the first level, ; i
it is suggested that the context of the beginning situations be ‘
the American scene so that pupils might identify themselves with
the experiences. Following upon the initial situations, the L
foreign cultural patterns, other than the picturesque, may be |

o included. If textbooks emphasize the foreign scene both the i
native and foreign applications might be made with the foreign |

: language content. The foreign cultural patterns in terms of | B

g vocabulary and expressions are introduced gradually at first, *

' but soon overtake and replace those of the domestic scene.

As pupils progress in the course, identification with the for-

i eign scene should be progressively emphasized. Where the situ-
ation is still placed on the American scene, expressions such
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f as polite expressions, expressions denoting interpersonal re-
| lations and leavetaking, should be in the manner of the foreign
! people. On Level III, it is suggested that the foreign scene
1 be the locale for all conversational topics unless the subject

is related to a definite experience in the life of the pupil.

The Use of the Language Laboratory. It may not be practical
for all pupils to have individual experience acting out all the
dialogues or reporting on many subjects, nor for the teacher to
drill classes exhaustively in the dialogues and pattern drills.
The language laboratory may be used to advantage in providing "
audio~lingual experiences. The original dialogue might be re-
corded on tape by the teacher in two ways, one with pauses for
repetition by pupils, and the other with pauses for pupils to
fill in the next utcterance of the dialogue. The listening and
repeating via tape by an entire class will be less time-consum-
ing and will give pupils some of the individual experience they
require. The pattern drills might also be practiced in the
laboratory after pupils have become accustomed to using the
drills in class.

(T, e e Y e e e P

1 For the oral reports, the language laboratory might serve as
; a library where pupils may find examples of oral reports made
! on different subjects. Providing pupils with a model of a report
: facilitates his preparation, and by analogy, insures better lan- ]
- guage learning.

|

“3

In cases where the experiences of speaking cannot be provided

: for all pupils because of time limitations, the experience of

) hearing and understanding should be given pupils on as many of
the topics as possible.

The Levels. The topics for audio-lingual experiences are ar-
ranged according to levels of language learning rather than ac-
cording to specific grades for two reasons: to provide for puplls :
who start their study of Russian at different points in their ,

: school career, and to allow for c¢ol.tinuous progress for pupils
14 of ability.

Although Level I is equated in a general way with the first "
year of study beginning in grade 9 or above, it is also equated
anproximately with grades 7 and 8 in the junior high school
where these classes meet five times a week. Pupils who enter
the junior high school after a full program of foreign language
in the elementary school will have completed a good part of

Level I (e.g. the audio-lingual vportions, though not necessarily "
reading and writing) in the junior high and reach the experiences
outlined for Level II even before grades 7 and 8 have been com- .
pleted.
Levels II, III,and IV are equated approximately with the sec- a

ong, third,and fourth years of the four-year sequence and with
the third, fourth,;and fifth years of the six-year sequence of '

1 the senior high school. It is expected that the topics for * .
these grades will include the vocabulary and structures studied -
during these years.

i; The topics grouped under Levels V and VI might be undertaken
{ in the fifth or sixth year of the six-year sequence. The amount
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of time allotted to pupils' courses of study and their progress
in foreign language will determine the year for which the topics
listed, or similar topics, might be selected by the teacher.

Pupilis of ability, especially when they are grouped homogene-
ously, may progress audio-lingually from one level to another
before the year is completed, just as they may progress more
rapidly ih other areas of language study.

SUGGESTED CONTENT AND TOPICS FOR
AUDIO-LINGUAL EXPERIENCES

Level I

On the first level, pupils concentrate on concrete situations
in their immediate environment, or to an .environment on their
age level set in the foreign country. It is suggested that,
wherever possible, the use of the vocabulary and structures of
the basic text be employed. (See unit on textbook. )
Pialogues, or questions, answers, and statements incorporated
into brief conversational sequences might include a selection
of expressions relative to:

Polite expressions, greetings, classroom routines, introductions
Identification of objects and persons
Placement of objects and persons
Description of objects, places,and persons within the level of
learning
Activities and actions within the context of the topic
Time of the occurrence in terms of
1. hours of the day, parts of the day, days of the week,
months of the year, seasons, weather
2. past, present, future
Comparisons of persons, things, places
General health

The Topics
I. HAMA 1IKOJA

1+ HKraccras xoMHaTa 2., Yuenurn 3, Ypok 4. Yuuteasn
5, Mon npusaTtesr nmo umxoJse b, Mou npeaMmeTn To BrGmiOoToKA
URTaJAbHS 8. Ham xpy=xox 9 Bpemera rogma u cnopTupmHHe SaHATHS

II. HAWA CEMEA

1o UxeHw ceMpm 2, Moli gox 3, Mos kxommaTa 4o MeGeasp
B AoMe 5, Mos ogzexnma 6, 3aBTpak, ofen, yxuH 7. § paco=-

Tap n?ua 8. Cemelinne npasgunkn (nMeEMHN, AeHB POX[SHHSI, BOCKpe=
CeHBe

III. HAWA OKPECTHOCTL
1. Hama ymuua 2, CpecTHwe npunacu (y Gysrounnka, y MACHHKA, ¥y

antexapd, y GaxaJaelumuka) 3. Sl noxynam ogexny Le ¥ nmoxrope
5 ¥ nantucra 6, Ha noute 7. Heum coce au
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Level II

The topics in the second level broaden the base of experience
to include social activities and demand a higher level of lan-
guage competency. Structures and vocabulary selected by the
teacher should incorporate text material wherever possible, if
texts do not contain appropriate dialogues.

Audio-Iingual experiences by means of the dialogues or conver-
sational sequences should be emphasized at the beginning of
Level II as extensions from Level I. Towards the last part of
the year, audio-lingual experiences arising from reading materials
may be provided pupils. Wherever possible during the reading,
questions of a personal nature, related to the subject of the
reading, might be incorporated into the lesson. For example,
if the reading is on cycling, questions such as Kro Tebe nozapua
BeJocunen? Kyaa Tu celiyac emesub? C xem? B KOTOpPOM ygacy?

may provide audio-lingual practice and begin to lay the. founda-
tion for free dialogue.

Level II

On Level II, some of the dialogues or conversational sequences
may be on the topics of Level I, but developed on a higher abil-
ity plane, as indicated by the expressions to be included. Sug-
gestions for topics especially suited for Level II are listed
below for the teacher's guide and convenience. Similar topies,
however, may be substituted because of their interest to pupils
or their relevance to text materials. The dialogues are to be
practiced in the past and future perfective wherever possible.

In addition to the éxpressions used in Level I, relative to
the identification and placement of objects, their description

and the time of occurrence, the experiences of Level II ineclude
a selection of expressions which:

. Invite or request people to participate in-activities.
(Example : MoezeTe B LePKOBb C HaMu?)

» Inquire about means of transportation necessary to reach a
place. (Example: Mo=mmo exaTh Tyzaa noespoM?)

« Describe the actions of individuals as they participate in

the activity. (Example: Cruaary mroxo TaHuywr "reucr”,
Mu xynaemcs.)

. Discover the abilities or preferences of companions.

Example: Tw mrpaemp na Gasazaliks? YTo TeCe gaTh MOJIOKS,
RJM BOAN?)

 Introduce people to each other.
« Inquire about the location of places in terms of street

addresses, or the placement of buildings in relation to
other buildings or streets.

« Express the interpersonal relationships of the speakers
by means of locutions and rejoinders. (Example: Mouoae1s;
JafHO; Hy; 49TO x; Aa BeAb; BOT kax!)

The Topics
IV.  oTanX (PA3BJEVEHNS)

Nporyaxa (mocse ypokos, Hapozuoe ryJaaHbe) 2e Buxogxoif
L;Hb (ie:gu, aumolf) 3. Ha Reve 4o Hanaasxe 5. B 20040=
PHYECKOM Ccazmy 6. B mapxe KyJabTypu 7. B ropoae 8, B
AOMe OTAuXx& 9. B nnroHepCxOM Jarepe
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1+ HasHaguTsr cBuzanme mno TesqeqoHy 2. Ha BedepuHke 3, Ha 6

4. Ha dbyrGossmou marue 5. 00ex B pecTopame b. llpaszuywr neusp

POXAeHRA 7. BcTpeua MaJsbYMKa ¢ AeBOUKOH 8. Ha Gaxere 9. B
KMHO nsu B Tearpe 10. IlyTemecTB¥e 11. B YyHHBepMare

Level III

On Level III the focus on reading is appreciably increased.
For this reason, topics correlated with the reading may be in-
cluded in this phase of learning., It is recommended, however,
that conversational practice be continued during this stage to
develop something approaching proficiency.

Topics for Conversation. The topics in Level III broaden the
base of experience to include the realm of ideas as well as con-
crete situations in which identification,'action, and interaction
are expressed. In order to develop an ability to exchange ideas,
lowever simply, as well as to procure goods and services, the
areas of experience below are suggested. The dialogues or con-
versations develop some of those of Level II in greater depth,
and are practiced in the past and future tenses after the pres~
ent tense has been mastered. Props might be utilized, A
selection of expressions might be included such as 'the following,

The examples given in parentheses indicate type of material that
might be included.

» Relate persons to each other for the purpose of engaging in

the activity. (Making the appointment, meeting, going some~
place together)

o Ask directions for reaching a place.

o Lescribe the actions needed for using means of wansportation.
ame and describe the essential elements of each activity.

(in tha theater: the usher, the program, the seats; at the

litrary: the type of book, litrarian, borrowing )

Exchange opinions on various phases of the activity, (Gror

CNIOPTCMEH OYeHb BHCOKO NpPHIEeT. Ae, on nosyuma 30J0Ty 10
Me faJb, )

» Procure goods and services,

+ Express regret, sympathy, appreciation, agreeaent, disagree-~
ment, surprise. (8 COYyBCTBY®D BaM. K (:OXaJIEHN 0, Bararozapmo
Bac. Cornamawncsb, $§ ne corsacen, Ja 1To By rosopute! C
DyGOKNM yBaxXeHHeM., )

+ Express social amenities. (Ilpomy, camTecnr, noxaJyicra.
Yuoasam sac, IlpoeTuTe 3a GecnokoificTBo, Haauamre?¥

» Express interpersonal relationships., (Use of first name and
patronymic; use of diminutive and affectionate forms; mymens-
ka, pebaTa, xoporo#, Ters, aags, GaTmmke, )

+ Express leavetaking at the end of the activity. (C yaoBoabcTey-

OM, BCero xopomwero, A0 3aBTpa, NpUBET Xeke (vyxy), pan nosna-
KOMUTbCA, OyAbTe 3J0pOBH, A0 CKOporo)

The Topics
VI. YACTHASI %M3HL

1+« B xkoHmuTepckol 2, B nucueGymMaxHOM Marasmpe 3. B nap¥iae
Maxepckodh L. K6 B mwacce 5, Ha asponopre b, Ha ueTpo

7o Ha asToG6yce 8. Ha sxsamene 9. Ha xkaTepe 10. Ha
PHHKE 1. Ha cnapraxuage
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VII. B JEPEBHE

1. CroroBogeTBO 2, B KOXxo3e, coBxo3e, Ha XxyTope 3, lITy-
ResoacTso 4. MaoxosBogeTso 5. 3emaemesme 6, Ypoxait
7. Moxognoe xoasiicTso

VIII. KVJBTYPHAST ¥U3HB

1. B OuGumoTexe 2., B xuukHOM Marasure 3., B mysee L. B
TeaTpe 5. Ha rmoHuepTe 6. Ha onepe, Gaxere . TeseBr -
3HOHHA&A mnporpamua 8. HoBocTyn aus no paauonspe gave 9. Pyc-~
Cxuil *ypHaJ, pycckas raserta 10, C7aTera B pyccuoM XypHaJe HJH 38
Pycczolf pazerte

Topics for Oral Reports. Since a fusion of skills is desir-
able at this stage, brief oral reports by individual students
on topics arising from or inspired by their reading might also
be made. Reports on subjects required by ‘individual schools
might be substituted for or added to those below.

The topics listed are intended to Suggest areas which might.
give pupils practice in sustained speaking on a subject in which
expressions oi high frequency might be utilized. The topics
might be selected by individual pupils. To obviate error in
reporting, the teacher might provide some leading questions whose
constructions might be employed in the sentences of the report,
as has teen customarily done for written composition. A gues=-
tion and answer period, nowever brief, might f5'low the report -
ing.

Pupils might prepare simple questions to be asked of the stuw
dent reporting, such as: Pne on pomuaca? B rkaxou rony pogusacs?
llovemy ox uspecrern? To give pupils repetitive practice in
cguestionin~, four topics on biography and three on story narra-
tion are suggested.

IX. SUGGESTED TOPICS FOR CRAL REF ORTS

1+ Bugpaugeecs JHLHO B pyccxol meropum 2. uaMeHuTul yyeHmM wuam
XYROXHUK, nucaTeJss, KoNmosuTop 3., Pycckue repom k. Poman,
npoyutTanrull maod g, $uaem, xoropkli a1 Bugeax 6, HesabuBaemoe
cobuTHe Te Moa xaprepa '

Level 1V

In Level IV, much of the audio-lingual experience of pupils
will arise from the discussion of reading material and from their
individual interests. Questions, answers, and oral reports on
the rcading, the presentation of plays, the recitation of care-

The reading of newspaper and magazine articles should be fol-
lowed by a brief question period in which the teacher questions
pupils on the important features of the article, Pupils should
be able to comment on the article read.

An extension of audio-lingual experience into topics on civil-
ization is recommended. The topies in Level IV are intended to
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suggest to teachers areas of civilization orn which oral reports
might be made by individual studer:ts. These rerorts will be
correlated with their reading of civilization materials. The
overview of topics is suggested to familiarize pupils with the
! salient features of the civilization in all its major aspects

: so that pupils may terminate their course with a balanced under-
; standing of the foreign people and their culture. It is recom-
? mended that these topics be treated in the foreign language by
: pupils so that pupils will become familiar with the words and

i expressions most important to each aspect and use these words
audio-lingually.

The aim at this level of learning is to prepare pupils to
speak to a native on several topics in terms of Russian cultural
patterns. Many expressions referring to aspects of contemporary

. civilization are not found either in classical or contemporary
literature. The reports should be brief and in simple language,
but they should crystallize and consolidate important facts and
the words or expressions used to convey them.

The reports should emphasize those features important to the
contemporary scene, either in fact or in effect.

The oral reports might be followed by a brief question and
answer period on the salient features of the culture, especially
: those which involve terms pertinent to cultural or sociag insti-
; tutions. Pupils might be supplied with questions in written
form, or they might supply their own questions. On the topic

"Education," for e xample, upils might prepare to ask such
p
questions as:

Kax HasyBawres sxcume y2eCHHe saBefieHus B CoBeTcKOM Coloze?

B kakoM BospacTe nocrynanr AsTH B HAYaJbHY 0 WKOJY?

Jo xaxoro pospacTa o6zsaTeabHO IoceuaTh CpeAHO0 WKOIY?

Kaxne daxyabprern HaxoZsTcsl npu MOCkOBCKOM yHuBepcHTeTe?

Kaxue Harpamm NOJIy4awr Te CTYZAeHTH, KOTODPHE IIPEeBOCXOANHO yuaTcsa?

X Questions which cannot be answered by pupils reporting might

be made the object of special study or their answers might be
supplied by the teacher. Pupils might take notes in Russian and
be responsible for the answers they receive.

an understanding of the basic beliefs and values of the foreign

people as manifested in their interpersonal relations, their

individual pursuits, and their social institutions. These be- i

liefs and values, already pointed out during the course, might

be emphasized and consolidated by the teacher at this point

| It is not expected that students will discuss these beliefs and

I values in the foreign language. It is important, however, that

. the teacher clarify as far as possible the psychological well-~

springs from which interpersonal relationships, pursuits, and N
institutions arise: the basic convictions held by members of the
soclety as a whole, as manifested in their way of life.

The Topics
X. JUYHAA #¥3HL B COBEITCKOM COKGE

1. Cewmolinas xusup 2, Ofpasosanme ofyveune B LLCP 3. Paonue
29
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3aHATHUA B CBOGOAHOe Bpewms l. Ipasguukxu 5. KyauapHOe HCKYCCTBO
6. CoBerckulf wesoBex u ero pa6oTa

XI. WCTOPAA W NPABUTEJECTBO

1. BeJsuxag ucTOpudeckas 3mnoxa 2. BaxHOe UCTOpUYeCTKOe JHIO
3. Bewe, M#p, 3eMcTBO, AyMa L. CoBeTcruii GHT

XII. TEOI'PA®UA CCCP U OHOHOMUYECKASI MM3HL

1. Teppuropusa CCCP 2. Hacexenue CCCP 3., I[IpoMHUIEHHOCTHL H
ceancKoe xoaslicreo L. I[poussoacTso B pasHHx paliomax 5. Cpeli-
crBa cooluennag 6. Tpadenopr 7. PaGora u paGoume B CCCP

« Penecsio, npodeccuy, HHTEMINTeHIUS, NPOPCON3H, CAHATOPUM

XIII. PYCCHKOE HACEJEHUE

(Individual projects may be developed to form an overview of
important contributions in each area.)

1. HeTopudeckue navsaTHUKA 2. BeJmkue pycciue yd4eHHe 3. HxoHO=-
IMCLM, XYZAORHUKHN, ApPXUTEeKTODPH, CKYJABTOPH L. BHAaKuuecs pycckue
nucateJu 5. Pycckue kouMnosuTopH 6. lepkoBHO~cJaBSHCKUY U pyc~
CKuili ST3HKM

Levels V and VI
The topics in Levels V and VI should be correlated closely

with the reading material. The lives of authors, the content
of literary masterpieces, the motives and actions of literary
characters, the themes of reading selections and the signifi-
cance, of literature in deepening appreciations and clarifying
the universality of experience should be the prime focuses of
the audio-lingual as well as the reading experiences.

At this level, conversation should be reviewed and expanded;
esthetic and intellectual experiences should be included. The
latter may take the form of the recitation of fine pieces of
prose and poetry, the production of plays or dramatic sequences,
the composition of original dramatizations of prose pieces or
poems to be followed by their presentation in class or to the
school, the discussion oi important points of literature, the
reporting of the lives of authors, the sumarizing of stories,
the oral composition of themes relating to the reading. These
should comprise most of the audio-lingual experiences.

Some suggestions for audio-lingual experiences in literature
are given below. These may be replaced by or added to topics
selected by the teacher. Pupils should be required to make a
report on at least three of these topics, or on similar ones
selected by the teacher.

An extension into the realm of rusic and art may help enlarge
the esthetic experiences of these pupils. To this end, some
topics in these areas are suggested. The vocabulary for these
reports might be obtained from the reading of some of the mate-
rial on art and music produced in the Soviet Union in the form
of books and magazines. This vocabulary should not be technical,
but should include some of the better known Russian terms such
as: canaxalira, OuamHa, TpoHre, Co6Op, MHTONIMIOHUMA.

30

..




chalch e vl

> FRN Lt

R A bl st AN A L AT DL A PT EAT  L AAE J TC I o o e

Reports on science by interested and qualified students
might follow the same general plan as those for art, music,
and literature.

I. JUTEPATYPA: (UYTemme, KoHcnexT, KpuTudeckuli o6aop) i

1. Hal6paHHOe CTHXOTBOpeHEMe 2, HKraccmueckuili uam coBpexeRAHYU
pouaH. 3. MaBecTHas nreca L. [VaBHHe MHCJM NUCATOJA B IIPOH3- :
BeleHun., 5. DBiauanue mnucarTessa B o6aacTu duaocodus num peJUrHH.

II. WCKYCCTBA:

l. Pycckis WKOHH 2. PeJquruosHas ¥ cBeTckad xusomuck 3. OOpa-
sen pycckolf apxiTeKTyPH KJIACCHYOCKOPO HJH COBPOMOHHOIO IODHUOAR

4. O6pasen pycckolf cxyasnTypH KJIACCHYOCKOrO HJAM COBPDOMOHHOI'O N6=
psosa 5. JXuBonuce JoSOro BOKA.

III. MY3HKA:

1. XusHbp Komnosuropa 2. Ero mnpousBefeHue 3., Ero 3HaYeHH® B
MyaHrke L. Kounosurop waraccugeckol ugauxn 5. KOMIIO3UTOpP COBpE=~
MOHHOY uysuxx 6. KoMmmosurop cumdpoHy 7. Koummosurop omep

IV. HAYKA:

1. OHHTH M OTKPHTHSI DYCCKUX YYeHEX 2. H#o6peTeHHe PYCCKOIrO Y=
yeHoro 3. Hay4uuil ONHT Ha PycCckKOX 3Hx® L. CpaBHeHUe MexXAY
MeTpudeckoll u amriuiickolf cucremaumu mep 5. HayuHu# nporpecc B
HacTodAlee BpeMsa

Conversational Experiences. A continuation and expansion of
the conversational topics of Level III sufficient for travel
experience is recommended.

PATTERNS FOR DRILL

Purposes and Types of Pattern Drills

The use of the pattern drill is recommended to prepare pupils
to speak and understand the foreign language without recourse
to grammatical dissection and translation. The pattern drill,
when properly constructed, facilitates the assimilation of struc-
tural points through use and provides a context for the practice
of vocabulary. Automatic responses are developed through using
the drills with varied vocabulary and manipulating the varia-
tions of structural items.

Some of the patterns and their use in group memorization and
practice are found in the chapter entitled "Speaking®. Addi~
tional patterns and an elaboration of those already outlined
will be supplied in this chapter. Teachers may compose their
own pattern drills to suit their purposes and needs.

Audi o-Lingual Presentation and Practice, Patterns for drill,
some of wnich have customarily been presanted in written form,
should be used audio-lingually throughout the course wherever
possible. New structural points and vocabulary should be pre-
sented and learned through patterns audio-lingually as far as
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practicable. Structures and vocabulary which are already famil-

jar should be practiced through pattern drills in reinforcement
exercises.

Structure Through Use. Structure can be taught and practiced
audio-lingually through pattern drills instead of through anal-
ysis, description, dissection, or translation. In this way
pupils learn the language itself and not merely about the lan-
guage. The pattern drills provide for (1) the audio~lingual
learnin% of new forms on the patterns of the old or familiar
forms, (2) the audio-lingual practice of familiar forms in dif-
ferent combinations. In this wey language is learned by use,
similarities are stressed through repetitive practice, new
forms are learned through analogy with familiar forms, and
grammatical explanation and analysis are minimized.

What is a Pattern Drill? A pattern drill is one in which the
pattern given pupils audio-lingually is repeated audio-lingually
or is changed audio-lingually into a variation of the pattern
by the pupils themselves. The form given pupils is a meaningful
pattern of speech; if it is changed, the form to which it is
changed is a meaningful pattern of speech. The pattern drills
may be written for pattern practice after they have been audio-
lingually mastered. The changes follow a logical seqguence re-
sulting in the control of strycture and vocabulary through use.

Pattern drills to present new material or to practice familiar
material should be constructed with the following principles in

mind:

. Tne drill should include as much of the text material as
possible {vocabulary, model sentences, cultural content,
situational contextJ

, The drill should be contextually oriented.

’ The drill should be structurally oriented. (a) It should
concentrate on one structure, or (b) where several struc-
tures are invol.ed, there should be a consistent pattern
of change (as in the "series" or "progressive' drilis).

. The drill should provide for sufficient practice to result
in a grasp of the salient points of vocabulary and structure

drilled.

Pattern Drills for Practice or Presentation. A distinction
must be made between pattern drills for practice and pattern
drills for presentation. In patterns for practice, pupils drill
already known forms or vocabulary in different combinations. In
patterns for presentation, pupils learn new structural forms or
vocabulary. Various types of pattern drills listed may be used
for practice or for presentation, depending on the type of drill
chosen and on the previous knowledge of pupils.

Pattern drills for presenting new structural points may include:

Repet%tion drills (which may also be used to present vocab-
ulary
Restatement or relay drills (Directed dialogue)

Trans format ion drills
Replacement or substitution drills
Integration drills

32




LS W S S e e

1

. Expansion drills
. Contraction drills

Pattern drills for practice may include all the above, plus

Patterned response drills, in question and answer form
Progressive drills

Drill in rejoinder-response

Substitution in a series of patterns

Combined substitution and transformation drills
Completion drills

Translation drills

Variation drills

Constructing the Drills. In the coustruction of drills, the
most important consideration of the teacher should be the pri-
mary function of the drill. Teachers must decide whether the
drill is to be used to

. Present a new point of structure or new vocabulary, or
+ Drill structures and vocabulary already familiar.

In presenting new points of structure or vocabulary, it is
important to remember that

. New vocabulary is introduced through repetition drills.

. gewlftructural points may be introduced through various

rills,

. Drills designed to present new structural points must show
the function of the forms to be learned.

. Only one new structural point is to be introduced in a drill.
The change from the pattern supplied by the teacher to the
pattern given by the student should involve only a single
new change.

. Pupils should be given sufficient drill in one form of the
structural item before going on to the next form of the
item. The examples given in the drills on the following
rages are niot exhaustive enough for class presentation;
they are suggestions for drill construction.

Conducting the Drills. In conducting the drills, especially
in presenting new structural items, teachers should make sure
that all books are closed. The pupils are directed not to use
English. The teacher may give the English equivalent of what
he is about to say in Russian perhaps once, if he feels it is
necessary to do so.

1. The teacher gives one or two examples of the original
pattem and its variant which the class repeats.

2. The original pattern in the left-~hand column and its
variant in the right-hand column may be written on the board,
but they should be erased as soon as they are fixed in pupils?
minds. .

3. Pupils must be told (a) the type of change to bée made and
(b) how to make it.

L. When pupils have grasped the principle of the change, the
teacher gives only the form in the left-hand column. Pupils,
individually or in groups, are required to give the form in the
right-hand column.




i T

g
§

» -mm

5. When pupils falter, they should. be prompted by the teacher,
preferably in a "stage whisper.”

6. The number of sentences given pupils will vary with the
structure presented, the ability of pupils to respond and the
items needed to secure coverage.

7. A grammatical explanation is given briefly before or after
the drill, depending on thedegree of grammatical difficulty.

For most structures, the explanation is given after the initial
drill when pupils have grasped the point. The drill is then
resumed. In complex forms, a brief explanation might be given
before the drill.

Selecting the Drills., Careful selection of the type of drill

is important to fix the patterns clearly, Teachers might remem-
ber that

. Structural items involving new words, as well as vocabulary
items, must first be presented through repetition.

. flepetition drills of irregular verbs should be followed by
or be interspersed with restatement-relay drills. (Lirected
dialogue.)

« All items presented through repetition drills should also be
practiced through other drills, such as substitution, trans-
formation, and integration drills,in order to insure func~-
tional learning.

« Certain gtructural items must be presented through integra-
tion, expansion, and contractinn drills.

« Where several types of drill are combined, it is important
that only one of the elements be a new structural item.

4

Pattern Drills to Present Structural Foints

In the examples illustrating drills, only partial drills are
given, Teachers will extend drills to cover the points as re=-
quired.

The Repetition Drill. This drill is suitable for the presen-
tation of new vocabulary, idioms, irregular verbs, and points
of structure. When a conjugation is to be initially learned,
regular verbs should also be presented through repetition.

Example 1: The verb "to have", present tense
Teacher Pupil

MOHA 6CThb ABTODPY{KA.
Hac 6CT:L 8BTOPYHKAa.
Tels ecTh ABTOPYYKAa.
BAC 6CTh ABTOPYUKA.
HOI'o 4CTh ABTOPYYKA.
HO6® 6CTbh ABTOPYUKA.
HAX 6CTh GBTOPY4KA.

MeHSI eCTb 8BTOPYUKE.
HAC eCThb ABTOPYYKA.
Telss oCTh ABTOPYYKA.
BAC 6CTL ABTOPYYiRA.
HeI'o 6CThL ABTOPYYKA.
Hee oCTh GBTOPY4YK&a.
HHX 6CTh ABTODPYYKA.

Qe ady

y
y
y
y
y
y
y
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Example 2: Vocabulary

Y MOHS eCTh XHHIAa.

Y MOHZ oCTh KHHUIA ¥ TOTPAAKA.
Y MOHA eCThb KHUDPA, TOTPAAKA H
Kapangam.

Y MeHsI GONMT IOJIOBA -
Y ueHa GOJUT pykxa.
Y MeHa GoxuUT HOra.

Transformation Drills.

from affirmative to negative,

time of the drill.
to another,
drills,

sufficient.
Transformation Lrills.

Example 1.

5 CMOTpP®D Ha MAJABYUKA.
OB CMOTDHT HA AGBOYKY.
Mu cuoTpum Ha meHuuHy.

5 suxy crou.
O BuauT CTy.J.
Mu BHIUM OTO OKHO,.

i Bsuges ctoJ.

OH BHAReOs MaJbuUKA.

OHa BHResa HEBOYKY.
MM BUOeJH 9TO OKHO.

3ReCHh OCTH yuuUTeJb.,
3nech ecTh YUYUTEJLHUIIA.
3necCh OCTL MOCTO.

3nech O6CThH YYGHUKH.

Transformation drills lend themselves
to many different exercises as they involve the change from one
form of a structural item to another form, such as from the sin~-
gular to the plural and from masculine to feminine adjectives,
from one type of demonstrative adjective or pronoun to another,
declarative to irterrogative,
person to person, or tense to tense for verbs,
items for audio-lingual presentation,
those items in which the changes involved are deducible from
previous experience or from the teacher's explanation at the
For example, in the change from one tense
pupils already have had the forms in repetition

In other cases, such as changing from the'declarative
to the interrogative or from the affirmative to the negative,
the teacher's model at the beginning of the drill should be

Changing to the negative (In the negative constiuc-
tion, the accusative rather than the genitive case
of animate feminine nouns in
used in speaking, )

Y MeHA eCTbH xumura.

Y MeHA eCTb KHUIA M TOTPAAKA.
Y MeHA ecTh xHura, TeTpaaxa M
xapasAaa,

Y mena dosmT poJsopa.
Y MeHA GOJHUT pyKa.
Y MeHA GOJMUT Hora.

In selecting
teachers should select

-8, =A, «-ug is generally

Sl He cMOTpP® Ha MaJLYUKA.
OH He CMOTPMT HA AeBOuKY.
Mu HO cMOTPUM Ea XOHUUHY o

1 He BuXYy cToJga.
OH HO BHAMT CTyJA.
My He BMAMM 3TOro OKHA.

5l He BumeJs cToJA.

OH He BRAOJ MOJBYKKA.
Ona He BUAeJA HEBOYKH.
Mz He BHOGJH 3TOrO OKHA.

3necs HeT y4YuTeJA.
3Kech HeT YYUTOJBLHAIM.
3pect HOT MecTAa.

3Me0:k HOT YYOHUKOB,
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Example 2: Changing from the accusative to the locative with
verbs of motion and location.

b4

Teacher Pupil
fl »ay B napk. HKysma Ta upemn? 5 MOy B NApK.
fl oux(a) » napke. Dae T A 6un(a) B napxe.
Ous(a)?
Ona mAeT B anTory. Kyna oHa Ona MAST B ANTEKY.
RReT?
Ona Ousa B anrexe. I'ze oma Oma 6usa B alToOKe: -
Onan?
Oum mAyT B ces0. HKyRma OHK Onu MAYT B COJIO,
nayT?

Oru Cuvm B cese, Dre onu Ouau? Oy OHIAM B COJG.

Example 3: Changing from the accusative to the genitive with
verbs of motion.

§l cnemy Ha KORIGDPT. fl cnewy ¢ KOHU®BDPT&.

OH cnemiT Ha JOKUUX. OH CHeIMT C JIOKUUH.
OHa cnmemmT Ha colpanHe. OHA crneumT ¢ colpanus..
Mu cneumu Ha YpOK. MK cneumM ¢ Yypoxa.

fl cnmemy B MaradmuH. fl cnenwy ¥2 marasmHAa.
OH CHOMUT B KOMHATY » OH cHelMT M3 KOMHATH.
OHa crnemmT B 3j8HHO. OHa cneumT y3 BAAHUA.
Mi cremmM B HOPOBHY. My cnemmu M3 JOPOBHM.

Example 4: Using tne alternate form of . he demonstrative pronoun

MHe HpOBUTCHA 3TOT YAJCTYK. MHO HpaBuTea TOT DPAJICTTie
Mn» mpanureca 272 SIySKHG. Mie HpaBHTCA Ta OJysxa.
MHe HpaBHUTCS 3TO MECTO. MHe HpeBRTC TO MOCTO.

A apbaw ate KoHDOTH. A antaw Te xoHbOTH.

Ox ANOKT aTH GyTepOponu. OH JANOHT Te CyTepOpOMRH.

Substitution Drills. These drills, sometimes called replace~
ment drills, may be used to present structure points when an
item of one grammatical category can be replaced by an item in
another category.

Example 1l: Personal proncun objects

A oav Amppe:, d ero smnaw,

f anaw Bepy. fl ee sraw.

51 Buxy aBTOMOGHAD. A ero Buxy. !
Sl suxy pmocky. A ee BHXY.

S apbap yeeHUKOB . A nax awban,

A axfaw nupoxkE. A Bx aodan,

Example 2: The possessive pronouns N
OTo KAPTHHA YYOHHKA. 3TO ero KapTHHA.

OTO KapTa YYOHHINM . 3T0 ee xapTa.

I'as noprdeap yunreaa? I'ae ero noprdean?

I’ne TeTpaaky Hpana ¥ Bepu? Pae nx TeTpaaxku?

Pas cCOMNHEOHNA YYOHMKOB? 'io X COYMHOHHMA?
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Example : Personal pronouns with certain prepositions

A, Mura nolizer B ¥uHO c UbauoM.
MprTa nolimeT B kuHO c Hropex.
MuTa noligeT B KMHO ¢ AHHOH.
Ppuua nodineT B xuAO ¢ Hpuuoild.
NeTa nolizeT B KMHO C BOMYK U
co MHOH,
®oua rnofizer B KUHO ¢ TOGOH m
co MHOH,

Tu xogemp HIpaTh co MHOK?
T xodemws HATH CO MHUHU?
On noliger c llereli u Bapek?
Or nolizer ¢ Maapauxaun?

B. Koaa noexas 1 BpAYY.
Koasa noexast x Oparye.
Koas mnoexas K COCTPO.
Xona noexesna x 0alynxe.
Koan npuexas x Opary ¥ KO MHG.
NoNn npuexasa ¥ CecrTpe M ¥ T600.
Bu nprezers u0 MHe B IOCTH?

Ony npuenyT x TeGe B rocrm?

Koaa mnoexas x Opary ¥ K cecrpe?

MuTa nolifer B KMHO € HYM.
MuTa nolfeT 3 KMHO C HUM.
Meta noliger B ®uHO ¢ Hell,
Ppuma noliner B xuHO ¢ Hel,
lleTa nofigeT B XMHO ¢ HaMH4.

$oMa nokmeT B KMHO C HAME.

§ xouy urpars ¢ Tolol,
5l xouy MATH C BaMM,.

On rnodipeT ¢ HuMK,

On nolzer ¢ HuMM.

Koaz noexax x HeMy.
Kosst noexes ¥ memy.
Hoaa noexan x uoiH,
Hena noexans K nel.
Kosa npuexesr x nHaM.
Heua npuexasa ¥ BaMe.
Ja, uu npueseM x pam »
roCTM.

Aa, oHu npHeAYT KO MHe B
roCTH,.

Aa, Koam noexax x nuM,

Example 4: Changing from the dative to the genitive

OH cnemuT K Bpady.

On crnieumT K Opary.
OH& CIIOUHT K COCTpO.
Ona crnemMT x CalCylKK.
A uny ¥ OxHy

A ngy ¥ croay.

OH CIIOUMT OT PPAYd.
On cneuxr OoT OpaTa.
OHe CremMT OT COCTPHe
Ona cnemuT OT CAGYUIKH .
fl uay OT OKHAe

1 uay or cTojf.

Example 5: Changing from the accusative to the genitive with

prefixed verbs of motion

On pouesx B uyoeli,

On mowex B xalCuHeT,

OHa BOWIA B KOMHATY o
OHa BOIIA B ANTOKY.

Mu Bomwm B saanue.,

On BRileJST U3 Mysoesd.

On BuueJs ¥O KACHHOTA.
Oa BHILIO KO KOMHATH
Ona BHULIA M3 ANTOKH.

My BHILIE MO 3A8HUA.

Patterns for Practice

In drilling forms which are already familiar to pupils, all
the drills used for presenting structural points may be used for
practicing the points. Several additional drills, not suitable
for presenting structural points, are suitable for drilling al-

ready known poir.ts or vocabulary.

Transformation Lrills. Transformation drills lend themselves
to many differcat types of drill, such as change of number, tense,

person, and nou: to pronoun.
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: é Example 1: Changing to the plural

% Teacher Pupil :

E OH xopoumi y4eHHUK. OHM XOpOIM® YHOHHKH. f

V Ona xopomas Yy4YeHHI&. OHY XOpOIMe YYeHHIH. :
sl apopoB., MH 3AOpPOBH. '
Ty GoseH. (GoxabHa). BH GOJbHH.

Example 2: Changing from the Imperfective Present to the Per-
fective Future and Past

fl cerogus NMHmy COYMHeHMe, S 3aBTpaA HAIUMIy COYHMHeHUE.

OH¥ MHOrAL BCTANT PAHO. OHK nocJe3aBTp& BCTAHYT PaHO.
fl ceromHs NEmy coymHoHUe, § BYepa HAmUCAJ COMMHOHME.
X ORE MHOIAA BCTANT PAHO. Ony moaaByep& BCTAAH PAHO.
K s
f ; Patterned Response Drills. Four types of drill for patterned

; responses are suggested to reinforce structures or vocabulary.
% In each type, the answer is closely patterned on the question,
? The patterns outlined below represent gradations in stiuctural
i difficulty. They might be used sequentially for reinforcing

i new contert,

Type 1. Guestions requiring yes or no answers. In these ques-
tions, the noun or pronoun precedes tne verb; tne verb
precedes the noun or pronoun; tne particle Jm is placed
between the verb anc noun or pronoun.

; f a. dena aAwouT ¥rpard B dyrdon? la, Pens JAWOUT UPDAT 7.

: b. Joour dean urpars » dyréon? He, ®on T Mrpats B gyrdo

c. gwdgr Ju doasa HMrpardb B dyTe gor, deaa He JAWCUT UIrparTh B QyT-
oa ox.

Type 2. The choice question.

a. dean JANOAT WOKOAAR WM MO- PeAx JAWCUT MWOKOJILAR (Mopoxenoe) .

poxenoe? .
b, Mu mpaem na nepbuli uau BTO- MH HAeM Ha neppui (pTopoit) arax.

. polt aTax?

Type 3. The cued response drill. The cue might be given before
or after the question.

yro deaa awour? (moxonaz)  dexa JXOUT MOKOIAN.
(Mopoxenoe) Uro deps aAWCUT? Peasn JW00UT MOPOXOHOO .

Ha xoTopu#ft 3Tax MH HAeM? MH uaem Ha TpeTu#t arax.
(TpeTult .
Type 4. The question whose answer, closely patterned on the f v y

structure of the question, requires the addition of
content by the pupil. (This type of question resembles

type 3, but there is no cue.) . .
Yyro Pepnd JWNOAT? de g JNOUT MOPOXEHOO. , . :
Hu noTopuli aTax um maem? NN uzeM Ha TpeTuli aTax. : - .

L Substitution Drills. These drills, also called replacement
L . drills, may be used to reinforce patterns learned through re-
i

petition and transformation drills, or for substitution where
the forms not previously learned are identical. ‘ -
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Group I: Substitution of the same element of structure

A, Drilling the forms of verbs (uutars) ]

Example:

Sl uuTaw pycckuit mypHaJa.

i unTan pyccku# wypuaux.

My wuTaeu pycckuli xypuar.
Tu uuTaems pycckul xypuax. .
B uuraere pyccruy XYDHAaJ, !
OH uuTaeT pycckui XypHAaJ. )
AaBuz wnTaer pycckul xypHas. y
Onu wurawr pycckufi mypras. !

B. Drilling the agreement of adjectives

TH '."..'.....'.........
Bu 0000000000000 00000000
On 0000000000000 00000000
e ZIB.BHA erecceccscsessssssse

Oun ®0ece000000000000000e

e Example 1:

llaBesr coromua 60M6Heseeee
B&pﬂ CONO/HA eseecscvccses

llaBest cerogusa Gosen.,
Bapa cerogHa GouanHa.
Krops ¥ Oabra ceroaus GoabHH.

Bopuc yuuuif yyenux.

i

‘j Hr'opbn Oabra ®e0ccveccsen
!

i /Maa yuHas yvyemuua,

Bopuc ymuuif yyeHmx. i
Ju3a yumras yqyeHuna. :

I Example 2: b

S axGaw aTOT AOM.
JAN0JA0 TOrO AOMA,

A He f1 axban aTOT AoM. S He JWGI0

TOPO AOMA. 4 ¥

(wecTo) A awdan 3TO MeCTO, § He JKNGAN i
TOr'O MOCTd. i -
(reBOYKa) Sl K060 STy AeBOYKye S He JwG- :
a0 TOH AeBouKU. :
(xHurn) A awnCao 218 kHUrM. S He JW6A0 | .
: { S3TUX KHMUD,. i -
1 Group II: Substitution of different el ements of structur :

A. Changes within the basic pattern sentence

In this exercise, it is advisable on the secondary level to
Substitute the same element of structure in at least two examples
before substituting another element. Also, better learning is

i b

! } effected if the drill is constructed so that the elements at the =
‘ ¢ end of the sentence are substituted first, beginning from the

: 3 object through to the subject.

3 1 ;

? Example : :

‘ iiof 51 Gyny ecTr abaoko. 51 Oyny ecTs aGaoxo. i v
b 1 e o o o o o« 8NOJBCHH. Sl 6yAy ecTs anexncun.

- © e o o o o UUTBH yal. 8 Gyay nuts yaii.

: , * o o o o o INUTH MOJIOKO. S Oyay nutes moaoxo.
14 > Cama . . ¢ ¢« ¢ ¢ o o & o o Cawa 6yAer nmuUTE MOIOKO. .
T 1 MH. « « ¢« o 4 o o v o .o o MH GyAeM DHTH MOIOKO. . -
13 ‘ e o« o o CMHTATL ACHBLIH. M OyZem CYMTATL AeHLIE. B . ’
g 1 !
| '1

‘ 1 39 b

1 1 ;

A i

3 1 } i
:: 4, A 3,

e 3 ~

| H

i :
. |

i i

) a

; 1

_ >
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] |
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B. Substitution of a series of patterns

Example:

(unTaTe) S me ummain. l Be untap.
BR gynTaeTe? BH uuTaeTe?
(nxasars) 1 ne nuaamanm, A Rre naasan,.
8H naanaeTe? Bu naaBasre?

(urpaTe ma cxpunxe) Sl Re urpaw ma cxpunxe.

B mrpasTe ma cxpunxe?
S "e wrypw,
BH xypute?
5l He rosopr no-pycexue
BH roBopuTe mo-pycexu?

Progressive Drills. These drills involve tre change of a
different element of structure at every stag..

(xypmTs)

(rosopurs mo-pyccxn)

S 6yny mexkaTs moero Apyra, i 6yzy mexaTes Moepo APyIrfe

(molt Gpar) fl Oyzy umckars uoero 6paTa,

(2 xouy) A xouy meraTs uoero Gpara.

(HatiTu ) i xouy mafiTm moero Gparta.

(ceoilt) i xouy nafitm csoero Gpara.

(Bues) Baca xower malitu cmoeio Gpara.
(cTapaeTcs) Bacs crapaerca malitk csoero Gpara.
(yBHzeTS) Baca crapasTcs yBMZeTs cBOero GpaTa.
(cBOD HeBecTy) B

acs cTapaeTcsa YBHZeThr CBON HoeBecCTy.,

Combined Substitution and Transformation Drills. In these
drills, more than one item is changed in a single pattern,

Oxa noTepsse csom CYMKY . Ora noTepsaJsa csowp CYMKY o
CBOE MeDYSTKH) Ona norepasa cBOE mepuaTkm.
Ju3e ¥ Kars

J¥3a ¥ Kats NOTEePAMN HX NePUYaTKH.
Jusa # Kats NOTepAVE HX [AeHBIM.
My ¢ mano#f norepasu mamu feHbIU ,

(AenprE)
(M ¢ nanoif)

Rejoinder-Response Drills. 1In these drills, pupils are told
the manner in which they are to act and to use the appropriate
eéxpressions. In initial class présentation, pupils may look at
the Russian, listen and repeat. If English meanings are needed,
these might be supplied orally by the tescher or in written form,

Example 1: Express politeness.

Bor Bam makeT, rpaxzanxe. Boarmoe cmaczGo,

Boarmoe crnacu6o, rpaxpanpn, lloxausryiicTa,

[lpomy uaBHETHL Mems, Iipowra »,

51 Gecnoxow Bac? HaoGopor. Owens mpmarho,.

By mpugere? lpaBra Jm? C ymoBoabcTBHEM. K coxadenum He
Mory,

Example 2: Express Agreement

JTo Kpacmsag KapTHHA, He mpasia Ju? Ouens xpacmeasg.

M Torpma moexem Ha A69Y o Xopomo,

Karas Bxycmas nmmal Besmroaenna,

Yyares norogal llpexpacua,

Mue He HpaBMTCs 3TOT duabM, % une ToxXe,
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Example 3:

Bu BepHeTecs!

OTa nseca MHe HDEBHTCS,

E& xopows wyscTeByeTe ceda?
Ox ~echMa yuEnH wescBex.

Sl max mau narte pydaei,
Example 4: Express doubt.
OTOT MOHACTHPDH OHJ OCHOB&H B
1017 rony.

Or Besmuatimu#i noar,

llncaTesm ouerr GoraTwe aAwAM.

Example 5: Express regret

0a owemns GoueH.
Ero oTen yuep.

OHAa 2me HeBHS3ZAOpPOBeJA .
sl norepaJsa cBow CyMky.
Br onosgaunm,

Completion Drills.

drills may be used to reinforc
as follows:

Example 1:

3T0 TeTpaZAwra YYEEWKA.
STo 6maer Kartu,
9T0 AsAa Aremm u Bapu.

3TO asTopyuyxa Orera, 5TO « .

Example 2:

310 moif cTya. 3TOT cTys moH.
3To TBOi# KapaHAalle eeesescccee
0000000000000 0000000000000n000
3To mama KHHADPE s o0000000c0c0csee
3T0 pams NI6POe s0cevcsscscesvce
OTO O BBTOPYTIKEe seccccccccee
00 c00s000000n00000000000000000
910 TBOH XYPHEOJle ecccs0000ccce

......0..ﬁ....................

Example 3:

Naprra o9eHr GoraTas; $oma
OoYerb 06 aruif,

Koaa apopoB. TI'pmma Goaen.

9To mo¥ nmeppu# BumamT. Bro
epo ..........................
EB/IOKEM MOJOACH. BRCT eeecese
&.........................i...
Oaxs pamsme npmexara. KocTs ..

.....................‘.......9.

Express disagreement.

In the audio
tion drills are formulated by nonv
point to the article or object in question.

Huxorpal

A uHe ., . . HecOBCOM.
Owensy naoxo,

He coraamawmcs.

Ba wTo BM rosopurel

Heyxeun?

He uMOXHO ONTHI!
i coumeBamch.(Be corzamancs)

Kax =zanp?

BHpexa® rayGokoe c060M03.-
HOB&HHO .

CouyBcTBYD B 00 GULJO3HH.
Boxe uoffl

LpocTHTe,

~-lingual program; some comple-~
erbal clues. Teachers may
Other completion

€ learning in situational contexts

Possessive pronouns

Demonstrative pronouns

41

3TO ero TeTpaAKAa.

9To ee OnueT.

OTO BX AIAf.

9To aBTOpyuxa Oxera. 3To
ero ABTOPYYKA.

or adjectives

3To Mo#f cTya. DITOT CTY MOH.
9To TBoM xapampmam. BTOT Ka-
pasgam TBOlf,.

O3TO Hama KHEra. O3Ta KHEPA HamA.
OTO pame mepo. 9TO mepc Bams.
OTO MOS aBTOpPyYKA. 3Ta aBTO-
pPydxa Mos,

310 TBOM XZypHAaX.

3TOT xypma.x
TBOH,

Antonyms and comparisons

Mapuna oveHb GoraTas; $ouma
o4YeHb OCe auuit,

Koxs apgoposB. I'pura Goaew.
9To uo# nepsu# BE3RT. Dro
ero nocJsezunii BU3HT.

EBRoxuM MoxOZROli. Baca Mmoaoxe
EBnokuma.

Oxn pansmwe npmexaxa.
no3xe npmexana.

KocTsa
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Translatica Drills. Translations are to be encouraged only
when (1) the vocabulary has been master~d sufficiently for in-
stant recall, and (2) when the drill is contextually and struc-
turally oriented, as follows:

Example: Use of ¢ with the instrumental case

What's the matter with Olga? Yro ¢ Oxproli?
What 's the matter with David? 4Yro ¢ Januzou?
What's the matter with her? 4Yro ¢ meit?
What's the matter with him? Yro ¢ Emu?
wWhat's the matter with them? Yro ¢ Hmmm?
1. 4 xowy xue6a, Sl xouy xxeGa,

I want some meat. f xouy usca.

I want some potatoes. sl xouy xapromku,

I want some water, fl xouy BOMNM,

Variation Drills. A basic pattern sentence is given in Russian
in which a change is to be made within the same structural frame.
The change is given in English to be rendered in Russian by the
student,

2. Mot AeHb DOXAGHHS B deBpae, Mol aeHBL poxzemms B deBpaas,
My birthday is in April, Moli nems poxjenma B ampeae.
My birthday is in August. Mol nemr poxzems B aBrycre.
My birthday is in September. Mol AGHL DORJGHHA B COHTsOpe.,

(For the first part of the chapter, "The Textbook
in Audio-Lingual Presentation™ see French for
Secondary Schools, page 62 to page 8.

Presenting the Structures

Presentation I

Step 1. In presenting structures, the use of a pattern drill
is recommended to teach grammar in use., New structures should
be, wherever possible, presented through more than one drill.
In the case of verbs of new conjugations or irregular verbs,
the repetition drills should be followed by restatement-relay
drills (directed dialogue) and substitution drills.

Step 2. The pattern drills might be followed by question-
answer drills, preferably in the situational context of the
lesson.

Step 3. The question-answer material might be incorporated
into a dialogue or conversational sequence to which simple sup-
plementary material might be added. These "dialogues" might
prepare students for their required audio-lingual experiences.

Although step 2 should follow step 1, it is not necessary for
step 3 to come immediately after step 2. In the intervening
time, pupils may read material containing the new structures
and vocabulary and may undertake written practice with the items.
Step 3 might contain material so experienced.
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Illustration I: Possessive Pronouns

Step 1: A Pattern Drill (Used in the situational context of
the textbook material, utilizing new vocabulary which can be
inferred or review vocabulary.)

Teacher Pupil
9ToT KapaHAaW TBOH. Tor xapaHnpgam Mol.
DTa Guayaka TBOH. Ta Gaysaxa MO0H.
DTO MECTO TBOE. To MeCTO MOeo
OTH AeHLIN TBOH. Te AeHBIH MOM.

Step 2: The Question-Answer Drill

JTOT KapaHAam TBOW? Jla, BTOT xapaHzam Mol.
A9Ta kHUra Bawa? la, B3T& KHUDP& MOS.
3To mepo TBOE? la, 3TO mMepo MoOe.

Step 3: The Dialogue
(Dialogues with other combinations of pronouns

might be utilized in the same way. )

First variation:

(Supplementary material)
3apascTRyif, OJer!
3mpascTByii, Baps!

Ypg BTO KHMDA?
ATO MOSI KHHI&.

(Basic pattern sentence)
fl mymaJa, 4TO 3T& KHUI'& MOf.
HeT, 2Ta KHYIa He TBOfA.

Second variation:

(Supplementary material)
OTO MO KHHI&.

(Basic pattern sentence)
9tro pawa kHUDPA?

HeT, BTa KHUDP& TBOS.

Illustration II: Verbs in =-c#
Step 1: The Pattern Drill
Teacher Pupil

Sl omeB&MCH YTPOM. Sl omeBanCh YyTPOM.

5l npuYecCHBAKCh. 5l NpU4YeCHBANCh.

f cMenchb. 5l cMenChbe

Ba opepaeTechb YTPOMe. Bu oxesaeTechb yTpOMe
Ba mnpuyecHB&eTeCbh. BH npudecuBaeTeChbe
Br cMeeTecCh. Bu cMeeTeCbe

Step 2: The Question-Answer Drills

B xoToponM d4acy BH JOXHTeChb cnarb?
fl Joxych CnNATb B [eCATH 4&COB.
Korga BH MOeTeCh?
Sl Mowch YyTpOU.
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} Presentation II

The important items of the lesson are incorporated into a

i brief dialogue for group memorization. Basic

pattern sentences
might be chosen from the text or composed by the teacher utilig-
ing text materials. Content may include familiar and unfamiliar
‘ patterns leading to pattern drills.
Part I

&t

§ Mrma: Koumy om pax XypHRA?
: CTena: Or gax ume XypHAX,

% Step 2: Pattern Drills (Onl

y partial drills are given here.
Each drill is continued to cov

er a sufficient number of forms. ) )
Part I

Teacher Pupil

peca

ErEras i ackeery

Y Mens ecTs aBTOpPYYKA .
Y Hac ecTy aBTOpYyuKa.
¥ To6a ecTs &BTOPYIKA .
Y Bac ecTr aBTOpyuka.
¥ Hero ecTs 8BTODPYyY KA .
Y Hee eCTh 8aBTOpyYKa.
¥ mux ecTs aBTOpyuka.

{

E

1

1

i Step 1: Dialogue, Illustration: Dative case of pronouns

Part II

Y MeHA ©CTh KHuUDA.

Y MeHs ecTh 8BTOpYyYKAa .
Y nac ects aBTOpPY KA,
Y Teba ecTp aBTOPYYKA .
Y Bac ecTs aBTOpYvKA ,
¥ Hero ecT» aBTOPYYKA.
Y Hee ecTh aBTOopy4Yxa.,
Y Hnx ecTs aBTOPYYKA o

Y MeHA eCThr KHEDA.

¥ Mems ecTp KHHIPA B TO= Y Mema ecTh KHEra ¥ TeTpajaxa.

Tpazxa.
J Mema eCTb KHMra, TeTpan~ ¥ Mems ecTn KHHDA, TeTpAaAxA M
Ka ¥ xapampam, Kapagjam.

Y Mena GoJuT IroJoBa.
Y Memna oouur Pyra.
Y uena GoumT HODAa.

Y MeHA GoamT roxosa.,
Y mema Goxmrt Pyka.
Y Merna GosmT HOPa,

tonation patterns.

The affirmative, when mastered, might be followed by the negative

51 cMoTp® Ha MaJIbYNKE ,
Oz cumoTpuT Ha MOJIOAY 1
AeBOYKY ,

Mu cuoTprM Ha XOHINHY o
A Brxy croua,

Or BEIMT cTya,.

My BRAEM 3TO OxHmO.

Sl Bugen cTou,

O BMA®, MaabuYMKa.
Ona BuAaeJa MOJIOAY D As~
BOYKY ,

Mu BERZSMM 2TO OXEO.

A me cumoTpy Ha MaXBYNKE o
HO CMOTpMT Ha Monozof nesowxm,

M He cuoTpMM Ha XOHUIUEY o
A He Buxy cToJa,
OH He BHIMT cTyaa.
HO BRJAM 3TOIO OKHA,
A He BHAex cToxa.
OR He BHAex Maxbumka.,
OHa He BRZesa MoxOAy® A®PBOYKY ,

Mu He BRpeam aToroO Ooxna,
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Presenting Vocabulary and Idioms

Vocabulary and idioms from the new lesson may be presented
audio-lingually when their meanings can be illustrated or im-
plied. Meanings might be clarified by gesture, chalk drawings,
pantomine, paraphrasing, or definition. The presentation may
be combined with the structure drills or take the form of a
repetition drill which might also be followed by other drills,
such as transformation, substitution, or completion drills.

The three steps used in presenting the structures may also apply
to presenting vocabulary or idioms.

I1lustration I: Prepositions Implied Through Gesture

Step 1: Pattern Drill I - Repetition drill

Teacher Pupil

Muma noilifeT B kuHO C UBanoMm,. Muwa nolfifieT B KMHO C HHUM.
Muma nolifeT B kuHO ¢ HKoJeli. Muma nolfifjeT B KMHO C HHUM,
Muma nolifjer B xuHO ¢ Mameii. Myma nolizeT B kMHO C Heli.
Muwma mo#iaeT B KMHO ¢ Bepoii. Muma moiizeT B KMHO C Hell,
Bopuc molifleT B KMHO C BaMu Bopuc nofifjeT B KMHO C HaMH,
B CcO MHOH.

KocTa molizeT B KMHO ¢ ToGoi KocTs nolifeT B KMHO C HaMH.

¥ co MHOH.

BH XOTHTe MATH CO MHOH? §l xouy MATH C BaMH.

By XOTHTe POBOPMTEL CO MHOH? § xouy rosopuTh C BaMH.

lioifeT Muma c¢ Bamu? Jla, oH molifieT co MuoH.

Mo#igeT I'puma ¢ Bamu? Jla, OH molifieT cO MHOH.

Maua, TH XOdellb MATH CO MHOH? Jla, 9 OuYeHb XO4y MATH C TOGOi.
llama, TH Xouelib MATH CO MHOH? Jla, S OdeHb XOYy MFTH C TOGOMH.

Step 2. Question-Answer

910 nuchMo paa Kouad. Ixa mero?

310 nuceEMO A1a JH3He Iaa nee?

1 no#igy B kuHO Oe3 BacC. EF.. uexa? Heymeam?
S noliay B xano Ged POMH.
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READING

Introduction ,

The ability to read the foreign language with comprehension
and enjoyment and without recourse to translation into English
is the aim of teaching reading as a communication skill. As
soon as the audio-lingual foundation has been laid, reading
should be begun. Details on the introduction of reading after
the prereading phase are given below in the section entitled
"Transition to the Written Word."

Reading may be basic or supplementary to the learning situation.
It may be undertaken for information, for study, for pleasure,
and for appreciation. In all cases, the reading should provide
satisfaction to the learner. It should therefore be properly
graded and taught so that a sufficient amount of facility in
comprehension is achieved. Strong motivation and appeal to per-
manent interests will assist pupils in their pursuing reading
with greatest effectiveness.

Types of Reading. Reading may be intensive, extensive, or
supplementary. It may also be oral or silent. Intensive reading
implies that this activity is controlled and under the guidance
of the teacher. It does not necessarily imply a slow, detailed
analysis of the text, but it does involve comprehension of the
content and the examination and study of its new words and struc-
tures. Extensive reading denotes more independent reading of a
greater quantity of material, but it should be remembered that
reading in a foreign language will ir itself curtail the amount
in comparison to the quantity of sucu reading in one's native
language. Extensive reading in the foreign language aims pri-
marily at rapid comprehension of the content and generally avoids
detailed study in any form.

Emphasis should be placed on intensive reading in the begin-
ning years but should be decreased gradually as the student pro-
gresses to upper levels. Extensive reading should be introduced
only after the student has acquired facility in reading simple
texts. However, some sightreading may be practiced even in the
early years when the teacher considers it appropriate and dif-
ficulties are removed beforehand. 1In the upper grades the quan-
tity of extensive reading should be augmented so that pupils may
increase their skill in reading, read independently, and cover
more ground.

The content of the reading material at all levels should be
authentic linguistically and culturally. Selection of the mate-
rial should be guided by the relative ability of the student.

It should be neither too difficult nor too easy.

Reading supplementary to intensive and extensive reading should
be an integral part of the foreign language course. It should
be designed to enrich pupils' knowledge of the foreign country
and inspire them to read in the foreign language on their own.
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Selection of Reading Materials, Reading material should be
chosen with regard to its suitability at various levels of
learning. The material should be generally appealing to the
interests of secondary school pupils and adapted to their read-
ing ability and maturity in the various grades, relative to the
different types of reading as described above. Suggestions for
materials suitable for pupils are given in the chapter entitled
"The Reading Program."

It is recommended that the publications be pleasing to the
eye. They should be attractively and firmly bound, clearly
printed, well edited, and effectively illustrated in order to
arouse the student's interest and invite him to read. They
should furnish the necessary vocabulary and a variety of effec-
tive exercises for the mastery of the reading.

A proper balance between literature and material derived from
areas of knowledge such as science, art, and customs should be
maintained.

The most fruitful period of nurturing individual reading habits
is in the adolescent years. The good teacher can extend the
scope of his pupils' interests, add variety to their tastes, and
increase the range of their intellectual resources. It is the
responsibility of the foreign language department to provide an
adequate collection of reading materials. For extensive and
supplementary reading, collaboration with the school librarian
can facilitate and lighten the task of the teacher.

TEACHING READING

Intensive Reading

Intensive reading is intended to develop the ability to under-
stand the written language without the intermediary of English.
It serves to build an active as well as a recognitional vocab-
ulary. The reading material may be used not only as a basis for
oral discussion, but also to develop appreciation of language
patterns and style.

In the early years, intensive reading should be undertaken in
class under the direction of the teacher. During these years,
emphasis should be placed on oral presentation. It is suggested
that pupils read aloud in order to facilitate the association of
the spoken word with the written symbol. Choral reading after
the teacher's model helps develop skill. If properly done, read-
ing aloud helps to improve pronunciation, intonation, and fluency.
Through this reading, additional vocabulary and structural pat-
terns may be leamed. ’

Since the procedures in intensive reading should be adjusted
to the pupils' progress as they continue their study of the for-
eign language, suggestions for the presentation of material dur-
ing different stages of development will be outlined.

Transition to the Written Word. After the audio-lingual :"oun-
dation has been laid, the activity of reading may be undertaken.
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Caution must be exercised in the transfer from the prereading
phase to the introduction of reading material, since it is at

this point that pupils will first be systematically exposed to
the writing system (i.e. the printed word) and will be asked to
associate it with the sound system. Only the content used audio-~
lingually is to be presented visually at this stage.

Reading means a special acquaintance with graphic shapes, and
more particularly with patterns of these shapes in their rela~
tion to patterns of sound. The work will involve teaching the

nature and significant features of the major patterns of Russian
spelling,

The pupil is already acquainted with one set of graphic symbols,
different from the set he is now being asked to learn. Therefore,
the pupil has a double problem, (1) learning a new set of graphic

symbols; (2) learning the patterns of graphic shapes in their re-
lation to the patterns of sound.

The identification of the graphic shapes of the letters of the
Russian alphabet will be made by the use of the dialogue mate-
rials and perhaps their supplements, all of which are alread
familiar., At the same time will come the development of habits
of instantaneous and automatic recognition and response to the
patterns of visual shapes that correspond to the patterns of
auditory shapes constituting the signals of the Russian language.
In this matter, we shall be far less concerned with matching
individual letters and individual sounds than with correlating
letter sequences and sound-sequences. It is not so much that g
is sometimes palatalized and sometimes not as it is that in Jaot
it has one sound ~»nd in seT it has another.

At this stage of the development ofreading skill, the pupil
should have a lot of practice listening to the reading of the
materials mentioned as he follows them visually in the text,
Listening practice should be followed by the pupil's oral read-
ing of the same materials.

Among some of the pupil's problems in reading might be:

1. Projecting native sounds in relation to Russian letter-
sequences which contain shapes related to English lette; -
and~sound shapes: gokrop, Auepuxa, NUKHNK, afpec, AKT,
KAJeHAApE, TOPT

2. Producing native sounds in response to Russian letter
sequences which contain shapes related to English letter-
shapes but are not symbols for the same sounds: wope, poT,
HAM, TOM, OH

3. Meeting completely or largely unfamiliar visual shapes
which may or may not be phonetically familiar: xupad, mapd,
ApA, 4ex, NeHTpP, XPHCT

L. Confusing shapes which closely resemble one another
visually but which differ in varying degrees phonetically:
fenx, JAeR; WyM, WeKA; 3JAC, 3TO

One of the major goals of reading act.vities at this time
should be to train the pupil to make automatic oral responses
to the graphic patterns corresponding to the auditory patterns
representing the communication signals of the language and to

48




I et e A R e e e e R e e e T e e = P e ey g e P N e Sy Sy P g e i oot T om0
o e , ers D 5 R LT NS L S s AT O " S i T —_—_—— e

oy

i
:
f
,
|

train him to supply those signals (patterns of pitch, stress,
and pause) which ¢re missing from the graphic representation
of this or any other writing system and which are indispensable
to reading with understanding.

1. If the content mastered audio-lingually is in the form of
a dialogue with utterances in a predetermined order, the follow-
ing steps are recommended to initiate reading:

a. Pupils repeat the dialogue orally several times just be-~
fore the printed text of the same content is given to them.

b. They repeat the dialogue orally several times with the
written text before them, associating the oral with the
written form. It is impnrtant that this superimposition
of the verbal on the written words be done in a manner that
is casual and not analytical.

c. Pupils may then repeat the dialogue to themselves (silently)
as they follow the printed text. This silent "reading"
should be done a sufficient number of times in class or as
homework so that pupils become thoroughly familiar with it.

2. If the material pupils have learned audio~lingually has
been in the form of a variety of expressions (not in any pre-
determined order), the reading should first be composed of these
identical patterns or expressions. In this case, the content,
exactly as it will appear in its written form, should be pre-~
sented as follows:

(Note: The oral pattern in steps a, b, and c might be given either
by the teacher or a voice on tape.)

a. The teacher reads orally while the pupils listen but do
not look &t any printed material.

b. The teacher repeats the oral reading while the pupils now
follow silently the printed text.

c. The teacher repeats the oral reading of the same text,
but in short phrases and with pauses; the pupils repeat
the phrase in chorus while reading from the text.

d. The teacher and pupils read together the entire selection
without unnatural pauses and in chorus.

e. As pupils demonstrate proficiency, they may read aloud
individually.

3. When pupils first start to read recombinations of patterns
learned audio=-lingually, the above steps are also recommended.

Of course, the pupil need not be kert to dialogue materials
or other materials mastered audio~lingually, even in the first
year. Further skill in reading will be developed through the
reading of familiar materials in various recombinations and will
eventually exceed primarily spoken materials in every way. Af-
ter mastery of exercises, including familiar materials to the
point of performing them without conscious effort, the pupil
will be led to the recognition and comprehension of materials
which are increasingly less characteristic of conversation.
Skill is always to be developed to the point of comprehension
with a minimum of conscious effort.

(For the rest of the chapter on reading, see French for Sec-
ondary Schools or German for Secondary Schools, pages 82ff.)

L9




T b S

u———————

LY e , .

S T e T e - T

WRITING

Teaching Writing

Writing in the foreign language without resorting to transla-
tion from the English is the main objective of the fourth skill.
The writing is based primarily on what pupils can say.

Although writing has a lesser role in the audio-lingual ap-
proach to foreign language study, it is important in reinforcing
audio-lingual learnings, in fixing expressicn and vocabulary
learned through reading, and in giving pupils an opportunity
for written self-expression. Also, it is through writing that
the student better observes the intricacies of the language and
eventually arrives at a certain degree of accuracy.

Broadly speaking, two levels of written expression may be
distinguished. The one follows a model and is guided or imitative.

The other, the expression of an individuality, is free and creat-
ive.

Writing may be initiated soon after the student has been intro-
duced to reading. It is imperative that good habits of writing
accurately, and eventually, autcmatically, be established from
the very start. Since Russians in their handwriting use the
cursive form, this form is the one that should be taught. When
referring to the letters of the alphabet, the teacher should

name them in Russian. The following suggestions may be helpful
to the students when introducing the Russian cursive characters:

. stress the hooks in &,JLJ UM/, uq/

« stress the short tails in ,U,;/W,,, these tails are made dif-
ferently than the tail in %{', for example.

. stress the distinguishing shapes in Z,'(/ ; the first letter
has a smooth curve, while the second is angular.

. stress the relative shapes of 6,60 withw&; the former
letters are always written below the midline, whereas ,l;
extends above it, (/660, M)

/6’,1'/} ‘r.” look similar to their corresponding printed
Eharacters B, P, ¥, x; they do not represent the same sourds
as the English alphabet characters of similar shapes.

7, M,@,n./ﬂdo not look similar to their corresponding
printed characters g, u, #, n, v these cursive lat+-rs do

not represent the same sounds as the English alphabet
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characters of similar shapes.

. af,lz,.‘;, ’O,ﬁ,c are similar in shape to the English
alphabet characters, but do not represent the same sounds
as the English alphabet characters of similar shapes.

. and AL are frequently so written in order to avoid
confusion.

The following errors may be made by the student at the early
stages of writing because of interference from his native lan-
guage habitse

Writing ﬁinstead of M . Tell the student that both the

capital and the small letters are written alike; the differ-

erice is only in the relative size.

writingA/”instead of AL/, especially in joining letters

(Xopeodleo).

Joining letters should be thoroughly explained.

Writing ,&; instead of bb ‘

Writing & instead of JC(X).

Drill to obviate these errors in forming HRussian letters should
be practiced from the very start. The teacher should make peri-

odic check of all written work.

After the cursive forms of all the letters have been drilled

individually, the student may then proceed to join them in words.
The teacher illustrates the joining of the letters by writing on

the board a number of words selected from those already audio-

lingually experienced. Enough words will be written by the

teacher and copied by the pupils to contain examples of each

ietter of the alphabet, including capitals as well as small
etters.

In the early stages, imitative writing should be emphasized.
The student should practice writing by copying the identical
material which he has mastered during the phases of hearing,
understanding, speaking, and reading. Practice in copying ex-
actly a few sentences in authentic language helps the student
to learn the correct written form and minimizes the possibility
of error. After the cursive forms of all the letters have been
drilled individually, meaningful word groups and nct single
words should be practiced. Automatic control of the Russian
script in response to oral and written stimuli is the gosl.

(For the rest of the chapter on writing, see French for Sec-
ondary Schools, pages 94Lff and German for Secondary Schools,
pages 96ff.)
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CULTURE

Introduction

It is gererally accepted that language itself is both the major
vehicle of culture and the most important aspect of culture.
Therefore, when teachers are giving instruction in the Russian
language, they are, by virtue of that very fact, teaching Rus-
sian culture. Whatever additional views may be held regarding
the nature and teaching of culture, the important principle for
teachers of Russian in our schools to adhere to is that all
classroom activities should unswervingly contribute to the de-
velopment of the four basic skills through hearing, speaking,
reading, and writing. Russian dances and balalaika-strumming
should never comprise any part of regular class activities in
this sequence.

If this section of the Syllabus gives certain background mate-
rial for understanding the  Russian people, it is not that this
information is not available elsewhere or that it should ke read
in English by or to the pupils. It is rather that the presenta-
tion here is meant to integrate certain notions of Russia into
a coherent whole. It is also meant to be a guide to teachers
in the selection of some of the materials of instruction, par-
ticularly at the third and fourth levels of a four-year sequence
beginning in grade 9.

The USSR: The Land and the People
Geography

Even though the USSR spans two continents, historically the
Russian considers himself a European rather than an Asiatic.
The vastness (mpocTop) of his native land is well illustrated
by the existence of ten time zones. A Russian is always con-
scious of being an integral part of. this "vastness.” The end-
less steppes, the taigas, the tundras, and the many large rivers
of his country further contribute to this feeling. Being ex-
posed to this environment may have developed in him an intuitive
sense of communal fellowship. More than half of the population
-~ peasants living on the land -- come into close contact with
naturc and have a de .ly religious outlook. The Russian feels
that the soil (nmowsa) is the source from which he draws his
strength, He-is proud of his native land which he calls mother-
land (pommma). During World War II the Soviet government used
to its good advantage this love for the motherland and called
the war the "Great Patriotic War" (Beumkas OrevecTsennas. solina ),
Jjust as the Russian war of liberation following Napoleon's in-
vasion was called the "Patriotic War" (OTewecTBennas polia),

Although the Soviet Union is the largest continuous land mass
in the world and has almost three times the area of the United
States, it is for the most part hemmed in on all sides. To the
north extend the icy Arctic wastes and to the south lie the
Caspian Sea and the Black Sea, exit from which for centuries
has been controlled by a foreign power. To the east stretch
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the Ural mountains and thousands of miles of 3iberian hinterland.
A journey from Moscow to Vladivostok via the trans-3iberian Rail-
way takes about ten days. There are no natural barriers in the
west and it is from this direction that western ideas have pene-
trated. But the Russian also remembers that this is the path by
which a number of foreign invaders have come, and the Russian
state has always tried to control contact with the west. Hence,
just as before the "westernization" of Russia ty Peter the Creat,
so at the present time the Joviet citizen finds himself cultur-
ally isolated and economically “~hind the times as far as the
western world in corcernea. As in the past, however, he is ever
eager to penetrate barriers to the outside world. He often feels
inferior when he chances to compare his standard of living with
that enjoyed in the “est. To offset this feeling of inferiority,
the Kremlin, by publjcizing long-range rlans, setting production
quotas, and devising slogans, urges the people to "catch up to
and surpass the United States.”

Traits of the Russian People

Like the varied and intense climate of his country, the Rus-
sian character, too, is apt to be unpredictable. This trait of
unpredictability is particularly observable in his so-called
"ambivalent personality." He oscillates between extremes of joy
and sadness, hope and despair, order and anarchy, creativity and
dectruction, industry and laziness, love and hate, good and evil.
The psychological make-up of a Russian is paradoxical. The con-
temporary Soviet poet, Evgeni Evtushenko, illustrates this point
in these words: "I am thus and not thus; I am industrious and
lazy, determined and shiftless. I am shy and impudent, wicked
and good; in me is a mixture of everything from the west to the
east, from enthusiasm to envy..." Russian literature, too, a-
bourcs 1n heroes having contradictory traits, such as many char-
acters in LCostoevsky and in more recent novels by LCudintsev =--
Not by Bread Alone ("He xJe6oM eZwHHM") -- and by Kochetov --

The Brothers Evshov ("BpaTsa EpmoBm™). In music and folk dancing
there is always present extremes in rhythm, tempo, andtonal color
-~ the shifting from the joyful to the melancholy =-- from the
major to the minor keys.

ithnic Groups

Within the Soviet Union live some 140 recognized ethnic groups
in 16 republics. Unlike the United States, the USSR is not a
"nelting pot." Assimilation of minority ethnic groups, such as
tne Jews, Armen.~1s, and Georgians into the dominant culture has
peen slow and almost negligible. Of the Soviet population of
218 million, the Great Russians predominate in language and pol-
itics. The Ukrainians and Byelorussians also belong to the
Slavic family.

Among the largest and most important ethnic minority groups
in the USSR, the Ukrainians have long demonstrated their intense
desire for independence, although it was not until the eighteenth
century that the Ukrainians were generally regarded as a separate
and distinct people.

The rise of nationalism among the nineteenth century intelli-
gentsia underscored the apparent differences between the Great
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RusSiauv .o ond Ukrainians. Throughout their history the Ukrain-

! ians looked towaru the west for cultural borrowings. Just as,

i centuries before, the transfer of the Government from Kiev (once
the center of hussian civilization) to Moscow had aroused strong
Ukrainiarn antagonism, so did the modern collectivization of
agricultur«. Occupying a rich fertile plain, the Ukraine pro-
duces about nalf of the grain supply of the USSk. In order to
carry out tre intensiye electrification policy started by Lenin,
construction ¢f hydroeiectric planis has had a prominent place
in Soviet fivi-year plans,and the colossal Lnieper Lam, which
resembles our own Grand Coulee Dam, is in the Ukraire. The ex-
altation of Taras Shevchenko, their beloved poet. and the claim
that Ukrainian is not a dialect of Russian but a l.nguage in

its own right are other incications of a strong nationalist
feeling among these people. It is interesting to note thar many
officials in the Kremlin, including Khrushchev, are of Ukrainian
y origin.

The Georgians, too, long resisted joining the Soviet Republics.
Their nationalistic enthusiasm abated somewhat when a Georgian,
Josef Stalin, became Premier. They accepted Cnristianity in the
fourth century and from that time on were in contact with Byzan-
tium and Europe. The Georgians highly prize this traditional
tie with the East and West, as well as the fine literature they
have evolved since the Middle Ages. They have kept intact their
language, religion, and folklore in the face of a continual
struggle for existence against such giants as the Turks, the
Persians, and the Russians. They possess a warm humor, a rol-
licking bravado, and a wiiy sense of cunning.

The Turko-Tatar (Turkic) peoples are a most interesting ethnic
group. These Moslems, living in various parts of southeastern
Nussia and central Asia, are historically remnants of the many
migrations from the East. Subjugated by the Tsarist government
during the second half of the nineteenth century, they have main-
tained their national identity and their Muslim faith. Through
a pan-Turkic movemeant, many tried to gain their independence
during the Revolution. Their attempts kindled a strong feeling
of nationalism among the Uzbek, Turkmen, Tadjik, Kirghiz, and
Kazakh peoples. Although there are still nomads living among
them in the vast desert areas of the republic, the Turkmen in
the USSR chiefly follow an agrarian economy. 1n the traditional
manner, men shave their heads and wear high fleece caps. Pos-
sessing very few natural resources, this republic has not seen
much industrial development.

The Family

The family is a basic institution of Soviet society. In the
earlier years of Bolshevik power, the government set out to
abolish the traditional family unit, but failed miserably. To-
day the State recognizes the family as an imrortant social and
educational force in preparing the child ifor his responsible
role in Soviet life. Together with the schoecl and youth organ-

. izations, such as the Octobrists (Okracpara), the Pioneers and

f Komsomol Youth (Mmomeps ® Komcomoxbui), the fumily teaches the
¢hila to be obedient and submissive to his parents, his teachers,
and his leaders in the government. The Soviet state, like the
traditional Russian communal system (ummp), exercises a most
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active control over parents in the rearing of their offspring.
Actually, this concept of maintaining strict discipline in the
home is not altogether new; it may be found in the 16th century
"HRouocTpoil" in which there are rules on how to bring up children.

In the majority of Russian families the mother and father work.
This situation usually leaves the child in the care of the grand-
mother (6adymea) who exercises an influence over him that often-
times is incompatible with that fostered by the State. The
grancmother, being of an older generation, is more than likely
to instruct her grandchild in Russian folklore, customs, tradi-
tions, and religion. The grandmother's role in the home may
have been one of the reasons that the State has spurred the
establishment of 'boarding schools.

Living conditions and the housing shortage still pose a problem
for the well-being of a family. This situatior has been a popular
theme for satirists. The Twelve Chairs ("Ipenasuars cryabea"§
by I1lf and Petrov is a humorous work which satirizes the housing
situvation. Poorly-constructed and overcrowded apartments with
very little privacy have detracted from the home as a focal point.
The ‘pressures of outside activities -- factory meetings, the ob-
servance of political holidays, voluntary overtime work, and the
like -- have further weakened the home. During the past two
decades the Soviet family has become smaller in number and less
religious. Divorce has been made more difficult to obtain (part-
ly because of the declining birth rate) by increasing the cost
involved and by requiring an official public announcement that
must appear in a newspaper. At the same time, the role of the
mother in the household was strengthened with the passing of the
patriacchal system.

The role of the Soviet woman in the economy is not fiction but
fact. According to Soviet statistics, women comprise 45 p’ ™ cent
ef the total labor force in industry and 58 per cent of the work-
ers on the collective and state faims (koaxosm u ecBxoan ). Aside
from their manual labor, it is interesting tc note that there are
300,000 women doctors, 1,400,000 women teachers, and another
150,000 women engaged in scientific research. In view, too, of
their outstanding performances in international track and field
events and other feats requiring physical strength, it is no
small wonder that the Soviet government gives recognition to
their achievements and their devotion to the cause of Communism.

Education

The Russian has an extraordinary respect for education and
educated people. 1In providing youth with an education, the State
in return expects them to contribute their best efforts in
studies and,later, when they serve the State. While seemingly
emphasizing non-discrimination on grounds of race, color, sex,
language, and national or social origin, the State does discrim-
inate on grounds of political beliefs and opinions. The educated
Russian, in fact, is a product of a State-operated system of
education that is in force on all levels from preschool years
up through the university, Comnunist-controlled and oriented,
the system emphasizes a scientific-materialistic approach in all
fields of human knowledge. The belief is that, by training and
self-improvements, man can eventually overcome his heredity.
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awarded only after four years of research work. The Russian word
for student (cTymemr) is used only on the university level, while

the Russian word for pupil (yuemmx) is employed on the primary
and secondary levels.

An intense eagerress for learning permeates the entire struc-
ture of Soviet society. The Russian has an insatiable thirst
for books and reading. "A bgok is a most faithful friend, a
source of knowledge," is a maxim that a Russian learns quite
early in life. His reading is controlled by the State and in-
cludes the propaganda required by the State. Nonetheless, the
Russian does read Shakespcare and many approved classics found
in western literature. He is fascinated by such’' American
authors as Ernest Hemingway, Arthur Miller, Jack London, Mark
Twain, John Steinbeck, and Henry Wadsworth Longfellow. A typical
scene in any city is the thick clusters of sidewalk book stalls
around which flock people of all ages and walks of life.

Recreation

Because of the housing shortage and crowded living conditions
at home, Russians in the cities generally go out of doors for
their recreation. The most popular form of diversion is the
n%ogxnxa or stroll. With the automobile still difficult to
obtain, the people walk a great deal more than Americans do.
Within walking distance, for example, one usually finds a Park
of Culture and Rest (Mapx xyxsTyps m ormuxa), a kind of amuse-
ment part for which one pays a nominal admission fee. There
are about fifty such parks in Moscow alone. Some are quite large.
Here one can find a great variety of recreational activities:
free moving pictures, concerts, dancing to Russian "jazz," chess
matches, puppet shows, boating, temnis, volleyball, and so on.
Some parks even hasve a circus, always well attended. The larg-
est and most patronized parks (Coxoxmums, HamauaoBckut, and
Popaxmft) also provide equipment for some’ team sports. Over
week-ends one can rent a "one-day" cabin with meals, although
there is generally a waiting list for these. At the Jyxunku
park one has his choice of winter sports -- some for individual
participation, others for spectators.

Another form of recreation growing in popularity is competitive
sports. 1In February the Soviet national skating championship
matches are held in Zenin Stadium. At Jyxuuks one has at his
disposal many sports arenas, gymnasiums, and outdoor playing
fields. Boxing, tennis, basketball, swimming, water polo, and
skiing are featured. At Momanaosckuit one can ride on a Tpoiika,

a sled drawn by three horses. The aim of the Russian sports
program is not only to provide competition within the Snviet
Union but also to produce outstanding athletes for international
competition. The State expects its athletes to win gold medals
in all sports. The Russians are reluctant to compete in a sport
in which they do not excel, and in which they feel they cannot
take first place. In track and field events the Russians have
given a good account of themselves in the Olympics as well as

in various other international meets. The name of Brumel, for
instance, has become familiar to sports fans all over the world.
Russian women, even more successful than their male counterparts,
have been taking first-place honors consistently. Team sports
such as soccer, hockey, backetball, and volleyball attract
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participants and spectators in all parts of the country from the

kolkhoz to the factory. Large stadiums have been built in the
larger cities.

Some Russians enjoy playing axanta, a game resembling American
baseball. Others are fond of bicycle and motorcycle riding.
The more affluent city dwellers have their summer cottage %aaqa)
in the country where they can relax from the pressures of city
life. Workers on the kolkhoz and in the factory, who have suc-
cessfully fulfilled their production quotas reczive a bonus from
the State -- usually a short stay at a health resort (camaTopnit).
Mushroom picking and playing dominoes (mommmo), checkers (memxs:)
or chess (maxuaTu) are also popular pastimes.

The opening of the "Boasmo#f TeaTp" in Moscow heralds the begin-
ning of the winter season. Tickets for performances of the
ballet or opera are sold out months in advance. The most beloved
works performed are the ballets Swan Lake ("JeGemmmos oaepo"),
Sleeping Beauty ("Cnamas xpacasmma™), and Romeo and Juliet {™"Pomeo
u Ixyaserta”), and the operas "EBopmc Ieayzoe," "EpremuB Omerus,"
and "Mukosaa pmama." During the winter, also the Tchaikovsky
international musical competitions are held in Moscow. Entrants
from all parts of the world give expert performances. The Amer-
ican pianist, Van Cliburn, attained world fame as a result of
his gaining first place in one of these competitions.

Russians are particularly fond of puppet shows (KyxoasHui
TeaTp). The Cbratsov puppets in Moscow are among the best in
the world. The winter carnival, patterned after the old pre-
lenten maeaemuna cf tsarist days, attracts big crowds. Skating
and troika rides sharpen an appetite for such refreshments as
6/MHY, NAPOXKH, COCHMCKH, KOJ0aca, meJabMeHH,and other saxyckd.

Russians like to go sightseeing. In Moscow some favorite
sights might include: Kpemasn, maBaose# Jemmma, I'VM, xpau CeaToro
Bacuausa Baaxennoro, MockoBcKHi yHuUBepcuUTeT, TpeThAKOBCRAA IaJANe~
pea, Boubmo# TeaTp, leTcku## mup, meTpo, AmHar.0 (cTanuom),
¥ Cparo-Tpouuxn#f MOHACTHPL B 3aropcke. In Leningrad the Rus-
sians frequent such places as the Opuurax (3uumui meopen),
Hcaaxescrxult codop, Kasaucknit coSop, lleTpoapopen, Hescrult npocnext,
[leTponaBxopcxas xpenocTs, AmuupaxnrsiicTso, Kuposcxul TeaTp, =
Cuouapnuit,

Religion

In view of the materialistic basis of the Soviet system of
government, it is not surprising that the Communists oppose
religion. The Church-State relationship that existed before
the Revolution is no longer tolerated. In fact, even though
religion is practiced by millions, it is strictly controlled
by the State. Freedom of worship is granted under the Consti-
tution to Baptists, Jews, Moslems, Russian Orthodox, and other
religious sects, but in reality all are subject to the dictates
of the Party. While making temporary concessions to the prac=-
tice of religion, the Party by no means has given up its politi-
cal and scientific propaganda against it. After two decades of
burning and closing churches and liquidating the clergy, the
Communists discovered in 1937 that religion was like the head
of a nail: "the harder it was struck, the deeper it was driven."

58

I M e A e s




T et

ISR T

B T O Sl UL o SRRt - ST ~aphiiicaionr e

They then resorted to tactics of coexisting with an enemy that
cannot be destroyed immediately, but who they believe will in
time weaken and collapse by itself. Khrushchev's much publi-
cized threat to "bury" the United States is an illustration of
this policy.

When the Germans invaded the Soviet Union in 1941, the govern-
ment found 1t expedient to use the church to bolster morale,
nationalism, and patriotism. Relaxing their hostile propaganda
against the Church, the Red rulers reopened the doors of many
closed churches and reestablished the Patriarchate which had
been abolished earlier. Stalin saw that the Church was contrib-
uting a valuable service to the nation. Remembering the deep-
seated piety of the Russian faithful and their traditional
response in times of national crises, the Kremlin decided that

the Church could be relied upon for its loyalty if carefully
controlled.

More recently religion has been subjected to new attacks.
The wide dissemination of atheist propaganda helps to explain
the ignorance and indifference of Soviet youth toward religion.
Among the various faiths, the historic Russian Orthodox holds a
privileged position partly because it represents a national and

historic .ieritage -- two elements the Soviet regime is trying
to revive.

The gregarious nature of the Russian and his dependence or the
community to help share his joys and sorrows find expression not
only in the Communist coliective (xoazerTue) but also in the
Russian Orthodox Church. Within this Church the believers pray
more fervently and experience their faith more fully in the ecu-
menical spirit (co6opmoers). This does not mean that a Russian
lacks individualism or an individual personality; we know of his
rebellious spirit. But the Russian personality has been strongly
shaped and influenced by the communal way of life experienced
within the mmp and in the present Soviet gomrenTuB and by the
living force of co6opmoeTs found in the Russian Church.

Government and Politiecs

Although the Union of Soviet Socialist Republics, a totalit arian
state consisting of sixteen republics spread out over two concin-
ents, has its roots deep in Russian history, it is quite different
from the autocratic government of the tsars. Under the Holy Rus-
sian Empire the tsar was an autocrat who employed traditional
institutions such as the army, police, government agencies, and
the church to rule over his people. Under communism, Soviet
Russia employs these and other totalitarian techniques both for
maintaining order and for creating a new kind of society.

To govern this huge country of more than 200 million people,
two separate but well-coordinated institutions have been set up:
the first is the Soviet State and second is the Communist Party.
The State carries out the domestic and foreign policies worked
out by the Communist Party. The State consists of a pyramid-
like structure whose base is made up of thousands of local soviets
or councils of workers' deputies. Today's local soviets are pat-
terned after the nineteenth century Russian councils known as the
zemstvos (3eMCTBO). Above these are the district (palfor) soviets
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and the regional or provincial (o6aaeTs) soviets, and above
these are the soviets of the republics. Thus, tier upon tier,
the structure rises to the All-Union Supreme Soviet of the USSR,
the sovereign power of the country. Concerning itself mainly
with legislative matters, the Supreme Soviet or parliament is
composed of two chambers: (1) the Council of the Union with more
than 600 deputies supposedly elected by the people, and (2) the
Council of Nationalities with approximately the same number of
deputies, but elected on the basis of nationality. The actual
day-by-day government of the country rests, however, in the
Council of Ministers, or cabinet, appointed by the Supreme Soviet
upon recommendation of the Communist Party.

The most powerful organization, the Communist Party, completely
controls every branch of national and local government. It should
not be confused with the soviets or councils. From the center out
to the remotest villages, these two institutions, the State and
the Communist Party, run parallel -- each with its own newspapers,
headquarters, and officials. The official Soviet newspaper in
Moscow, for example, is HamecTus while the official Comununist
newspaper is IlpaBga. It shoula alsn te noted that the Communist
Party i1s the only legal political party permitted in the Soviet
Union.

The center of communist power lies in the Central Committee
which is composed of three parts: the Presidium, the Secretariat,
ana the Committee of Party Control. The Presidium (formerly
known as the Politburo) has far-reaching power and deals with
matters of government policy. The Secretariat concerns itself
mainly with administration and personnel. The Committee of Party
Control sends out agents to all parts of Russia to observe and
report on "weak" members.

Threough its monopoly of key positions in government, social,
economic, and cultural organizations, the Communist Party cecntrols
practically every aspect of Soviet life. There are only ten mil-
lion Party members, but they have authority over the lives of the
entire population of 218 million. The Party manipulates the people
according to its policies and maintains a firm control over them.
The Party's presence, therefore, is felt everywhere and the people
are given very little opportunity to participate in the government.
Communist leaders demand obedience and discipline, as well as con-
stantly repeated assurances of loyalty to the government. To
maintain their control, Party leaders do not hesitate to resort
to any means whatever: propaganda, economic rewards, or even
terror.

The Soviet people have suffered and sacrificed much under this
system. In building a communist state, the Kremlin found it
imperative to establish an all-powerful military, political, and
industrial nation at the expense of the peoples' freedom. It
has been strong enough not only to survive World War II but also
to continue growing in strength at home and abroad. Since the
repressive measures of Stalin were exposed and publicly condemned
as sins against Soviet society, the life of the ordinary citizen
has become more bearable, although not entirely so. The Soviet
people at present seem more relaxed with fellow citizens and
foreigners. But they have not forgotten their fears, realizing
that terror and secret police activity might again be directed
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against them on a full scale. Soviet citizens still must carry
at all times their internal passports for identification purposes
and are not permitted to travel about freely. Similarly, they
may not participate in unauthorized associations of any kind
without undergoing the scrutiny of the Party. 1In elections they
vote only for candidates seiected by the Party. Even though the
Soviet, populace may be dissatisfied with its lot, there is no
hint of any serious threat against the government at least for
the time being.

Language

The history of the Russian language reflects the development
of the Russian people. The most momentous event of cultural
significance for the 5lavs was the creation of the Church Sla-
vonic (uepxoano-caaaaxcxnﬁ) alphabet by the Greek missionaries
Cyril and Methodius who preached Christianity to the Bulgars in
the Vernaculur and translated the Gospels. Since the Slavic
tongues were very similar linguistically, the written language
created by them was understood by the various Slavic ethnic
groups. Old Slavonic thus became the lingua franca of the Slavs
and the bridze that linked them with Byzantine culture. In the
West, Latin was the only language of religion and culture but it
was not understood by the lower classes; in the East, 0ld Sla-
vonic was used and understood by all classes.

Tne written Slavonic language was introduced together with
Christianity into Kievan Rus %Pycb) at the end of the tenth
century. In copying 0ld Church Slavonic texts, Russian copyists
often deviated from the originals and flavored their writings
with their own native speech. Thus evolved the first written
language of Kievan Rus. With the economic and cultural develop-
ment of Kiev, the written language was employed in secular as
well as in ecclesiastical documents. An historic example of the
written popular language is the Pycckasa Ilpasga, an early code of
laws compiled by Yaroslav the Wise. After the shifting of the
political and cultural center from Kiev to Moscow, other changes
took hold in the development of the language. Words such as
ReHBIH, Aenb, and uaba, and other words in daily usage were
borrowed from Tatar sources.

Later, during the reign of Peter the Great, the alphabet was
simplified and secular books were printed in the new alphabet.
In the Russian language appeared new words of Lutch, English,
French and German origin, among them such words as uMmepaTop,
coanar, MEHECTp and TemnepaTypa . Meanwhile, the first Russian
grammar was published in Russia by Mikhail Lomonosov. During
the rule of Catherine the Great, French influence predominated;
the educated upper classes learned French before they learned
Russian. Pushkir, for example, did not learn Russian until he
was seven years old. Toward the end of the eighteenth century
a wide cleavage become apparent between the language of the
educated classes and that of the common people. It took the
genius of Pushkin to form the typical national language of Russia.
He united the diverse elements which he found in his language by
incorporating rich, traditional Church Slavonic expressions, by
employing proverbs, folklore, and songs, which he learned directly
from the people, and by giving artistic expression to his writing
through the introduction of foreign words.
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The Soviet citizen, in essence, inherited tho Russian language
as it was formulated in the nineteenth century. The new Com-
munist regime subjected the lanpuage to other reforms. Certain
letters of the alphabet were discarded ard replaced by other let-
ters and new grammatical structures were initiated. Many wcrds
and expressions, such as those listed below, have appearea in the
language and are current in Soviet speech: roBapum, coser, JoGpo
noxaJsosars!, noxaayiicra (often used in place of cmacm6o), moaomott
WeaoBox ano gesyuxka (usually used when addressing salespeople),
¢yrooaxa (a "tee-shirt"), weronm (a token used in "automats"), and
saouHg (a student taking a correspondence course). Such words
as_ rvocmoaur and rocmoxa have fallen into disuse and are employed
only when meeting with foreigners; mere frequently, however,
MHCTOD and umcc have been gaining wide acceptance. Esrecially
in vogue are abbreviated forms of words or acronyms: IpoaMar
(npoxosoancTseHANIE MarasuH), NPOMTORLpH (nNpOMNmMIeHHHe TOBapH ) ,
KOMCOMOJ (KOMMYHHCTHYOCKHH cOW3 MOJIOROXY ), cOBXO3 (coBeTcCkoe
xoaaifcreo), Initials, too, are very much in evidence, such as
HOU (moBaa axomommweckas nomuTEka), MO (Mexaymapomumfi weomecxui
ReHb), LUK (UenTpaxasHu# woMuTerT).

Some interesting colloquialisms are: Bo CKOABKO. .? (rendered
in grammatical Russian by B KOTCpOM yYacy?), Cxoabx0 BpeMeHm?
(grammatically expressed by KoTopuk wac?), "HO Ky ABTYpHNY dves0Bex"
(denoting a person with bad taste and manners), ABOHHOY wal¥ (tes
with two spoonfuls of sugar), and crmagpa (@ beatnik). Words
such as KCHAykTOpma, NpencaapaTebHUna, CekpeTapma and KOKTOpmA
(the feminine form indicating women occupying such professions
and trades) are steadily disappearing in speech; as often as not,
the masculine forms of these words are used for both sexes.
Likewise, there are certain words, the meaning of which change
with the function of the words involved, as for example: O0x
padoraeT B uarasmme (He works in a store.) and Marasmgn cerogua
#e paGoraer. (The store is closed today.) Then, of course,

Soviet speech is. flavored with foreign words which cause confusion
in meaning because they are false cognates; among these words
might be mentioned: JuMoRag(any bottled soft drink, not lemonade);
mapuesag (fruit-jelly candy, not marmelade; koHpeTH (candy, not
confetti); mese %fruit gelatin, not Jjelly); dyr6on (soccer, not
football), Russian words, on the other hand, have variable cur-
rency in the vocabulary of English-speaking people. Among them
are babushka, balalaika, beluga, blintaze, bolshevik, borsch,
boyar, tzar, duma, intelligentsia, kolinsky, kopeck, kremlin,
kulak, kumiss, mammoth, menshevik, pogrom, ruble, Saber, sable,
samovar, soviet, sputnik, troika, tundra, ukase.

Proverbs and Maxims

A very distinctive feature of Russian expression is the con-
stant use of proverbs and maxims. The following list presents

some of the age-old sayings that have enriched the Russian lan-
guage lor centuries,

KTo He ceeT, TOT He XHOT.

Xxe6 emn 3yGamu, a geJo mexal pyKauu,
Bea Tpyaa meT naogsa.

HAeao uacrepa GomTea.

He pepr wymum peuam, a Bepr cBOMM Ouam.
Ceup pas npmueps, a omuu OTpOxXb,
Hocnemms - awpel Hacxemmms,
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Mmemm-nume@mm.
Xopomt# xosaun ogumm raasou CIMT,
Koposa B Tenuse, mouaoxo ma CTOJe .,
llanka Aoua - Banbuu HeT; Banbka goMa - manxm HeT.
. Hoxuuuu npauus, ga PYKH KpPHBHE .
! Exan k oGeay, a npuexas B cpeny.
: He Bepr cuaoBau, a Bepb Je.au.
i Yu xopomo, a zBa - Jyuue.
: He ume#t cto py6aeit, a umeli cto mpyasel.
. Cemepo onuoro me XIOYT o
: ¥aa8p npomury - MOpe NepeNnJHTh.
Cominmko camrea - mago aowoft TOPONMMTBCH o
He Ta ro.osa xopoma, wTo Bo.OCOM rycra, & Ta, 4TO palyMOM NOJHA.
) llo ogexne BCTpewawr, 0 yuy NpoOBOXawT.
o He xmBm wyxmuMm yumou, xupu cpomm pasyroM.
‘ faux GouaraeT, a rosoBa HHMYero He 3HAAT.
oif ne noit, Bce pasHo 7 He TBOW.
; Yeu yuree mena, Teum CuabHee CcoMbA ,
: Bear yesroBex CBOero cwyacTha KY3Hel.
Koro =uans JACKaeT, TOT M IOps He 3HAOT.
¥ KOro 4TO GOJMT, TOT O TOM u rOBOpHT,
Ky# mesreao noka ropsauo.
Ha Bcarkoe xorenme ecTs TOPNOHLO .
octe caaaxoroc me saxowems POPBKOIO.,
38 CJIOBOM B kapMaH He noJeser.
CKONIBKO CJMXAJ, CTOJNBKO CKAIHI.
5 o cexpeTy Bceuy CBeTY .
! 5 Emb nrpor ¢ rpuGaum, za Aepxu A3HK 3a aydaumu,
¥ He Bcakoumy cayxy Bepb.
Hayka - ne umywa.
Aoz numyT He nepom, a yMou.
Ppamore yuuTnca Bceraa NpUrOaNTCS »
Koro 6nwr, y Toro u caesw TEeKYT.
i ByasTe, xax acua, ne 3aduBailiTe, 4wTO B rocTaAx.
A 3a molf cuer, sa TBOM memexkm.,
i lena, nesa, kakx caxa GeJa!

1 History

o

Mary peorles and races have lived and settled in what is new
present-day Russia. History records the presence of the Scythians,
Creeks, Persians, Goths, hHuns, Turks, Finns, Slavs, Varangians
, (Vikings), Tatars,and Monrols. The invasions and mierations of
i b these peorles have left their imprirc on the ethnic comprosition

: of the Soviet populaticn today.

e

, Russian hictory has its teginninss in the coming of Rurix, a
i 3 Varanrian from Scandinavia, in the ninti, century (862). Rurik
: ; caaie, ac tradition nas it, at the invitation of the Slavs and
settled in the ancient city of Novgorod. The real organizer,
! i however, of the early Russian state was Igor, who, under the
' : protection of nis self-appointed guardian, the warrior Oleg, -
united the scattered Slavic tritec, thus layinr the foundation -
f for the Kievan stzte. Soviet historians refute the theory of
mass mifrations ty the Norsemsn during the ninth century and
' contend that it was aot the Scandinavians who btrought civiliza-
4 3 tion to the Rus., The 5lavs of Oleg's time lookec with fear and
: anxiety toward the kast where numsrous invasions and incursions
originated. It ic interesting in this connectisn to note the
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anxietyv of Sov et rulers in dealine with the Red Chinese. Olef's
military exyloits are recounted in Russian folklore, ar examrle
of whichk is Pushkin's Hecmp O Bemeu Oxere. Ifgor's place in Rus-
sian history is also immortalized in the epic poem, The Lav of
Ipor's Host (CaoBo o moaky HUropeee) and in the bLrilliant musical
score of Borodin's Prince Igor (Kmase Hrops).

Perhars the most significant event in early Kievan history was
the official accertance of Christianity from Byzantium by Prince
Vlagimir (988 A.L.). The influence of this newly adorted religion
rermsated every aspect of Russian 1life. Today, when we look at
Russia's art and architecture, hear its music, read its literature
and dra. i, anc see its government in actior,, we fin¢ in these
areas the unmistakable imprint of relirion. It is nc wornder that
thousands of Russians should stard in line to view the body of
Lenin in the mausoleum when we stor to consider that half a cen-
tury ago Russians also si.ood in line to ray homage to the relics
of saints. It is difficult to erase comrpletely tne religious
and sriritual traditions of a pecple overnight. The communist
regime recognizes only too well the import of age-lorg traditions,
beliefs, ard customs of its people. It has discarded the family
holy icon (ukoma), long revered vy Russians, for proragandistic
rictures of Lenin, Stalin, and Khrushchev. Settirg itself up as
a political force, the Kremlin borrows a traditional messianism
for the purrose of advancing Communism throughout the world,
char.ging the symbols and substituting a political ideclogy for
religion,

A very critical period in Russian nistory arrived with the
invasion of Russia from the East by the Golden Horde (Mongoliars!.
As a result of 24U years (1240-1480) of Tatar domination, Russia
became completely separated from Western civilization. Her cul-
ture, which had already developed during the Kievan period, suf-
fered an overwhelming setback, the effects of which have been
felt dowr. to modern times. From the Tatars the Russians inherited
a system of abs lute rule and despotism; this system as practiced
by tsars and the present regime may explain why the Russian
character lacks the spirit of independerce. Frc= the Tatars, too,
came a fatalistic attitude toward life, treatment of women as in-
ferior beings, and introduction of slavery and slave traffic into
Russia. However severe th= Tatar yoke, it did not, however, des-
troy the Christian faith.

lvan the Terrible (Upan Pposmmii) was the rroduct of the Mor.gol
period. Self-aggrandizement and total disregard for human s'f-
fering were the conventiona. norms of behavior among the Tata-s.
From his earliest years Ivin witnessed dissension, violence,
atrocities anc murder. It is not surprisin, , then, that his
reign should be ascociated wi'a violent events. For the first -
time, too, we see a tsar using to full advantage terror ard the
secret police (onpuummHa) as instruments of power ir. government,
Executions were publicly conductecd in Red Square in the presence
of Muscovites so tnat an object lesson in exemrlary citizenship
might be learrned. It is interestirg to comrare the practices of
terror and purges of Ivan's reign with thcse of the Soviet regime.
Ivan ruthlessly crushed the boyars and assumed the title of Tsar,
the first in Russian history. He stabilized anc corsolidated the
fussian State anc, with the support of the Cossacks under the
legendary leader, Yermak, he extended his autccratic kingdom deer
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into Siberia, seized the Tatar stronguolcs of azan anc Astrakhan,
and added many new territories to uscovy. To celetrate tie con-
quecst of Kazan, lvan comnissioned two Russian architects to tuild
St/. Easil's Cathedral (xpaM CBHTOI"O BacuJuug Bﬂa*ennopo). It was
Ivan, also, who laid the foundation for serfdom, wherel peasants
lost their freedom ana were forced to remain attacked to the land.
With his death came tne end of the Rurik dynasty.

Succeeding his father, Ivan, to the throne, Fyodor I was too
weak to rule eftectively. The boyars orce afain resumed their
struggle for power. Upon Fyodor's death ensued a reriod known
as the "Time of Troubles" (CuyTHoOe ppems) in which violence,
ararchy, treachery, and deceit rrevailed. Tluring this roeriod
(1598-1613) nussia was ruled by Boris Godunov, rlotting bovars,
and pretenders to the throre (specifically False [imitris, who
were supported by the Poles). Boris Godunov, of Tatar ancestry,
exhibited considerable political ability as a ruler. He cartured
the popular imagination of the people, sometimes by his magic
personality arnd sometimes by forceful coercior. His reign wit-
nessed court intrigues, murder, chicanery, and widespread famine.
This historical perioa is the theme of Mussorgsky's magnificent
orera "Bopue Ioayuos ."

In 1613 the first Romanov, Michael, was chosen Tsar by the
Zemsky Sobor (a representative assembly). He restored order and
saved Hussia from anarchy. The. Komancvs were to rule uninter-
ruptedly until 1v17.

Ascending the throne in 1682, Peter the Great took uron himself
the colossal task of reforming and rebuilding a backward nation
in the mold cf a strong Europear power. He viciously struck at
those who dared to irterfere with his ideas, including his own
son. FEndcwed with a brilliant intelligence ancd an extremely
strorg will, Peter raridly rained a mastery of the subjects re-
quired for a liberal education. He combined his studies with
first-hand knowledge learned through association with experts
and craftsmen, particularly with foreigners at home and abroad.
From nis youth on he showed a keen interest in military science,

shirs, ana shipbuilding, althoush Russia had no seaports at the
time.

Aware of the backwardness of Russia as compared to the Western
European nations, ne attacked all vestires of Oriental influences
remaining from the long period of Mongolian subjugation. He
forced the men to cut off their beards ana men and women to wear
Western clothes. lle curbed the growing influence of the Russian
church and monasticism. He abolished the holy Fatriarchate and
created a 3ynod to take its place. To escape from the old Byzan-
tine influences which crowded his youth, Peter moved the capital
from Moscow to St. Petersburg.

Feter's travels through Hollanc and England resulted ir his
acquiring new, progressive ideas which he aprlied to Russian life.
He reorganized the government along Western lines, creating a new
administrative senate. To make Russia more inderendent he started
many new industries. He also cortributed largely to education and
science, founding an Academy of Sciences similar to that in Faris
and had books on technical matters translated into Russian. He
is credited with the simrlification of the 0ld Church Slavonic
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alphabet to facilitate the printing of secular literature and
secularized the arts. He adopted the Juliar calencar that was
then in use ir. Eurore.

With the developmert of J3t. Fetersburg, Peter realized his
dream of establishing a "wirdow" on the Baltic. Architects,
engineers, arnd artists from Frarce, Italy, and England were
invited to employ their skilles in the cynstruction of the new
city, which still reteins a "/estern' appearance.

Like the nresent government of the USSR, Peter strongly believec
in elucation. He ¢ic¢ not taink that it woulc te detrimental to
hic resime as later tsars fearec. Under hic initiative tne first
putlic newspaper BegoMocTH and the first public theater cezue into
teinz. 1In foreign affairs Peter I made Rucsia a first-rete mili-
tary and naval power with an ice-free port on the Baltic. He won
important military victories over the Turks. his decisive defeat
of the Swedes at Foltava was later immortalized by Pushkin's
great poam. His ships could now sail from the Baltic into the
Black Sea. With his encouragement hussian explorers discovered
Kamchatka and the Kurile Islands, thus gaining for Russia scien-
tific glory as well as new territory. He changed Russia's name
from "Grand States of the Russian Tsardom" to the "Empire of all
the hussias," proclaiming himself the country's first Emperor.

Feter the Creat left a rich heritage for the rulers who came
after him. The 3oviet Union has found much to praise in his
vrogram of industrialization, his insistence on obligatory ser-
vice to the state, his imposition of ideas and customs on the
Hussian peogple (which resembles the making of '"the Soviet man" ),
and his ruthless extermination of all opposition, including the
Church and the nobles.

The reforms of Feter brought about a struggle between a despot
on the one hand and a backward Russian people or the other. He
wanted an enslaved people to act in a free and responsible manner.
This political-cultural paradox of despotism and freedom, isola-
tion and enlightenment, under which Russians have lived so lonf,
still goes unresolved in the Soviet Union.

After Peter's death in 1725, there was a period of struggle
for power. The split between the serfs and the nobility widened,
ana many of Peter's attempted reforms died away. Fowever, during
the reign of Elizabeth (1741-1762), there were a few notable
events -- the founding of Moscow Uriversity, the establishing of
the Academy of Fine Arts, and the construction of numerous build-
ings, such as the Winter Palace (awuunif asopen) by the talernted
architect Rastrelli.

Catherine the Great (1762-1796), an-"enlightened despot," fol-
lowed in the tradition of Peter I. As a patroness of the arts
and sciences, she enhanced the intellectual reputation of Russia.
Widely read and well-versed in European literature and philosophy.
she wrote on a broad range of subjects. She inspired and encour-
aged literary activity. 3he propagated the study of medicine and
was probably the first Russia to submit to inoculation aigainst
smallpox. She advarnced the cause of eaucation, especially among
the children of the nobles, recognizing its potertial for develop~
ing character and good citizenshig. She continued the tsarist
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policy of subordinating the Russian Orchodox Church to the state,
but did permit freedom of worship for other faiths. Imbued with y
eighteenth century ideas, Catherine carried on an extensive cor- j
respondence with leading French writers of the period. While :
professing liberal ideas, she was in most practical instarces a :
despot. Attempting a codification of laws, Catherire drew up a :
! Set of "instructions" in which she opposed torture and capital .
; Funishment and further enslavement of neoples, and demanded a ‘
; more equitable levying of taxes on the peéasants. Catherine's
{ Instructions became a monumental contribution to eignteenth cen- ;
P . tury thought. Translated into many languages and admired by '
§ Voltaire, they served as a model for reformers. Ostensibly anx-
ious to improve the lot of the peéasants, in actual practice she
. favorea tne upper classes. The discontent of tne peasantry
v found expression in the Pugachev rebellion. Another protest
- against serfdom and dutocracy was echoed through Alexander
Radishchev's "Journey from St. Petersburg to Moscow" (MyTemwecTaue
u3 lleTepGypra B Mocksy ).

P O e A U P U

Alexander [ was on the throne when lvapoleon's armies irvaded
Russia. The Russian people united in one big effort to repulse
the enemy. The national spirit ran high, particularly in such
decisive battles as Borodino. The severe winter, lack of supplies
and skillful Russian tactics of retreat were other factors that
led to Napoleon's disastrous defeat. Hailed as the liberator of
Europe, Alexander promulgated his Holy Alliance, which, simply
I stated, was a promise by European nations to conduct relations
among themselves according to the basic ténets of justice,
Christianity, and peace. Believing that the Alliance might be-
come an instrument of despotism, the United States was not inter-
i ested in subscribing to it. Later, Russia's expansionist policy
1 of the Northwest coast of North America and her intertions of
aiding 3pain in Spanish America led to the formulation of the
Monroe Doctrine.

When the government discovered that the universities were bhe-
coming hotbeds of revolutionary thourht, it did not hesitate to
root out all radical and liberal elements. The wholesale perse-
cutior waged against liberal-minded groups led to the LCecembrist
revolt of 1825 ~- the first act in the Russian revolution. Among
the participants in this revolt were young army officers and
nobles of a liberal turn of mind. Exposed to European revolu-
tionary ideas, they insisted that the monarchy institute overdue
political and social reforms. In €ssence they demanded changes
to improve the lot of the serfs and some form of constituticnal

. government. Needless to say, the uprising of the Decembrists
was cruelly snuffed out by the autocratic Nicholas I. As before,
the demands of the well-meaning liberals went unnheeded. But the
repércussions of tnis fateful event were to have a far-reaching
significance later, in the cataclysm of 19Y17.

Alexander II is sometimes alluded to as the Lincoln of Rus.ia,
because he emancipated the Russian serfs in 1861, two years before . .
b Lircoln's Enancipation Proclamation. Even though the freeing of -

the serfs did not solve the peasant problem, it was a courageous
Stép in the right direction. After the emarcipation, the peas-
antry still lived and worked on the land. Once declared free,
] each peasant was obliged to pay off his landowner in money (oﬁpox)

or services (Gapmugma). Furthermore, the lard held by the peasant
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actually was not his own personal prorerty, but rather held in
4 communal ownership by the village commune (MHpP). Thus, even
'3 though a peasant resident of tnhe mir might pay off the price of
' the land, tre land still never became his own. The Soviet bears
resemblance to the mir. The failure of the tsars to resolve the
land problem contributec¢ in no small measure to Lhe outbreak of
trie Hussian revolutions of 1405 ana 1917.

Among other notable reforms enacted by Alexander Il were the
establishment of the asemeTrBo, (2 form of representative government
on the local level), trial by jury, and other juaicial reforms.

To the Russian, who never experienced benefits derived under a
constitutinonal government steeped in the democratic Anglo-Saxon
traditions, even these few reforms of Alexarder seemed very
significant.

e

Little known is the fact that, durirg the reign of Alexander 11,
a nussian Cossack, General Turchin (Turchaninoff), valiantly fought
! for the Union cause cduring the critical days of the Civil War.

Frobably better known, however, is the fact that the tsarist

government sent a friendly squadron of ships to New York and San
Francisco to aiscourage any attempts on the part of the French and
British to intervere or behalf of the Confederacy. Against this
background of improved relations between the two countries, the
United States purchased Alaska in 1867 through the skillful nego-
tiations of Jdecretary of State William Seward.

£ Flagued by almost endless domestic problems at tre end of the

: 19th Century, the hussian monarchy seized upon the idea of engag-
ing in a "small" war to divert the attention of the people from
internal crises. The tsarist policy, much like present Soviet
strategy, used an enemy, real or fictional, to unify and strengthen
‘ the government's position on the homefront. As if tailored to its
] needs, such a conflict oroke out with the Russo-Japanese War of

: 1904, Unexpectedly, the Japanese inflicted defeat upon defeat on
the Russians, causing loss of morale, economic cepression, and
revolutionary activity at home. The war turred out to be extremely
unpopular. Contrary to the tsar's expectations, the Russiarn people
did not rally to the appeal for unity. Faced with the urgent
necessity of quelling rebellion at home and putting its affairs in
order, the monarchy anxiously sought an end to the war. Through
tne mediation of the United States and Presidert Theodore Roose-
velt, a peace treaty was signed at Portsmouth.

The "small" war, far from aistracting the people from their
scecial and economic plight, resulted in increased unrest among
factory workers and reasants. Criprling strikes and pillaging .
by peasants became widespread. Hoping to improve the deterior- .
ating conditions through religious and peaceful means, Father
y Gapon led a large mass of workers to the Wirter Palace to peti-
: tion Tsar Nicholas II for aid ir their cause. The imperizl sol-
diers committed the blunder of openirg fire on the crowd. This ’
attack on unarmed demonstrators resulted in many workers joining
revolutionary groups. More alarming still, it triggered a chain
of mass uprisirgs and strikes throughout the Empire -+ the “
Revolution of 1905. . *

As a result of thre Russo-Japanese fiasco anae interral revolt,
the government had no choice but to embark on a course of
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political reform. The Luma, a legislative body, was formec.
Agrarian reforms were ably acministered ty Peter Stolyrin, crime
minister urder Nicholas Il1. Stolypir's asrariar policy erivisaged
each peasant owning his private farm. He favored the transforma-
tion »f Russia into a nation of individual farms operated by
independerit farmers. With this long-rarge objective in view, he
began to break ur the old peasant communal system. It shoulc be
kept in mind that the Russian peasant rarely possessed individual
vroperty rishts. It is not surprising, therefore, that he should
be found in tre ranks of the revolutionists clamorirng for land.

On the eve of the First World War, the morarchy of Nicholas
showed unmistakable signs of disintegration. Internally it was
suffering from political and economic instability and rocked by
strikes and riots. Ill-prepared and ill-equipped, the Russians
entered the war with the conviction that it would not last lorg.
Because of disastrous defeats and tremendous military losses at
Tannenberg, the morale of both the army and the vreople wearened.
Added to this decressirg situation, soldiers were joining revolu-
tionary mobs, and famine stalked the country. The scandalous
incidents involving Rasputin (the "Mad Monk") because of his
privileged position in tue royal family, stirred the wrath of
the peorle against the regime. Rasputin, a charlatan who was
neither a monk nor a rriest, was favored by the surerstitious
Tsar and Tsarina because they believed that he could relieve
their son's hemophilic condition. Since he was trusted by them,
Rasputin made many decisions for the Tsar and his wishes pre-
vailed in many areas of the government anc the Church. In 1916
he was assassinated.

The embroiled and turbulernt situation in Russia was no task
for the weak-willed Nicholas. The last of the tsars of the
Romanov dynasty abdicated. He and his wife and children were
later murcered. Thus Russia's stormy history brings to mind the
legendary ninth century apreal of her early Slavic tribes: "Our
land is great and rich, but there is no order in it; come and
rule and govern us." As if these words were directed at them,
the revolutionary grours took the cue and accepted the challerge.

With the throne vacant, the Duma set up a provisional govern-
ment headed by Alexander Kerensky. At this same time an event
occurred which later was to have political significance -- the
forming of the Petrograd Soviet of Workers' arnd Soldiers' Leputies.
In October, 1917, after Lenin's return to Russia by the Germans
in a sealed railroad car, the Bolsheviks stormed the Winter Palace.
The Provisional Government was overthrown. Thereupon the Coneress
of Soviets approved Lenin's declaration to give all power to the
Soviets, to bring peace to the country, and to natioralize land.
Russia was now on the road to building a socialist (communist)
republic of workers and peasants.
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Literature

From its very beginring in the terth ard eleverth centuries
Russiar literature gisrlayed a relirious, didactie, ara sncial
tone. This spirit of social corsciousress was to be tne cominart
theme in the history of Russian letters. Luring the Middle Ares
literature abourded in rich, anciert folk chants (6wumuu) and was
written in Church Slavonic anc ir the verracular, Probably the
greatest literary work of this Feriod was the "Guopo o NOAKY
Hropepe" (twelfth certury). Its unknown but talented author
vividly describes Igor's camraigns in rich, lyrical langpuage.

The eighteerch certury ushered in the age of classicism. The
Russian larjuage was Systematized ard further developed by the
foremos¢ scholar of his time, Mikail Lomorosov, the rolitical
reformer Alexander Radisncrev, the coet Gavriil Lerzhavin, the
nistorian Nikolai Karamzin, the fabulist Ivan Krylov, and the
dramatist Alexandej Griboyedov. Krylov (or "EBarwuxa KpuJog"
as he is known by hussians) is rarticularly interesting sirce
he wrote in the verracular, rich in ropular sayings ano proverbs
(noroaopxn B nocaosamu) familiar to the average reader, at g3
time when literature was reserved rerierally for the urper classes.

Tne nineteentn certury is usually called "The Golden Age" of
hkussian literature. This age producec Russia's greatest poet,
Alexander Pushkin (1799-1837), who exerted a tremendous influence
on &ll Russian writers that followed him. He rurified and en-
riched the Ruscian language and wrote memorable works in all
Fenres.  Lany aucical compositions by leading Russian composers
are based on the works by Pusikin. These include mussorgsky's
Eoris Godunov ("Bopue Poaynos"); Tchaikovsky's "Enrenu# OHeruu"
and "Muxopas Aaue"; Rimsky-Korsakov's "3oaorolf merymox" and
"laps Caxran";Rachmaninov's "Anexo"; Glinka's "Pycaan u Jomuaa® ;
and isafayev's Ballet, "Baxyucapaiickn i douran."

Pushkin's contemporary and admirer, Mikhail Lermontov, repre-
sented the Romantic movemerit. In his only prose creation, A Hero
of our Time (lepo#f mamero Bpeuenu), he portrays the Caucasus as
an untamed mountainous region similar to our Wild West. The
dashing Cossacks play the role of the cowboys while the natives
can be compared to our Indiar.s during a long campaign of warfare
and skirmishes. Like Pushkin, Lermontov is best known as a poet,
and, like Pushkin, was killed in a duel. His poems Hdeuon, Amreu,
anc Bopoammo are familar to every literate Russian.

. Nikolai Gogol's "MepTBN® aAymm" introduces the age of so-called
realism in the novel, the most predominant gerre in Russian
literature. Significant, %00, is Gogol's "llmReas", the first of
a long series of philanthropic stori:s portraying the poor, the
oprressed, and the weak. "Pepraop," the national comedy of Rus-
Sia, is a satire on the political corruption in an inefficient
bureaucratic governmsent. Go%ol’s humor, oftentimes referred to

as "laughter through tears" {cuex CKBO3b cJae3n), is still popular
with the Russians today.

lvan Goncharov's famous novel, "O¢axouxos", dericts a weak char-

acter who is completely incapable of any sustained work or activy-
ity. The Portrayal of Oblomov was so conv.ncing that "Oblomovism"
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became a nousehold word. Oblomov's inability to act is a symbol
of the mentul and vhysical stuyritior of the idle-rickh nobility
of tne nireteertn century. He was ir many wavys a vrototype of
wnat tne fussians refer to as "tne superfluous man® ( yumuuf
qes0Bek ) -

Ivan Turgenev, the most exrressive spokesman for Western iceas
as oprosec to slavorphilism, achieved lastirs fame through two of
his novels: "3anuckn oxormuxa" ard "OTum m ReTu". The Sportman's
sketches, often compared with Harriet Beecher Stowe's (rcle Tom's
Cabin, aroused sympathy for the onrnressed Russian serf. Fathers
and osons deals with the typical conflict between the olaer and
younrer generations. The hero, Bazarov, is a srokesman for
"ninilism™ -- a term that Turienev himself introduced. 1In "Pymug"
we meet another superfluous man who sits in his ivory tower and
pnilosophizes, but whc fails to execute any practical tasks in
life. On tne other nara, the womer in Turpenev's works are
strong, resourceful, and resolute. Liza, in "/lpopsHCkOe TrHe3AC)"
serves as a rooa case ir roint. Turgerev's novels admirably
illustrute the traaitional elements in Russian literature: social
corsciousness, weakness of rlot structure, and strong character
portrayal, expecially of women.

Followirg, Gogol's leaa in championing the downtrodden and
oppressea, Fyodor Lostoevsky produced several remarkable novels
painting the Russian character at its best ard at its worst.

His ageeply aralytical cnaracter portrayals reveal an expert
observer of psychology. VWhile otner reriists described the
external characteristics of the Russiun, Lostoevsky penetrated

and probed tne hussian soul. timself an epileptic, he was more
sympathetic arnd understanding toward his fellow man. Froblems

of good and evil, freedom of tre will, olavorhilism, and suffer-
ing are corstant tnemes ir his works. There are no bac Russians,
acceraing to Losteovsky, until they come in cor.tact with foreign
"isms " His first imrortant novel, "MpecTynJeHme ¥ naxasaHue, '
for example, deals prircipally with tne clash betweer the Slavo-
philes und Westerrizers. The main character, Raskolnikov, be-
comes a criminal after being led astray by Westerr irtellectualism.
In the end he reasserts his true Russian spirit, reperts, anc¢ is
spiritually reborn tnrough 'umar. suffering. Tostoevsky's master-
riece, "BpaTra Kapama3doBk," is a panoramic study of Russian 1ife
in whicn each member of the family rerresents a differert element
of Russiarn society. Ivan states his case for the We:sternizers,
Limitri symbolizes the Slavophiles, Alyosha and Zosima the Church,
and the father, Fyodor, tre reactionary grour of the older genera-
tion. TLostocvsky believed that Russia's salvation would come only
through the Orthodox faith and exwourded a messianic rrorhesyv that
she would be saved by a sriritual leader and not by a radical
revolutionist.

In the novel "Becm," Lostoevsky writes about revolutions and
revolutionaries. Jome of the ideas expressed by him were strik-
irgly similar to the practices followed by the kazis ard the
Communists in establishing and maintaining their new social
order. In view of the ideas expressec by him, it is not surgris-
ing that the Soviet government should have withheld certain of
l.ostoevsky's writirgs from publicatior. The ideal of the "new
Soviet man" finds little to emulate in tne misfits, religious
ascetics, anc other comrlex characters of Lostoevsky.
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The most famous hkussian realist, Leo Tolstoy, wrote perhars
the greatest novel produced by any natior. ir. modern times:
"Bolina u wmp." Whereuss lostoevsky's characters were chosen
from tne lower levels of humanity, Tolstoy wrote mainly about
the nobilitvy. True, he was cor.science-laden with a "feeliny
of guilt ana redemption inr puiciry the peasarts" (4yBecTBO BHHH
¢ XeJaHHe MCKYNJeHUA PYKOBOMMT KPOCTbAHAMM ), S0 reminiscent
of the populist era. Tolstoy, like many a "repentant nobleman”
(kammulica mpopauun), felt ashamed of his material wealth and
social fposition.

Anotner of his novels, "Auna KapohmHa," is also universally
read. In nis later years Tolstoy turnec moralist and exrressed
his views on religion, art, -:ind morality in eich works as
"Bocxpecenne," "Xazxu MypaT," and "Hemoseab.«" He is rossibly the
only Russian author who enjoyed relatively complete freedom
under the watchful eye of Tsarist censorshir. Tolstoy is one of
the most widely read authors in the Soviet Union today.

Russia's foremost dramatist and short story writer, Anton
Chelkhov, abandoned a medical career for literature. He wor fame
for his creation of mooc and for his brilliant psychological
development of character. After repeated successes in the short
story, Cnekhov became ever. more fazmous as a dramatist. His
plays, "Tpm cecTpH," "dalixar" "Iaga Bama," and "Bruumesul cazg,"
staged at the Moscow Art Theater (MXAT), were warmly received by
the public and critics. Chekhov's influence on other writers is
not just limited to Russia; it is universal in scope. Chekhov's
oopularity has not suffered because of rolitical or other trends
in literature.

Maxim Gorky, (pen mane of A. M. Peshkov), spokesman for Russia's
impoverished, unfortunate, and suffering humanity, was a realist
who served as a bridge between the o0ld Russian culture and the
new Soviet ideas. His earlier stories depict the lives of social
outcasts whom he describes in such stories as "Yeawxau," "BuBme
aoau” and the draaa "Ha mue.," After the Revolution of 1917,

Gorky was the most popular and influential literary figure in

the Soviet Union. Under his initiative the government introduced
"socialist realism™ into hussian literature, and it became the
only permitted literary ideology ir the USSR. He favored cul-
tural continuity with the best elements of the past. Coming

from the people, Gorky is the people's author in a real sense.
But or.e does find a romantic flavor in some of his works, since
he was a realist who wanted literature to rise above reality,

not just to reflect reality. Gorky would say that one must not
only write about existing things, one must also think about the
things desired and the things which are nossible of achievement.
His autobiographical works, sucn as "MaTby" and "Mou YHHBEpPCHTOTH,"
areamong his best writings.

A reaction against realism came in the last decades of the 19th
century. Irspired by tne French Symbolists, the younger roets of
this period emphasized the aesthetic asrects of literature and
denied tne recessity to wortray ano comment on the social, economic,
and political scene. The leading writers of this perioa were
Valery Bryusov, a master of poetic form; Konstantin Balmont, who
excelled in musicality in verse; Fyodor Sologub, who provided a
fine example of symbolist prose in his The Little L[emon; and
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Dimitri Merezhkovsky, a religious aesthete, who became inter-
natior.1lly famous for his Julian the Apostate.

Later writers, including some symnbolists, turned their atten-
tion to religious aspects of Russian 1life, including the position
i of the Greek Orthodox Church. Among these writers were Vladimir
: solovyov, A. 5. Khomyakov, Vyacheslav Ivanov, Andrei Belyi, and
! Alexander Blok.

Russian literary critics played a vital part in the creation
of revolutionary thought in Tsarist Russia. They contended that
a writer should cornvey a social message as well as provide enter-
tainment for the reader. The outstandirg critic was Vissarion
Belinsky whose keen and uncomrromisir~ views won him marv follow-
ers, includin:; Turgerev.

B TS

| The tradition begun by Belinsky was continued by Nikolai Cher-
I j nyshevsky, Nikolai LCobrolyubov, and Limitri Fisarev. Cherryshev-
| * sky's "ITo ResaTh?" (Wnat's to be Done?) is typical of the novel
g ' of the nineteenth century,. Lobrolyubov's most famous work was

: ; What is Oblomovism? a biting criticam of the idle-rich, lazy,
ineffective 1ife of the Russian gentry,

After the Revolution and the chaotic period of civil war that
followed, the 1v20's gave birth to some of the best works in
Soviet literature. Foetry, especially, was on the upsurge and
it was not unusual for poets to recite their poems in rublic.
The hussians have an innate love of and natural inclination
towara poetry. They not only like to ltear it read, but also
delirht in recitirg verses for themselves. Poetry has always
served as a means of releasing pent-up emotions in troubled
times. Turing World War II the Soviet government printed and
distributed among the soldiers at the from pocket editions of
poetry by the nhundreds of thousands.

e
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Two young gifted poets, Sergei Esenin and Valdmir Mayakovsky,
attracted much attention during this decade. Exposed to peasant
1 lore as a child, Esenin had loved old peasant Russia and decried
. the oncominz industrialization of his country. His poetry re-
flected the hopes and aspirations of the Russian reople. While
Esenin voiced his sentiments in praise of peasant life, Mayakovsky
glorified the industrial worker. He utilized proraganda in his
writings, convinced that by so doing he was helping to carry out
the great social experiment of the Bolsheviks. Mayakovsky's best
known play, The Bedbug ("Haonm"), satirizes the selfish and ambi-
tious inaividuals who were overly active during the era of the
lvew Economic Policy.

Lespite severe government censorship, Soviet literature produced

| other writers who continued pre-revolutionary trends at a time

| when the new regime demznded a complete break with the past.

| : Tnese writers include Boris Pilnyak, Isaac Babel, Mikhail Zosh-

; cnenko, and Evgeni Zamiatin whose "Mm", deals with a soulless
communistic society anc anticipates Orwell's 1984. The histor- N

-] ical novel is brilliantly represented by Alexei Tolstoy's "lleTp

i Mepsuil ," Mikhail Sholokhov's "TExuit Zomu" depicts the colorful

i and gashing Lon Cossacks of soutnern Russia caught in the bloody

’ civil war that followed the Revolution. His later novels depict

} the effects of communist theories on village life in the Lon

33 region.
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Other writers devote their efforts toward directine attention
to the ecoromic roals of Lhe government. Katavev's novel,
Orwa"d Time! tells of tne supernum:n feats of hussian laborers
in co. "tructing a huse steel factory in the Ural wastelands.

It describes the feverisn pace which cnaracterizes inaustrial-
ization in the Soviet Union and focuses attention on the icdea
that there is little tiie Lo lose since Hussia is poor and back-
warc because of the time lost ir tne past. Technology, techr.o-
logical themes, fulfillment ard overfulfillment of quotas in
wroduction occupy a central place in Soviet letters. Loudly
decrying the "superfluous man" of the past, Soviet literature
exrectantly looks to the zealous lian of Action.

When the Russians were plungea into the throes of disaster
auring World Wwar II, SovietL literature contained nothins but
praises for the ordirary fwussian citizen ir. whom were said to
be found traits of extraordirary stamina, a strong moral fiber,
supernuman caracity ftor sufferirg, and a iraditional heroism.
Such novels as Traits of the soviet Man by Tikhorov, Russian
People by simonov, anu Insvired Men by T'latonov were the order
of the day.

After the deatn of 3talin, Alexander Tvardovsky in his poem
"3a naabw, xaxb" openly criticized 3oviet literature for its lack
of humanity and absence of the living marn. He further expressed
concern for more sincerity ard urtistic creativity in literary
works. In lvys a novelette by Ilya Ehrenburg, "OrTemean” (The
Thaw), appearea. The title of tiis novelette became the symbol
of a de-Stalinization period i1 Joviet literature, In The Thaw
Ehrenburg dwells on ithe sufferings of Soviet people in the past,
the humiliated and wronged in Soviet society, the falsehood of
officially Soviet-adopted art, the longirng for truth in litera-
ture, and the apparent escapism of artists.

The Party criticized Ehrenburg's deviations from tne ideological
line of socialist realisii, but a s»nirited cawmpaign against the
cult ol 5talir’s personality .nlezshed a new "thraw". lany polit-
ical rrisuners were released, ana for a short tirie it wac possible,
to some extert, to voice oprinions abdut tne negative side of Soviet
life. OSubsequently, Vladimir Lucintsev's significant novel "He
xne6oM emMHHM" was released. In this novel [udintsev at-acks
Soviet bureuaucracy, cdericting ruling circles as ar obstacle to
reorles' freedom ard creative activity. The inventor Loratkin,
hero of’ the rovel, suffers from acts of Party functionaries, is
impriscned, and srends some years in exile. Tudintsev challer pes
tre abuses of the Soviet svstem arc calls for more intellectual
freedom. After several other works arpeared, Khrushchev took all
Soviet writer. to vask. Once arain they were put into the strait
jacket of "sociaiist realismy" which, of coursc, meart they were
to serve the reeds of the Stute as determined by the heads of the
fovernmernt,

From time to time tnere is evidence tnat 3oviet writers are
tryirg unsuccessfully Lo break away from the Party restricticrs.
The Party forced Boris Pasterrar to declire the kobel Frize for
literature and exrelled him from the Writers' Unicn for the pub-
lishins, o. his novel "JAoxTop ¥usaro" aproad. In "CeHTUMeHTaJbHHYU
pouan" Vera F-aova, in arn air of rostalgia, portravs life in
southern hkus.ia during tie early twenties. The young men and
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women in her novel seem rerretually exalted, arguing zbout their
new life. Fanova makes mucn of love ara fallirs ir love. Jimul-
taneously, her characters cdiscuss literary taste, creative sririt,
whether or not one snoulc wear mike-up ard silk stockings, and who
is the best poet of the day. For both author ard reader the book
is a flight into the past. The¢ farther away Vera Fanova poes from
trhe Stalin and Khrusnchev realitv, the more colored . na beautiful
life seems to be.

Vsevolod Kochetov, in his novel "Bparea Epwosu ,® tried to undo
wnat Ehrenburg and Lucintsev nad done in their novels. The story
depicts ar inventor who is exposed as a fraua by a Commurist
Farty official, Gorbachev,who is Kochetov's hero. Gorbachev
rever takes a vacastion, rives his whole 1ife to the Party, is
slandered by ris enemies, and dies of a heart attack -- a Soviet
martyr.

"BpaTea EpmoBH" dic rot go ur.challenged. Konstantir Faustovsky
criticized the novel as an uriustified attack on the Soviet intel-
ligentsia. 1Ilya Ekrenburg in his articles Lessons on Stendhal arc
Rereading Chekhov raised a protest against, airect political con-
trol by the Kremlin irn literature. Furt..er, Lhrengurg attributes
Chekhov's greatness, not as Soviet encyclopedias nave it, to his
analysis of decadent pre-Hevolutionarv social conditions, but to
his individual qualities as a truthful, sincere artist who wrote
from the heart about individual human beinrs.

The strugrle for irntellectual freedom amony Soviet writers
goes orn. The hussians, as a peorle, are strong, resourceful, and
resolute. But the Soviet poverrmert demands of its citizens a
strict ard blinc obedience. Thcose who do not toe the line are
subject to reprimand and reprisal. A case in point is ini novel-
ist Victor Nekrasov, who was expelled from the Communist Party,
His articles "o o6e cTopoum orxeaHa" putlished in the liberal
literary journal "HoBub MHp," were criticized for their "bourgeois
objectivism." Mr. Khrushchev vehemently asserted thst in report-
ing on his visit to the United States Mhekrasov had failed to
adhere to the Farty line.

Tne youny poet Evgeri Evtusherko, has come urder Kremlin
criticism for nis roem "Bacul Ap,» in which he tells of the cruel
massacre of Jews by tne Razis in the vicinity of Kiev cduring
World War II. The Party reprimanded Evtushenko for underscoring
Jewish martyrcom and for not showing what Nazism ard Fascism are
in fact. The Jews as a minority ethnic grour strike a sore spot
with the Farty becsuse this racial grour has urderror.e relisious
and rolitical persecution ir tiie Soviet Union. Two recert novels
"OmuH AeHb WBaHa Jlemucommua" by Alexander Solzhenitsyn ard "Omn
BeHb B KOJIX03e" by Fyodor Abramov are likely to have a telling
impact on Kussians; their outripht courase in attacking the
wrongs of Soviet society must rsive deer satisfaction to many
rnussian readers.
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The most important impetus to the early development of Russian
art wis fHussia's conversion to Christiarity in the tentn century.
Many artists came with the Creek missionaries and executed numer-
ous mosaics, freccoes, and icons for the cities of Kiev, Vladimir,
ard Novgorod. Although Russian artists learned much from the
Greeks, they dig make cnarges of their own. Byzantine influence 19
was felt until tne eighteenth century, but was modified from time
to time by the art of Itzly ard Western Europe, ard by the folk
art of Russia. 5

Up to the Monsol invasion, Kiev had grown into a very rrosperous
state and a leading cultural certer. BRecause the Tatar yoke cut
off Kievan relatiors with Byzartium, Novgorod became the art cen-
ter of Hussia. This was the rerioc in which national art flowered. »
It is masterfully attested to in the depiction ot rational saints,
in folk ornamentation, in national renre, anc innovations con-
nected with the iconostasis (uxomocrac).

farly Russian art resched ite high point in the 14th anc 15th
centuries, the era that witnessed the strugrles against the
Tatars and Teutonic Knighr.s ard the beginnings of a unified
greater Russia under Moscow. The most famous name of this vper-
iod is that of Andrei Rublev, whose 1con, The Irinity (Tponua), X
ls regarded as the most outstanding work of art between the 10th ;
and 18th centuries.

Lionysios, known primarily for his frescoes, was a great icon .
painter of the early sixteenth century, With the revival of >
Moscew under Ivan III and Ivan IV and the conquest of Novgorod,
Moscow became the undisputed center for all schools and styles,
Simon Ushakov was a master in combining Byzantine elements with ,
the realistic details of western European art. i

Unger Peter I secular art came into prominence, although Byzan-
tine painting continued to thrive in the villages of Palekh,
Mstera, and Kholui, as it had for many centuries. Peter invited
artists from other countries and sert Russians abroad to study.
The French painter, Jacques Lavid, provided the inspiration for
Russian classicism.

In the first quarter of the nineteenth century classicism was
reduced to mere formalism due to the reaction against the revolu-
tisnary uprisings that took place in Europe at the time. Two !
large pictures are representative »f this period: the first is j
K. P. Bryulov's The Last Lay of Pompey ( Hoc.emmuii AeHp [loMnen ) ) -
and tie second, Alexander Ivanov's uncompleted masterpiece.

Christ's Appearance Eefore tne People (flBaenne XpHcTa Hapomy).
A noted portraitist of this time is O. A. Kiprenskiy, whose most
popular work among Russians is the painting of A. S. Pushkin.

The painters of the next distinguished schosl, the Itinerants - N
(Mepe apuAHMKE), were realists and even propagandists. They em- .
phasizec content, attacked social injustice, anc criticized
religious superstitions. They portrayed miserstle peasants,
inept priests, and corrupt bureaucrats. Some outstanding names
of this group were: V. G. Perov (1833-1882), V. M. Vasnetsov

76

Q 4

NG «

A v rovidsdy enic [

S—— T:,‘.,.,,,Hrmmw, R L A

vy



S T S e e

e

(1848-1927), Ilya kerin (1884-1%30), and K. A. Savitsky (1845~
1905). Vasili Surikov (1848-1916) became famous for realism in
historical paintings; M. N. Ce {1831-189L) and I. N. Kramskoy

(1837-1887) for reliyious subjects; I. I. Levitan (1860-190Y)
for landscapes.

In the 188u's and 1890's social and political subjects no
longer aprealed to artists. It was a time of mysticism and
individualism. The World of Art (Mup uckyccrsa), a group issu-
ing a publication of the same name, scorned the sermorizing of
the Itinerants, who were accused of debasing art. The former
advocated the aesthetic element, rainting gay and light subiects
in bright colors, and choosing exotic subjects from the Orient,
from mythology, and Russiar. folklore.

After the Revolution of 1417 the Itineran
acy. A group called the "futurists,*
tuok over the direction of art. Change and transformation were
in the air. The main objective was to urroot the old and install
the new in its vlace. The futurists reorganized old museums and
opened new ones. ‘They transferred private art collections to the
state and exhibited them to the rublic. Althcuch their theory
vias essentially abstractionist, they produced a myriad of prora-
ganda rictures that helped the government in its struggle against
foreign intervention. The futurists included such expressionists
as Vasili Karndinsky (186¢~-19LL) and Marc Chagall (1887~ ), both
cubists and pairters whose works resembled those of modernists in
the West. To show its revolutionary leanines one group called
itself "comfuturists" (communism-futurism).

ts Jost their surrem-
with rovernmer.t approval,

Unlike the Itinerants, who consistertly adopted a negative
attitude toward society, the rewly orgarized Association of
Artists of Revolutiorary Russia declared itself in favor of a
positive stand. Tt rroposed to pairt its own era, the life of
the peasants, the workers, and revolutionaries. This associa-
tion was a congeries of scnools ranging from cubism to natural-

ism, painting landscapres and still 1ifes exhaltine life ard
labor under cormunism.

In 1932 all Soviet artists had to join a new orranizatior --
The Federation of Soviet Artists. Amateur art grew in factory
and farm. When World War I1I broke out, artists turned out a
cortinuous stream of war posters. UJome artists sought subiect
matter in fussia's nast. Leningrad artists, during the critical
days of 1941, bolsterec fussian morale with all kinds of rictures.

The art galleries of tne 3oviet Union are visited daily by
thousards of Hussians. Lenirgrad takes special pride in its
priceless foreirn art collegction at the Hermitage. Not to be
outdore, Muscovites toast of their magnificent Tretyakov Gallery,
a natioral storehouse of Russian art. The soviet art lover is
limiteo in whar he can view; his government permits or.ly one
acceptable basic princinle of art, namely "socialist realism.,"

It is a strange coinciderce that, althouph among the pioneers
of cubistic and abstractionist art were hussiang (Chagall and

Kandinsky), this type of paintins finds no place ir Soviet art
today.
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Music

Suriously enourh, one of the gominant characteristics of hus -
sian music is narmony; even though Kussiars for certuries have
been livin, under social anc political ciscorc. The tremendous
number of Hussian sonys ana o! musical instruments, such as the
Gasanalfks, Gangypa, Cadan, PYAOK, IyCJN M AoMpa, is incdicative of
tne kussian love for folk singing. Like poetry, song serves as
an outlet for expressing the joys and sorrows of the people.
Music it seems, is an essential component of the Ruscian temper-
ament. As one critic puts it: "When two or three Russians meet,
they are apt to break out into song.®

With Christianity the Russians inherited the Bvzantine chart,
comparable to the Gregorian chant of the West. Russian genius
reshaped this musical art form into a typically fussian chant
called suemeHuw¥ Hames. Employing KpwkM (neumes) for its musi-
cal notation, sung in unison, and performed without any accom-
paniment (a carpella), the znamennyi chant erhanced the Russian
urthodox liturry from the thirteenth to the seventeenth century.
Interestingly enough, this chans {fully blossomec in the reign of
Ivan the Terrible, who was not only a ratron of music, but also
a composer of litur.ical hymns.

Because of the opposition of the Church to ¥ecular music, a
bona fide Hussian nationalist music aic not emerge until the
appearance of Mikhail Glinka in the nineteenth century. LCespite
the la%e start in creating her music, as in the case of most
other arts, Russia in a comparatively snsrt time advarced to the
forefront of the musical world. In an effort to "catch up," the
Russians adopted western staff notation ard harmoay. As a result,
Russian music lost much of its originality and power. The

znamennyi chant also felt the effects of change. However,

Limitri Bortnyansky, the "father" of Russian church music,
became its leaaing spokesman and composer.

Mikhail Glinka brilliantly demonstrated the new techniques by
taking western musical styles and recasting them in a true Rus-
sian form. Inspired by the poet Pushkin and the nationalism
stirred up by the Napoleonic invasion, Glinka initiated a new
phase in Russian music. Almost all succeedins Russian composers
were to follow his lead in basing their music on the Russian
folk song, church music, folklore, mythology, and historical
incidents. For example, Glinka's "¥usup 3a napa"” (A Life for
the Tsar) concerns the hectic year of 1613 and the time of
troubles. His opera "Pycaan u JioauMuaa™ is based on one of Push-
kin's fairy tales, while "KaMapuHckaa," disrlays the gav atmos-
rhere at the Russian country wedding.

Following in the footsteps of Glinka, Alexarder Largomyzhsky
set his sights on producing more realism in Russian music. His
many musical inrovations included a protest against Italian
influences in Kussian opera and tanping the rich sources of
Russian folklore.

The eighteen-sixties ushered in an era of liberalism and

nationalism. The despotic Nicholas I was gone, and the country
sighed in relief -- a new lease on life was felt everywhere.
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Arvists went to the orcinary people for their source material.

In such an atmosnhere the "Mighty Five" ("Morywaa xyuka'") was
founded oy Mily Balakirev. This group of rationalist composers
corsisted of Boroain, Cui, Mussorgsky, and Rimsky-Korsakoff.
Scorned by professional critiecs anc musicians such as Alexanrder
Serov ana the famous pianist Ancon Rubirstein, these composers of
the "Balakirev Circle'" adamantly set out to fulfill Clinka's task
of using native melodies, historical events, arcd folklore ir. corn-
cert music.

Alexander Borodir, a practicing chemist with a doctoral degree,
was the first lussian composer to wir interrational acclaim. The
Folovetsian Lances from his opera "Kusaas Hropp" are authentic
tribal cdarces found ir. Central Asia. Russians have always favored
Modest Mussorgsky because he is the one coriposer who comes the
closest to portraying the spirit of the people. His Boris Godunov
A Might on Bald Mountain ("Hous Ha Jmcoli rope"), and Fictures at
an Exhibition {"KapTunw ¢ BucraBku" ) are familiar to music
lovers everywnere. The Walt LCisney film, Fantasia, used tie
"Bald Mountain" work for its musical theme, One of the foremost
masters of orchestration and teacher of Stravinsky and Prokofieff
was Nikolai Rimsky-Korsakoff. His works include the perennia
favorite "llexepasasa," and the fairy-tale operas "CHepypouxas
"Camro," and "3oaorolf meTymox." The latter is based on Washing-
ton Irving's Alhambra.

Peter Tchaikovsky is probably the best known of Russian com-
posers. He did not, generally speaking, exhibit the nationalist
fervor of Glinka or the "Mignty Five ," His music is cosmopclitar
in scope, subjective, melancholy, and lyrical. Tchaikovsky did
much to porularize fussian ballet music., "JeGemuHoe oaepo ,"
"Cnamas xpacasuna," ano "lleaxymuux" are masterpieces to which
the ballet greats, Nizhinsky, Favlova, and Ulanova, have danced.
His vast musical output ircludes the operas "Mukopasa nama" and
"EBrenuff OHermu" and seven symphonies of which the sixth,
"MaTeTnueckas, " is perhaps the greatest. Tchaikovsky also wrote
liturgical music. His music for the Livine Liturgy of the Rus-
sian Orthodox Church is sung by many cathedral choirs. Other
prolific composers of church music are Gretchaninoff, Kastalsky,
Tcherepnin, Lvovsky, Archangelsky, and Ippolitov~Ivanov. The
great opera basso, Fyoaor Chaliapir, recorded many compositions
of these writers.

Science

Soviet science, culminating in recent years with numerous and
successful spaceflights, is another cultural development which
had its roots in the scientific advances of pre-Revolutionary
Russia. One must not forget, for example, that Feter the Great
founded the Academy of Sciences in 1724 and brought world fame
to Russia. Benjamin Franklin was not the only foreigner to be-
come a member of the Academy; such famous names as Bernoulli,
Euler, and Eirstein are also associated with it. Russia's
greatest scientist, Mikhail V. Lomonosov, contributed immensely
to tne work of the Academy with his scholarly writings on chem-
istry, physics, mineralory, astronomy, metallurgy, and other
subjects. His Elements of Mathematical Chemistry (1741) antici-
pated the work of [alton and Lavoisier. His astronomical studies
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led to his discovering an atmosphere around Venus Unfortunately,

his writirgs appeared only ir Russian, and he thus found few
readers outside of Russia.

The nineteenth certury was similarly productive in scientific
progress. A notecd figure in mathematics was N, T, Lobachevsky,
tne founder of non-Euclidian geometry in 1826,who was ahead of
his time in his ideas. In applied mathematics, P, L. Chebyshev
made important contributions to the theory of errors. The name
of Dimitri Mendeleyev is familiar to every student of chemistry;
his periodic table of the elements predicted and described ac-
curately new elements before their actual discovery. Experiments
of F. N. Yablochkov were the arc lamp and of A. N. Lodigir, with
the filament lamr were cone well before those of Edison.

Lodigin's patent on molybdenum and tungsten filaments was
purchased by the General FElectric Company ir 1890. The first
racgiogram was claimeu by A. C. Forov in 1894 -- before Marconi
had obtaired his patent| Among the world-famous biologists
might be mentioned the experimental physiologists I. M. Sechenov
and E. Metchnikov, tne Carwinist K. A. Timiryazev, the gereti-
cist I. V. Michurin, and the Nobel Prize winner I. P, Pavlov
(conditioned reflex3. A forerunner of rocket designers was

K. E. Tsiolkovsky, Igor Sikorsky was a pioneer in the develop-
.~ment of the helicopter.

The above-mentioned, of course, represent only a partial list
of pre-revolutionary scientists wno laid the fourdation for
present-day Soviet science. Receiving favored treatment, Soviet
science was reorganized, expanded and made a rFart of the state's
rlanned economy. The Academy also expanded its activities so
that today it consists of eignt divisions. These in turn con-
trol many institutes which carry on research in many fields.
Some of the outstandir.g Joviet scientists are, the physicists
I. V. Kurchatov, the Nobel Frize Winner L. L. Landau, P. L.
Kapista, the Academiciarn A. A. Blagonravov (of sputnik fame),
mathematicians N. N. Bogolyubov and A. Kolmogorov, MNobel Prize

winner in chemistry N. K. Semyonov and the jet plane designer,
A. Tupolev.

Since the launchirg of the first eapth satellite in 1957, the
Soviet Union has demonstrated its strength in space technology.
Following its initial achievement, the IJSSR sent into orbit the

first man, Yuri Gagarin, and the first woman, Valentina Teresh-
kova.
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VOCABULARY

Contextual Learning. In all phases of the foreign language
course, vocabulary should be ledrned through use in meaningful
context and not as isolated items in lists paired with their
English equivalents.

Direc¢t Association. On the first level of language learning,
the nature of the vocabulary is such that identification or des-
cription of objects, persons, and actions can often be taught
through demonstration without the use of English. The establish-
ment of direct bonds in this way between the concept apd the
foreign word is the most effective method of acquiring vocabulary.
The use of English, therefore, should be kept at a minimum as
long as possible and, wherever possible, throughout the course.

A direct association between the foreign word and its concept is
the goal to be strived for in vacabulary learning.

Abundant Practice. As pupils progress, vocabulary expands
rapidly. Nevertheless, it 1s essential to continue the ¢ontext-
ual learning of vocabulary in association with familiar words
and expressions. As abstract ideas are introduced and complex
expression increases, the use of English equivalents may some=-
times he necessary initially to convey meaning. Abundant prac-
tice of the new vocabulary in meaningful situational contexts,
however, associates the foreign word with its concept. The more
frequent and abundant the practice, the closer this bond becomes.
With sufficient use, the English equivalent fades, and the foreign
word and its concept blend in consciousness.

Vocabulary and the Skills. Pupils should be provided with ex-
periences in learning and practicing vocabulary which will cor-
respond to their need for using the new words and expressions in
the various skills. This correlation becomes increasingly im-
portant as vocabulary expands. Those words and expressions needed
for speaking and understanding should be learned and practiced
through speaking and aural comprehensicn exercises; those needed
for writing should be written. Where reading material contains
new vocabula -y, pupils should be informed as to which new words
or expressions they are expected to master.

Vacabulary might be grouped into active and passive items.
Active vocahulary comprises those items pupils are expected to
recall for use in speaking and nonimitative writing. Passive
vocabulary ircludes tre items pupils are expected to understand
aurally ot in reading.

Active Vocabulary. Because active vocabulary is inténded for
instanti récall, the learning of vocabulary and idioms for active
use should be implemented by abundant practice in and out of
class and in a variety of situatiomal contexts. Only the most
practical segment of the spoken language should be selected for
active mastery. This vocabulary might be incorporated into lan-
guage experiences designed for aumdib-lingual competency or de-
rived from reading text materials which are practiced audio=-
lingually. The use of this vecabulary in all four skills is
recommended to reinforce learning by means of a multiple sense
appeal.
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pPassive Vocabulary. Passive vocabulary required for aural
comgrehension should always be heard by pupils, in oral readirg,
conversation and listening to tape recordings. This aural prac-
tice should approximate the normal cempo, accent, and intonation
of a native speaker. The passive vocabulary for reading compre-
hension eventually far outstrips vocabulary for aural comprehen=-
sion.

Reading Vocabulary. Active vocabulary of high frequency first
encountered in reading should be incorporated into aucio-lingual
and writing skills. Passive vocabulary required for readirg
comprehension is most extensive in scope and may be learned for
reading recognition only. Text materials suited to the level
of the class should contain a variety of useful words in dif-
ferent areas of reading experience, suci as history, biography,
short stories, plays, novels, anecdotes, poetry, newspaper
articles, menus, guides, notices, and signs. Representative
texts and supplementary materials whose content emphasizes the
universal rather than the specialized or picturesque might be
selectaed because the aim in learning language as a tool for com-
munication places a premium on absorbing words of highest fre-
quency first. For ways to teach vocabulary through reading, see
the chapter on "Reading."

Multiple Sense Appeal. After the prereading period, active
vocabulary is best Tearned in a sequence of four steps in the
process familiarly known as "hear, say, see, write" according
to the principle of sequential learning. As pupils progress
into the advanced grades, it may not be possible to tollow this
sequence exactly at all times. As far as practicable the pro-
nunciation of new words and phrases should be presented orally
by the teacher or via tape before the vocabulary is seen.
Through inference, association, or if necessary, through English
equivalents, teachers should make certain that pupils understand
the meaning of the words.

Passive vocabulary for aural comprehension might be both seen
and heard by pupils. The sequence may vary with the class activ-
ity ana level of learning since, as pupils progress, much of the
vocabulary may be derived from reacding material which might be
seen and heard at the same time, or read as homework assignment
before it is heard. Also, it is advisable for pupils to see
material destined for aural comprehension because the aural mem-
ory tends to fade more quickly than the wvisual memory. However,
the spoken language is distinct from the written language. In
order to understand spoken Hussian, pupils must be given exercise
in aural comprehension alone, either before or after the vocab-
ulary has been experienced visually.

Passive (or recognitional) vocabulary for reading comprehension
may be experienced aurally and visually or visually alone erend-
ing on the level of learning ana the type of reading activity.

In the early stages most reading will be intensive and will re-
quire aural presentation. As pupils progress, more reading will
pecome extensive arnd require less and less aural presentation.

Building Vocabulary. Vocabulary is absorbed into pupils'
habits of expression through abundant practice in meaningful
utt erances and in situational context. The context might arise
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in audio-lingual experiences, reading material, cultural e.peri-
cnces, or pattern drills. The assimilation of new vocabulary
may be aided by such activities as the memorization of dialogues,
short paragrarhs, poems, jingles, or proverbs and by the singing
of songs, the dramatization of playlets, snd the playing of
games.

The use of audiovisual aids in building vocabulary or in drill-
ing new words is very effective. Such aids might include:

filmstrips pictures moving pictures posters
wall charts calendars game materials maps
comic strips cartoons chalk drawings slides

Using Inference and Associa.ion. The use of inference and
association is of vital importance as a device to circumvent
the use of English. The development of this skill to derive
meanings should be one of the aims in teaching vocabulary.
Contextual inference is achieved through placing the new word
in a context of familiar words or actions which makes it pos-
sible to derive its meaning.

Contextual Inference. Skill in deriving meanings through the
context may be developed by:

» Associating the foreign word with the object or action

. Deriving the meaning of a word through

(a) its place in a series or list (YacTm uesoBeueckoOro JAna
cJaeAywume: Job, rJaas, Hoc, rysa, mwera, syOH, NMOAGOPOZAOK.)

(b) elimination (Ha npasmHukax ux eJu TOPTH, KOHGETH H MOpPO=-
XeHOe . )

(c) synonyms, antonyms, definitions, and paraphrasing
(OH Huwero He BHAMT; OH cJenoif.)
Sl He 3gOpPOB; I GOJEH.)
Maspuuk MHOIO geJsaeT; OH JeuTsi.)
(MacHEk - 3TO wesoBek, KOTOPHH NpoAReT MicCO.)

Inference through cognates and partial cognates. 8Skill in
deriving meanings through cognates should be developed through-
out the course. Since the Russian and English phonetic systems
differ, cognates given aurally in Russian may not always be
recognized until they are seen. However, since a large propor-
tion of English words are derived from Latin either directly or
through the Norman French, skill in inference through cognates
and partial cognates should be developed from the beginning of
language study. False cognates (¢yTGos, sumoHaz) may be pointed
out as they occur.

Inferente through word formation. Some knowledge of word
formation may enable students to grasp the meaning of many words.
Prefixes anc suffixes in word formation are helpful. Such ex-
amples of the derivation of meaning through word formation are:

nRcaTh - HANNCATH = NOANHCATH = raNMCATh - NOPeNHCATH
XOOUTh = NPHXOANTH = 3AXOAUTH = NOAXOAUTH =
rOBOPATH - NOT'OBOPHTH = 3ATNOBOPHTH = NOArOBOPHTH = CIOBOPHTHCH
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Infererice through word families, Inferring meanings through
associating words in word families is of great value.

JUOHEK = YYONRUA = YUATOAL = JIHTOABHALNA - y4e0HMK - ywela
JANC0BL - ADCUMHYE - JAPCONNTHNN - ANOHTB

Total Vocabulary. Knowledge of vocabulary should be developed

so that by the end of the coursg pvpils will have more words

. in their reading vocabulary than in their listering vocabulary
in their listening vocabulary than in their speaking vocabulary ¢
« in their speaking vocabulary than in their writing vocabulary

Guides. Wordlists have been omitted from this publication.
Guides to the selection of words and idioms to be included in
the courses are found in the chapter "Teachers' Guides." ’

THE STRUCTURES
Introduction

Scope and Sequence

The structural items listed in the charts which follow are
suggested for use in the order indicated to facilitate the a-
chievement of competency in the four skills. The listings aim
to serve as a guide to teachers in providing for language ex-
perierces in which structural Séquences will be progressive and
cumulative and have the scope which will give pupils both an
adequate tool for communication in the foreign tongue within

their language experience and a firm foundation for further
study.

In organizing their courses of study, schools are not expected
to restrict their teaching guides to conform in every point to
the items included in the listings. Structures and verbs in add-
ition to those listed for the grade, or sensible rearrangements
of the sequential order among the grades, as required by "centers
of interest," may be practical, since lanpuage skills for effec-
tive communication are to be developed through functional use
and not according to the convenience of teaching the structures
per se. The selection of the structures taught in each grade,
therefore, shouldte determined principally by their use in auth-
entic language patterns in meaningful, situational context.

Any item which teachers deem needful for the promotion of com-
munication skills in centers of interest might be included as an
expression to pe memorized outright or to be developed in whole
or in part in pattern drills as a structural item, regardless of
its place in the structure charts. Thus, if an expression such
as "He orrpusaliTe samm Terpaaku!" or "Bax mago Goxmbme wmTATH." . .
is desired in dialogues, it need not te excluded from class
presentation because of its place in the structural listings.

The acquisition of linguistic skills and knowledges, however,
must of necessity be systematic and cumulative for eventual con-
trol, even on a moderately advanced level. It is as a guide to

teachers that the items have been suggested in the order out-
lined.
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A Functionai Approach. Because languare is essentially speech,
the items listed in the structure charts were selected on che
basis of their relative importance in the spoken, rather than
in the written language. [ne limited source materials available
on spoken Hussian, however, made the selection of items an in-
creasingly difficult task. The Russian Word Count, by Harry H.
Josselson, The Joviev Minimum Word List of 3,300 Words (Moszow)
and invaluable suggestions from many exnerienced teachers of
Russian formec tne nucleus around which the selections were
made. In some instances, items may vary from those 1included in
tragitional courses of study, either in the order in which they
appear or in the fact that they have been included. For example,
the perfective aspect is introduced relatively early in many
traditional courses ofstudy, in contrast to its rlacement in
the charts which follow. However, its later placement here does
nov mean that the teacher should not use functiorally any forms
of the perfective in classroom routine. Indeed, the placement
and inclusion of many items were determined on the basis of
their practical use with other items in the grade for functioral,
oral practice in natural conversa“ional sequences.

*

score. Tne scope of the listings throughout both sequences
includes all major structures needed for competency in the four
skills on the secondary level. In the six-year sequence, all
major structures will have been presented by the middle of the
1llth year, with refinements relegated to the 12th year. In the
four-year sequence, all major items will have been presented by
the middle of the 12th year, which includes essential reviews.

Speaking. The listings have been designed so that, puprils may
attain basic audic-lingual competency on a rudimentary level in
the early years. 1In the four-year sequence, the items most essen-
tial for competency in speaking have been presented in grades 9
and 10, plus those items marked S* in grade 1l. The latter should
be presented as early as possible in the 1lth year. In the six~-
year sequence, greater audio-lingual comretency may be exrected
of pupils. Therefore, speaking skill should be developed in this
sequence tarough the 1lUth year within the limitations described
in this chapter. The listings in the 10th year in this sequence
have been designed for that purpose.

Reading. FReading skill is to be developed throughout the
grades in ooth sequences to include all the structures in the
listings. 1In the initial stages, the written language rests
squarely on the spoken language. However, after the transfer
from the spoken to the written word has been satisfactorily
effectuated and the initial period of reading only what has been
said is past, the reading reed not be limited to material whose
structures have been drilled in class. At this point, the read-
ing might begin to exceed as well as include the structures
learned. The reading, therefore, is not necessarily restricted
to the structures defined in the charts for the various levels.
Some controls should be exercised, however, so that meanings are
grasped without either confusion or the need for decivhering. A
satisfactory relationship between the structures learned and the
reading must be maintained.

Writing. Writing skills, aside from imitative writing and dic-
tation, snould be developed within the structures primarily or
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what gurils can say. Althouzh in tre beginning years some writ-
ing for practice ana for clarifyings structures may be essential,
this writiny should be limited to forms involving simple traas-
formations, substitutions, or recall of single items. Structur-
ally orierted translation drill involving singsle pattern changes,
therefore, are acceptable. Foint-by-point translations from
Enplish to tne foreipr torsue which req. .re multiple thought
Frocesses to produce simrle sentences are to he avoided. If
such trarslaricn is to be done at all, it shoiuld be reserved

for the advanced courses. Contextually oriented materials

drawr. from s risl already covered in cla.s might be utilized
for "equivalencies" or "free" translation from En-lish to Russian
and from Hussian to English.

| kritten exercises with reading passages, of cource, may bhe
‘ freely utilized with open books, prior to or exclusive of t he
acquisition of the content aurally or audio-linzually.

The structures used in controlled and "free" composition
¥ should be derived for the most part from amozn, those the pupils
have mastered and car reczll through "inner . ech." This writ-
ten material shoula reflect the written ard .. the oral language
wherever differences occur between them.

Sequence. In order to facilitate the learninsg of language
ratterns cumulatively and in meaningful context, many structures
; are introduced only in part in each grade throughout the courses.
¥ Tne principles followed here have been fourfold, the combination
i of factors determining the choice being (1) their relative sim-
plicity, (2) their relative importance in the syoken language,
{3) their logical use with other structures to be learned within
the grade, (L) their logical development from structures pre-
viously learned. For example, personal pronouns appear first
: : functionally in grades 7 or 9 because of their relative impor-
1 ’ tance in developing audio-lingual skills. They may be learned
i 4 syntactically in grade 8 of the six-year sequence or at the end
of grade 9 of the four-year sequence because of their relative
complexity.

The sequence of t he verbs through grade 10 of the four-year
sequence and through grade 9 of the six-year sequence, has been
‘ determined on a dual principle: (1) the frequency of their use
: ] in the spoken language and (2) the need for their use in other
structures to be learned in the grade in situational context.

The Notations Within the Listings. 1In the interest of clarity
. and assistance tu teachers in designating the development of the
; four skills within the structures, several symbols have been

: used in the listings. They are:

L - Limited Ttems ind.cated by the letter "L" are only to be
incorporatec into the audio-lingua: skills of
pupils within certain limitations. The desig-
nation "L" indicates that the forms to be

& | mastered within the structure may be limited.

! The details governing these limitations are

described below.
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S*% - Speaking Items marked S* are required for audio-lingual
competency.
R - Reading These items are to be learned only for the

reading skill.
Implementation

First Principles.

1. In order to learn a foreign language as a skill, structures
must be taught so that (a) their function is clear to pupils as
demcristrated by their usage (b) they become part of pupils’
habits of expression.

2. The structures should be taught by using them, and not by
describing them either in English or in the foreign language.

3. Tre use of carefully constructed drills in the foreign
language can effectively minimige description and analysis of
structure. These drills may (a) illustrate the use of a struc-
tural item and (b) provide practice in using all the forms of
each item of grammar.

L. When an explanation of the grammatical form is given, it
follows upon its initial use in drill. The drill is then resumed.
If the grammatical form i< difficult enough to require explanation
before any drill is conducted, this explanation should be given to
pupils.

Language in Use and by Analogy. Because language is learned
by analogy and practice rather than by analysis and description,
it is recommended that new strucgtures be learmed through using
the language itself in pattern drills which involve a single
change from the already known structure to the new structure.
Structures required for audio-lingual competency should be pre-
sented audio-lingually wherever suitable patterns can be formu-
lated. The following steps are recommended for the presentation
of a4 new structure: %l) an initial pattern drill involving a
sirgle change is held, (2) a brief explanation of the change
is elicited or given, (3) the patter-n practice in step (1) is
continued until the structure is learned. Examples of pattern
drills and suggestions for their use are given in the chapter,
"Patterns for Lrill." Teachers may discover other types of drill
more suited to their purposes.

Pupils should be aware of the meaning of what is being said at
all times. The devices used to achieve comprehension without
the use of English will depend on the ingenuity of the teacher.
English meanings may be given where necessary.

For ghe simpler structures tin the early years, little or no
explanation may be needed; for the more complex ones and for
those involving abstract ideas, it is recommended that such ex-
planmation as clarity demands be given. A minimum of explanation
in favor of a maximum of practice, 'however, should be the watch-
word. Adequate provision should be made in all grades for
frequent recurrence of review items to insure the continuance
of automatic control.

87




o kit

Where structures are not neoded for audio-lingual competency,
as, for example, the present and active participles, these may
be presented through inference in reading, or traditionally if
necessary. Wherever possible, structures should be presented
inductfvely. In many cases, the presentation will be determined
by the nature of the structure.

Functiemal Assimilation. The inclusion of many items in the
early years was predicated on the principle that these structures
would be legpged through use by means of repetition to the point
of saturation, and not through analyses or the kind of explana- -
tion which confuses and frustrates the young learner.

Although it is hoped that all items desigrated for audio-
lingual competency in each sequence will be absorbed function-
ally before being explained grammatically, some items are more
easily assimilated than others in this manner. Where pupils
question the use of a structure, they demonstrate a readiness
to absorb the response and should be given an explanation. Too
much explanation and analysis, however, militates against lan-
guage learning and causes a distaste for foreign larguage study.
Excessive manjpulation outside of structurally oriented context
causes frustration. On the other hand, memorization through the
assimilation of appealin%, meaningful patterns in functional uses
is the root of language learning.

Grammatical Terminology. Because the ability to desecribe a
language in terms of its grammatical structure bears little
relation to the ability to use it as a tool for communication,
the learnirg of grammatical terminology is not a goal in lan-
guage study. It is recommended, therefore, that terminology be
used only where the need for it may arise. Some grammatical
terminology may find a place among the common learnings of
pupils. On the whole, grammatical terminology may be used
wherever it is found to be genuinely helpful in promoting the
develcpment of linguistic skill for communication .

The Limitations. As it is unreasonable to assume that pupils
can master the whole of a language for equal competency in all
four skills within the restrictions imposed by the length of
sequernces and the time allotted for instruction, only the most
useful segment of the language should be taught. Within this 1
useful segment, however, the competericy for each skill must of '
necessity be of different degree. Some limitations, therefore,
must be defired. As "mastery” for the speaking skill requires 3
automatic resrorses, the cortent required for this skill will . :
be most limited. For this reason, the designation "L" in the 5
structural listings to follow applies to the speaking skill. :
Rcadirg skill in using the structures is developed without re- 1
gard to the "L" designation. *

In developing the speaking skill, the letter "L" next to an ) R
item in these charts signifies that specific expressions, verbs
or forms might be selected for mastery, from among the many pos-
sible variatiorns a structural item may possess. The selection
of these specific forms is left to the discretion of the schools,
whose supervisors and teachers will choose those of greatest
frequency and usefulness in normal spoken Russian to be ircor-

i porated into pupils' language exrerierces. Effort has been made
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to list the structures according to their frequency and import- 3
ance wnerever possible, ¥

sSummary : ;

: g b 1. The foreipgr. language is to be learned as a communication

4 ; tool to be sroken and understood as well as read.

A : 2. Structures should be taught through use in the foreign

Q language until they become part of pupil's habits of

‘ ; exrression. g

! t 3. JStructures, as language, snould be taught in situational

: i cor:itext.

i ] L. Tne develornment of extensive vocabulary may be postponed
until after the structure has been mastered.

5. Within the scope of the structural listings, the items
required for mastery may vary for each skill. E

R
-

a. All items in all forms are reguired for reading. 1
When pupils have mastered a sufficient number of 3
structural forms, the reading need not be tied to :
the structures learned in class.

Aural comprehersion of all structures within the
vocabulary and idiom of the grade should be required.
c. Limitations must be carefully drawn for the speaking
skill to provide competency in the most useful forms
of each grammar point ard the most useful forms of
the verbs.

d. Nonimitative writing of meaningful utterances should
, be required for all structures and forms pupils are
{Z reauired to speak.

o
.
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saATIBTad
ssaT1ERIOIIDIUT euuohfgr ‘uuHoenL ‘Boeni ‘emurunf
SaATqBRIQSUOWSD uNHSRL ‘9l00HShL ‘OuMHORA ‘BUHHORA

saaTSSassod ‘yudHehd ‘BHUHAreINhA ‘Irslnhi)
sunouoad TeEUOSJIsd S900J JO Suest Aq JUTDTING DJION
S3qTUTJap

:M3TAS)Y SUnOU JeTnfaaar nue JeTndad :MaTASY

SQJI3ApY pue SanTq08(py

sunouoJad SUnoy
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sanany pue 3sed ayl
Jo aoerd ut pasn

uaym asual juasaad

Jo auawqeauq Teroadsg

aanangy
qsed
aAT309Fa8d

aanang
ased
quasaad

aAT2D0aFIaduy

q1890ren
IROL

qLBEL
Bog18dgoo
TROND

qgreeed
BogIwdowsd
q1rovuodno
qIH18901
grugsduon
BO918€0eIron
qReu
qI1AHXOY 10
BO9IHE0OHB100
qIAHCOROH
BO91BE009dOIHH
q1AY
BO91UHOX
qrenedy
BO9IRE0IOL
poqrIurediod
qanedeg

popasau Se SsqJaa JI3ylo PPy

(*o10 ‘qiunime

‘qienfudu ‘qiunlfoy ‘qinmblewvd ‘qiuhiBH ‘9IiBRAQO

fqiphicu ‘qiubANE ‘BoqiMBL ‘qiMmL) saxtIFns
pue saxtyaad Jo sueslW £q FUTIPIING DJIOM

(4) (xS) sardroraaed sarssed 3sed pue Jussaid
(4) (1) serdrorazed aaTide 3sed pue JUSSAIJ

(y) ®9~ ur
$qQJaA YaIM SqJIaape [eqdaa 3sed pue Juasadd

(¥) serdroriaed TerqaaApe ased pue qQuasaJdd

(papaau se) suloy paxtyadd
JT9Yy3 Y3IM UOTIOW JO SQJISA 3NUTIUOYH

$709dSYy pue Sasua]

( S9T1TJIBTNF8Jd]) SqJI3p

81N OIS qJIdA

7l 9pean - aouanbag Jeaf-Jnog PuB || dpBJH - ddUANbIG JBSX-XTIS
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Notes on the Structures

1. Hegular declensions are those which irclude (a) masculine
nouns in consorant, -#,-b; (b) femirine in -8, -, =B, -b;
and (c) neuters in -o, -e, ~-me.

2. Un this level HeT is rrimarily used with t-e phrase y uenus,
etc.

3. Use cardirals for simple countirs and telling time; ordinals
for rivirg cate. of the month.

4. Leclersion of kTo? 4To? s:ould be studied in correction with
learning of the cases.

:, 5. The rast and future tenses of 6urs ar.g other verbs might be
drilled usiryg these time exrressions.

6. First conjugation verbs are more numerous than verbs of the }
second conjugation. It is recommended that only after en-
counterirg several verbs of Yoth conjugations should the
verbs be tuught as belorfing to conjugations.

! 7. Use of am should be treated after the regular forms of t he
interrogative nave been learned.

| 8. The BH form is usea functionally in this grade.

) Y.. EeTp in this corstruction snould oe used functionally.
i Cmission of eeTs should be taught later.

(

1J. HReT noxAb, HATH neukoM, exaTh BepXOM, etc.

11. The prefixed forms of the third person pronours might be
taussht in connectisn with verbs of motion.

12. Might be drilled with adverbs of time.

13. Reserve the dative forms with yuuTbea for next level. Use
only the simrle adverbial forms here.

4. It is recomnerded that the following sugpested list of nouns
J be taurht as vocabulary items. Their declension endinpgs
snould be taurht in conversa-ional situations,
] 1>. Basic rresenta-ior. should stress the introduction of repular
. rerfective rast tnrouch use of prefixes. The perfective .
future should be introduced by snowing its relationship to
Lhe prresent imperfective, particularly in conjugational
erdings. Lrills mirht be ir.trcduced contairin; various
rrefixes that charge the lexical meanirg of verbs.

16. Cn this level it is suggested that the following prefixes T N
be used: B=-, BH~, ML=, y=, NOA=

17. Also emphasize thar tne negative imperative is normally in
the imperfective.
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j 18. To be used principally in reading.

% 1. The irregularities ercountered on this and fFreceding levels

should be incorporated into the pupil's speaking and reading
skills,

2U. Sirce the short form of the past passive participle is used
so frequently in colloquial Russian to express the passive

voice, this form should be ircorperated into the audio-
lingual skills.

21. Include (a) short forms of passive participles with 6mrs
(b) verbs in -ca (c) third rerson plural of present tense.

22. In addition to prefixes used on the previous level, add no-,
3a-, oT-, Ao=-, mepe-, and npo-
23. Use nyeTs, nyckait, masalf, naBafiTe: use of the infinitive in

expressing emphatic commands mirht be reserved for reading
recognition.

(For chapters entitled "Summary of the Six-Year Sequence,"
"Summary of the Four-Year Sequence," and “"Homework" see
French for Secondary Schools, pages 163 to 176 or the
German or Spanish editions.)
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MOCEL LE550P, GRADE 11 or 12

"Ha ®yTGoabHOM MaTye"

The followin;” unit is an examnle of the use of reading material
to develop audio-lingual comreterncy on a cultural topic. The
readins, selections are to be presented according to the proce-
dures outlined in "The Intensive Reading Lesson."

. Word study is utilized in presentirg vocabulary and in
homework exercises.
. Oral drills are conaucted at appropriate times.
. Questions are answered both orally and in writing.
The questions in step I represent the type of question
generally included in reading texts. If the text does
rot include a sufficient number of questions,’ these
snould be prevared and aistributed by the teacher. The
answers to the questions are given orally and then are
written for homework.
. Answers to the questions of step I are kept in corrected
form in rupils' notebooks to be used with the questicns
as a basis for tne dialogue.

The language laboratory may be used for

1. Listening to the reading

2. Choral repetition of passages

3. Answering questio.us, after answers have been prepared
L. Recording for practice

5. Recording for rresentation to the class

6. Recording for evaluation by teacher

Evaluation. Suggestions for questions to test reading, aural
comprenension, speakini:, vocabulary, arnd structure are outlined
in the chapter entitled "Evaluation."

Yrenue - IllepBuit leus

Ceroara upeT HAoaroxAarHH MaTy. Yxe ¢ paHHEro yTpa MOCKBMWYM
BHNIVIS AWBANT M3 OKOH Ha roJyloe Hef6o. Ha uX Juuax oTpaxaeTcCs pPile
focThb 1O NMOBOALY SCHOIO, COJIHEYHOro /AHs, ofemaluero MHOI'O MHTepecC=
HOro GoJseJsbitvkaM ¢yrGosa. Beage Ha yJunuax, B MeTpO, B TDPOJIBHi-
0ycax, Ha 3aBOAaX, HA MNJoOWAAIX PAAKO TOJBKO ¥ TBEPIUT O HACTYyNA~
aueM matde, Jusa JawbuTesnell ¢dyTGosta 3TO Goabumoe coCHTHe. ToJnu
Hapola chnewlaT Ha MaT4.

Mu Ha craavone "Imnauo," [Joaro npumrock CToSTh B O4Yepenad aa
OuseTaMn. C TPpYAOM HAXOOHM HAall MeCcTAa.

HaxoHeu MHOT'OTHCAYHHA Xop HapoZa saTuxaeT. lirpa HauymHaeTcs.
MH CJOHUMM CBHCTKHM cyZAbM. Ha ¢yTGoabHOe noJae BHXOZAT KoMaH W "Top-
nega" u "/Jiunamo." KanuTaHn o6emX KOMAHA KPENKO NMOXHMANT DYKH APYr
Apyry u pacxoAAaTcA. HauynHaeTcs MaT4. [JI6CATKM THCAY IJIa3 yCTpeM-
JeHH Ha OGeramuue UIYyPH HANAAZANUUX ¥ SAUUTHHKOB .
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Topne goBuy Hanparawr Bce cBou
Uaw mepeseca. BOT ux oceHuao cgac
BopoTa "Jmnauo." Kprk,
MeeT, pykonseckanus,

ycuausa, 4YTOOH He AATH AMHAMOB-
TbO! OHHM Takke 3a6MBAKT IoJa B
BHU3r, BO3QMJacu PafocTH, noANpHrMBaHMe c
CMeX HANOJHANT pPAON uX CTODPOHHUKOB ,

Ynopuas urpa npogosmaeTca c HeocsabJeHHOH aHeprueld M MHTe -
pecou. Ho cBucTox cyampm lpepHB&eT XOA Urpw CO c4yeToM 1:1. Tak
SAKOHYUJNIACH MEpBHas MOJIOBHHA MATYA . BoaGyxaenHaa nyGamka o6CyX=

AQeT BUASHHOE: MOAOAHe Jiy I'OpAY0 XeCTUKYJUPYKWT, BHCKABHBAS HA-
Adexny Ha noGepny.

Yapes Aecarts MUHYT HOBHM CBUCTOK HBILICA HAUALOM HO30DIC B503-
SymAeHUS B nyGuauke u Ccpem urpamuux. Kax 4 B magage UIPH, [YHA=-
#40BUAM CHOBA nOBe3J0. OHM 3a6upaiT r'ox npoTuBHukaM. KpacHuwe

dJeKTpudeckue unppu uaoGpasrJm orpouHoe "2" ua pagocTn noGpol
NMOJIOBUHR a3puTeJeli.

Ho He Jerko jgocraJsach ANHaMop naM
M3 Hanagamuunx HaTOJIKHYJICH Ha a.rc'rnBHo-aamnuzamuer'oc.q Topnegosua M
csaJnica HaseMb., Epo NONHTKA NOAHATBCHA He YBeHuaJsach ycnexom:

CJOMAHHAas HOIa npuTarvBaJa ero K 3eMuae. ToTyac xe CAHUTADPH Y-
HOCAT ero ¢ nouJss MaTyva,

no6esa Ha 3TOT pas. OmuH

Teneps TOplle AOBUH, BAOXHOBJEHIHE He
HanajZieH¥e BCeMu cHJaMH. B TevyeHue HeCK
da0uMBaKT ABAa roJa u noBepraxwT B yHHHue
Tucaum rsas cHopa ycTpeMuauces i
mppr ¥ ¢ pagocTbn mag OAHUX W
OTMeTHUJH cYeT 3:2.

yAadeli npoTuBHuKa, BeOyT
OJbKO MXEYT TOpIle KOBUNH
YNaBUMX AyXOM [MHAMOBLEB .
& 3TH BJONOJYYHHE, NIMeHYUBHe

Hey AOBONBCTBUEM LIS ADYIUX

PoBopsmBas nycamka, BO3CYX/eHHAA HeOXM AaHHEN peayabTaTou,
PACXO/MTCA B pasHue CTOpOHN. Cragmon ckopo onycTeJs, HO He Ha-

AOJTO - TOJBKO AO c.eAyMuero YTpa. 3aBTpa Apyrue THcsyu 3anoJs-
HAT ero, YTOOH emwe u eme pPas HacsamMTbes uHTepecHol urpoi.
Takos cnopr,

YTrenve - BTopolh Jlenn

OmH¥M M3 caMux NWGHMLX BY 0B cnopTa B CoBeTckoMm Cow3e SBJAS-
eTcqa pyT6os. 3TOT CHNOPT MrpaeT BaxHelimyo posb B coBeTckoii cuc-
TeMe (M3UYeCKONO BOCHHUTAHUS « éyrdoabgue CeKLVM U KOMAHZW WMPOKO
bacnpoCTpaAAeHH ¥ OpPraHM3yKWICH HA dabpiikax, aspoaax, B apuum u
daoTe, B yueOHHX 3aBe leHUAX, B KOJIX03aX ¥ COBXO3ax.

MecToM nma urpm cayxur npaMoyrosapHas naowasgxa (nose). Pas-

Mep nuomagxu oT 90 Ao 110 mMeTpoB nuuHOME M oT 60 go 75 MeTpoB M-
prHOl,
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YqacTaywT B aTOH urpe ABe KOMaHAH TO 11 weJsoBeK. B raxao#l
KOMAHAe OAWH BpaTapb (roskunep), Tpv 2AUMTHUKA (6exu), mBa mno-
Jy3QUUMTHUKE (xapGekn) ¥ NATH Hanajaluux (dopBapan). o OOHKHO=
ponmio, urpa mpogomxeeTcd 90 MUEYT. Bpeuss MIpn AeJuTCA Ha [Be
nonoBuHH (TaliMu) no 45 MuHYT C 10-T¥ MUHYTHHM NepepHBOM. [aB-
mas cansya Kaxmoli KOMAH[H - 3To 3a6uTh M4 GoJbliee 4YWCJO pasd B
popOTa NpoTMBHMKA. H# B KOGM cayuae MPpOKM He [OJRHH TPOHYTD
uf4ga pyKaumu. HapyumTeJu 3TOTO saxoHa wrpadymrcd.

Krpa HayWHaeTCR C caMoro LeHTpa MoJsa nocJe nepepHsa “ nocJe
Kaxgoro 3a6MTOro B BOpPOTA MA48 . HoGe aMTeJbHKLe} cuuTaeTcd KO=
MaHAA, Noayyuswasd Gosbliee KOJMYECCTBO 38CUTHX uayeli.

3

B

= vome 2
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Freraration for Lialogue -- Step I
Guestion-Answer Lrill (Oral)(See answer sheet whicn follows.)

These questions are answered orally in class as part of tre
comprenension check after each learning unit. The answers
might be (a) written on the blackboarc on the samne day the
passage is read and then written as a homework assignment in
review or (b) checked orally on the day the passage is read,
written as a homework assignment and checked the day the assien-
ment is due.

A. NepBuit JeHn

YTo ceroaMs uAeT HA cTaguOHe?

YTo oTpaxaeTCs HA JMUAX MOCKBUYel?
I'me TBepAVT paAuMo O HacTynawieM MaTye? k
Ona xoro mMaTy Goupmoe coGuTHe? '
3a 4eM MpUHLIOCEL AOJI'O CTOAThL B OdepeAu?
lloyemy saTuxaer Hapon?

YTo Mu comumm?

KTo BHXOAMT HA mnoJe?

UYTo AesawT KaNUTAHH OGEHMX KOMAHA? )
Koropas kouanpa saéusa nepsuif roa? ,
11. HKro 3aéus BTOpo# roua?

CRNOC\RFwWwN =

-
C

12. Hakoil cursaJ npepHsaeT xoA MIpH?

13. HKakuM CYeTOM 3aKOHYAJACH NMepBAS TOJOBUHA MATYA?

4. [IloyeMy ZAMHAMOBUAM CHOBE IIOBE3J0%

15. HKro cBaJsmJcsa HazeMb?

16. [MoveMy ynaBiMii AMHaMOBel He MOD noaHATbCA?

17. HKro yHOCHT AMHAMOBLA C moJasd Marya?

13. IloyeMy MMHAMOBLH NMAAAKT AyXOM?

1v. HKyna pacxoauTcsa roBOpJMBAS NYyGaKKa? S
2u. CraaumoH HaZoaro onycren? [ouemy?
B. Bropol [Jlens ;
21. HKakolf BMA cnopTa ABJAeTCH CAMHM JOCMMHM B CopeTckoM Coxae?

22. HKakyio poJr urpaeT 3TOT cnopT? :
23. TI'me opramusywrcs ¢yTGOJbHHE KOMAH/AN? 3
24. HKakasa niaowazxe CJOYXUT MeCTOM faa GyTGOJIbHOA MDPPHT 1
25. OnpepmesmTe pasmep ¢yTGOJNBHOU NJowWAamKH . ’
20. Kro ywacTByeT B 3TO#l urpe?

27. Ha30BHTe MOSHUMH B K&XAOH KOMAHAE o

28. HKak moJaro npojosmseTcs Mrpa?

27. HKax #eJmTcs BpeMss UrpH?

3U. HKakaa rsiaBHas sajada kaxgoll KOMaHAN? . .

31. Tporawr Jm MIpOKH MAY pyxamu?

32. [Ilpn kakoM cJuaydyae wrpabywrca MIpoxu?

33. Horza HayuHaeTcs urpa?

34. C xoroporo MecTa nouasa HayuHAeTCSA MIpa?

3>. KoTopas koMaHza cuuTaeTcs noGeauTeJpHUUeiT .
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Preparacion for Lialogue -- Step II
Answers to Questior-Answer Lrill (Teacher's Script)

The answers to tne questions are checked for accuracy on the
oay the homework assiinmert is due.

Fupils keep in their notebooks their corrected answers to the
35 questions. They must depend on the reading passages, the
questions, ara their answers, to prepare and execute their dia-
logue. At the end of tne unit, before the test, teachers might
distribute the arnswers in mimeographed form.

Mepsuit Jens

Ceroaua Ha cTai¥OHe UAET KOJTOXASHHHI MATY.

Ha smuax mockeuueli oTpaxaeTcsa pagocTs no NOBOAY ACHOIO COJ=

HOYHOrO JHA, ofewaUero MHOI'O UHTepPECHOTO.

Paguo TBepsMT O HACTyNawUeM mMaTye Beaje HAa yJauuax, B MeTpo,

B TpoJauneiifycax, Ha 3aBOAAX ¥ HA MJIOUAAAX.

MaTta Goubwoe coburue Aaa JwbuTeueli dyTGoua,

[Ipymioce AOJITO CTONTHL B OYepeAn 3a OCUJIETAMH .

Hapon saTuxaeT, noTomy uTo HauumHAeTcS urpa.

M CJMIMM CBHCTKM CYHABM.

Ha noue Buxozar womangau "Topnega" u "Junamo".

KanuTaHy oJSemx koMaHA Kpelko MOXUMAKT PYKH ApyD Apyry 4

pacxoziaTce.,

Kouanna "JuHamo" aabusa nepsuifi rou.

Topnenosuw 3abusm BTOpOH rou.

CBHCTOK CyAbM NpepHBEET XOA MTIDH.

lleppast nosoBMHA MaTYa 3AKOHYAJACH CO CYETOM 1:1.

4. /¥MHAMOBUAM CHOBA IOBE3JIO, NOTOMY YTO OHM 386UBAKT IOJ Np O~
TUBHUKEM .,

15. Ompn ®3 HanmafawWUMX AVHAMOBUEB CBAJMJCH HAB3EeMb.

16. YnaBum#i mumamosey He Mor NOMHATECS, NOTOMYy 4YTO y Hero GOHJA
CJOMAaHAa HOTra,

17. CaHKTapH YHOCAT AMHAMOBLA C NOJS MATYA.

18. /MHAMOBUM NAZaWT AyXOM, NOTOMYy 4TO TOpPNeAOBUNW 3806KMBAKT eue
mBa roJa,

19. T'oBopJumBas ny6/MKa pacXo/MTCH B pa3HNe CTOpPOHH.

2J. HeT, He HR&AOJATO - TOJBKO [O CJASAYKUETO YTPa. 3aBTpa Apyrue

THCAYH B3AMNOJHAT €ro.

WRNOWE W =

- -
- 0O
.« .

-
w N

Bropoit Jenn

21. &yTOox ABJAeTCA OOHUM K3 CaMHX JNOUMHX BYULOB cnopTa B
Coserckom Cowae.

22. Oror cnopT urpaeT BaxHeMuyno poap B coseTcroli cucTeme fuau-~
4YeCKOIrO BOCHUTAHHURA .

23. QyTCONBHH® KOMAH/H OPIP&HMAYWTCH HA $abpukrax, koJaxo3ax, COB-
X038X ¥ T.A.

2L. IlpAMOYIrOJEHAS NJOWLSAKA CJAYKAT MECTOM s QyTOONBHOY WMIDH.

>. Paamep dyrSoarnoli niomagxu or 90 mo 110 MeTDPOB AIMHOH M

or 60 Ko 75 MeTpoB UMpWHOLi.

20. /lpe xomangy no 11 yeJosex yuacTBy®Wr B 3TOH urpe,
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27. B kaxpgol womMaHAe ofmH Bparaps (roJaxwnep), Tpu 3amnTikka
(Gexu), mpa nosysawuThnka (xapGexu) u naThs Hanajaikuux (dop-
Bapa:) .

28, Mo OCHKHOBEeHnH, Urpa npopoaxaeTcst 90 MHHYTe

2y, Bpems urpu gpeJurcst Ha /[B€e INOJANEVHH (Talima) no 45 MuHYT C
1 0eTy MUHYTHHM TEpPEPHBOM.

30, IiaBHas 3ajava Kax[ol KOMEHAN DJ&CHThH MAY GoJbliee 4YuCJIaO D&l
B BOpOTa NPOTHBHUKE.

31, HeT. MWrporu He JOJXHH TPOHYTH MAYE DPYK&MH.

32. Urpokr urpadywrca KOrjga TPoOrawr MAY PYKAMH.

33. lirpa HauyMnaeTCs IOCJE Nepepusa ¥ nocJe Kaxioro 3aérToro B
BopoT&a Msid&e

3, . Wrpa Hau¥HEaeTCH € CaMOrO LEHTpa NOJAS.

35, Ta koMaHza CuuTaeTca noGe guTesbHviiel, KoTopas nosyvyaeT COJabe
Lee KOJUYECTBO 3aCMTHX Maueii.

Preparation for Lialorue -- Sten 11T

after students have tnoroughly studieo the readine rassages,
and have been given oral and written drill in arswering guestions
and doiny various exercises, they may be told to utilize the read-
ing material, plus the questions and answers, in preparing a dia-
logue of their own. They may be given a situation such as the
following in which to set a scene in which two persons tilk to
each other.

Situation. An American student, starnding in line to purchase
a ticket for the soccer match at the Lynamo Stadium, in NMoscow,
starts a conversation with a hussian student about tne game
which is to take place. Our American friend knows little about
tne game. They both enter tne stadium, the Russian explaining,
while the American asks questions.

Assignment. Write a dialogue of your own of about 10 questions
and answers which might take place between the two students on
this oz2casion, utilizing the auestions and arswers studied in
class, rlus several of your own. The Americar stucdent would
first ask several questions of his Russian friend before the
Fame, during the game, and after tne game.

Preparation for Lialogue -- Step IV

The pupils' dialogues 1are reviewed ir class for the correction
of errurs. A selection is made of preferred questions ard an-
swers. The following are some suggested procedures:

1. A number of pupils are sent to the blackboard to write ques-
tions and answers from different sections of the oialorue.

2. Remaining pupils excharge papers with classmates, in rairs.
Each puril copies his classmates questions only, arc prerares
answers Lo these questions in class.

3. Ensuing recitations involve:

. The asking and answering of questions by purils, in pairs
or otherwise

. 'ne correcting of blackboarc materials

. The selection of best questions ano answers for introductory
ana terminatin, material

. Practice of a mocdel oialosue

L. An assignment is jiven: Fupils are to prepare their cialopue
in firal form.
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Frepuration for lialopue -- Sters V ana VI
V. The teacher collects ana corrects the dialogues,

VI. The teacher returnus the corrected c¢ialogues ana directs
pupils to practice them orally with tneir classmates for
class presentation and recording.

Oral Lrills
{The following arills are suggestions of ouestion types.)
I. Question-Answer
A. Fersonalized Zonversation, Teacher-rupil

Cemwa, kakoli Bua cnopra HpaBUTCsa BaM?

1

2. Baua, kaxofi cauuii nonyJsapHuii cnopT B CoBeTckoM Cowse?

3. Mama, kakxoit camuli aCuMmui cropT B AMepure?

L. Beuas, BN urpaeTe B POaB}?

5. llera, Bw xoaure Ha Juxax?
Baps, Bu kaTeeTech Ha kOHEBKax?

©. FEuBawr y Hac B wxose ¢yT6OgBHHE MaTuM?

/« FPuBawr y Hac B CUIA Oammmuiickue Urpu?

8. kagar au amepuxanckue cnopTcMeHn B CoBeTckuii Cows na
cocTas3anusa?

Y. Illpueskawr pyccrue cnoprcMessw B CUA Ha COCTH38HHE IO
GackeTGouy?

10. T'me cocrosTca Oaumnuiickue urpu B OynAyued roxy?

B. Chain Lrill

Muts: Oaer, xakoll Bua cnopTa Tefe HpasuTca?
Oser: Mue HpaBuTCs GackeTGoJ.

Taua, wmaxuuM CnopToM TH JHOUIL 38HUMATBCH?
lana: § aw6aw 3anvMaTbcs TeHHMCOM.

Jusa, TH TOke J0OMWB UPPATH B TeHHUCT
/msa: Ja, A Toxe Jw06aw0 Urpars B TeHHHC,

C. Restatement-Relay Drills (lirected Tialogue)

1. Cnpocure Mens, kakoll camulf monyaspuw¥ cnopr B CoBeT-
ckom Cowse,

<. CnpocruTe Jasuga, raxoii cammii nonyJaspHui#f cnopr B
CopeTcrox Cowse,

3. CnpocuTe [lyHN, k&K HAGHBAKTCS MeRIyHApOAHHEe AaTJeTH~
YeCKUEe WIPH.

4. Cnpocure Calty, crosBKO 4yacos B OeHb TpesHuUpyeTcsa ¢yT-

. GOJIbHAST KOMAHIA .

7. CkaxuTe Bape, YTO UIPOKM He JOJDKHH TPOraTh Msya py-
KaMy o

IT. Vocabulary Substitution Drills
A. Pycckue awGAT urpaTts B $yTGoa.
- B TeHHHC,

~ B BoJseliGoJ.
- B 6ackeT60OJ,
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. Ha xouxosax OpT&HU3yWTCHA GYTGONRHNG KOM&H JiH .
Ha cosxooex =
Ha sapogax -
B y4eGHux saBeaenusx -

C. B xexzoli komaHZe oauH BpaTaps.
=~ TPV 3aWHTHUKA.
~ [B& NOJY3AMTHUEA .
- NSTE HANAJAKUMUX .

IIT. 3truccure Substitution Lrill

1. HWrpa HavykHaeTcs,.
Haynnawr urpy.
2. lly6amka, BoaGymaeHHss PEe3yJETaTOM, DPACXOLUTCS
ly6usukea, koTopas Gwaa BO30y%AeHA pesyJbTAaTCM, PACXONUTCS o
3. C TpyAoM Haxorzum Heum wecTa.
Tpyano Ham uHailTy Haum mecTa.
L. TopnexoBUN Hanpsrawr Bece ycrsnsa, He AaBas OMHAMOBLaM
llepeseca.
TopnesoBun manpsrawr Bce yCHInA, 4YTOOH He AATH /MHAMOB=
uaM nepeseca,

Written Exercises
I. Jynonyms. (Examples)

In the following serntences replace each underlired expres-
sion with one of the synonyms given:

onaTe TenJo NpHHUMATH yyacTue AeJaThH ycnexu yBUAETD
CMOTPATH OCHYHO  TOpOMMTBLCH ®HTy3MacT CMeUHo
(3amngles)

. Io ofukxHOBeHYK b, urpa npopoJsxaercs 90 MUHYT,

. Maa awCrrenell dyT6oasa 3To Goubuoe colbuTHe .

. Toumn Hapoaa cnewaT ua maTy.

. YYaCcTBYWI B 3TOH WIpe Ape KOMAH/E MO 11 d4eJoBer,

I1. Completion.

Complete eacr senterce by inserting the correct expression
from the followirg : Oosbliee, HacJaaxAaTbes, qJaile, JeTOM, NPUHU-
MaTbCsE, TPEHHPOBATHCS .

(Samples)

SYTOONMCTH LONKHHE AOATO saeess

Kaxzgesa xoMaHZa CTApAeTCS B86KTDH MAY eeeess YHCHAO pP&a3 B BOpOTa
NPpOTHBHU KA »

MOCKBHYY eeseee GYTOONBHHM MATYEM.

III. Antonyms.

teplace the italicized word by its opposite selected from
the following: %exllWHa, CyAba, 3awuMTHHUK, Urpa, HeyAavuHnii, BaxHul,
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(Samples |

e DOTUM CIOPTOM He HHTepecylTcs MyRUNHH.

j e Ero nonuTra MOANSTHCA OHJA YCHEUWHA.

H e $yTCoa MrpeeT 3HAYMTEJIBHYK pOJb B copeTckoli cucteme ¢usp-
{1 YECKOI'O BOCIV.TAHHSHA o

|

]

|

i

3

Sample Lislogue

Setting: Appropriate visuul materials uare utilized.

S

i Lerpth: The lengtn is aajusted to the needs, interests, and
i atilities of the class.

1.
| . A. Kyza Toumu Hapoza cnemaT?
" B. OHM MAYT HA GyTGOJBHHI MATY.

A. HesopuTe, MOXAJYyliCcTa, KOMAHZH, KOTCpPHe Y4YacTBYKT B MaTde.
B. KawxeTcs, TOple/[oOBUH ¥ AMHAMOBLH e

: A. TloyeMy CTOJbKO HapO/Ze CTOMT B odepeau?
= ‘ R, OHM mokynawr OMJETH HA MATY.

| ‘.
' A. Bu, BEpOSTHO, AHTVIMYAENH?
: B. Het, § ameprkaHen.
5.
A. Cxopo Jm HavyHeTcs MaTY?
6 B. [la, yepe3d HECKOJbKO MMHYTe. DBOT KOMEHIH yXeé BHXOJAT HA NOJE.
A. Ckamure, noxasylicTa, CKOJbKO 4YeJoBek B kaxgolf komaHpge?
B. B kaxzgof komaHZe OAMHHAJUAT: 4eJIOBEK,
7
A. Ax! § cauumy CBUCTOK CYZAbH.
: g B. TNpaBma. Wrpa naunHaeTCH.
A. KoTopas koMaHZa oZeTa B CHHHX pyGeuxax?
B. D3ro xoMmanza "Junauo".
Pl
P
A. Ypa! /[vHeMOBUH ONATH 38CHUJM TI'OJe
B. O Her! Haum TopneZoBLH 3aCHJA TOT I'OJ.
10.
: A. Kakxoit Tenepp cueT?
; B. OueBngHo, 3:2.
1.
A. &yrGox cemuii JwuMuii BuA cnopTa B CoBETCKOM Comze?
. B. KomeuHO., &yTGOJ wrpaeT OOJbIyl POJb B COBEeTCKOM cHcTeMe
¢EBKMYeCKOTO BOCIKTAHUS » )
12.
A. VHTepecHO, kakoi BKA crnopTa sBJsgeTCA CAMHM NONMYJAPHHM §¥
pac B AMepuke?
R B. BeicGos sABJAseTCS CAMHM MOMYJSpPHHM CNOPTOM B AMepHkKe.
13. .
A. ToxauaylicTa, eme of¥H BONpOC. Kak AOJAr0 NpoAoJxaeTCH urpa? - N
B. O6myno urpa npopgoJsxaeTcsa 90 MHUHYT.
14.

. Bouapuoe Bak cnacu6o 3a BAINYy KOMIAHN-:
He 38 4TO. M MHe OHJO OYeHb NpPUATHO NOIHAKOMHTBCA C BaMH.

w>
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15.
A. Zo exoporo,
B. Bcero xopouero,

(For introductory sections to "Evaluation see French for
H e . am——

Secondary Schools, rages 186-187, or the German or Spanish
editiors.)

Testing Aural Comprehension

Testing the Skill. Keasuring the understanding of the spoken
word may te accompliched by testing the skill individually or
in conjunction with other skill: . The aim of understanding a
native or near-native speaker speaking at noraal speed should
be borne in mind, especially as pupils progress in the course.

Using tke Drills. Some of the drills used in trainirg pupils
to urderstand the spoken word may also be used to measure their
achievement. Even for the seventh year class during the pre-
reading phase, the teacher can devise aural comprehension tests.
some of these will be described below.

True-False Tests. The teacher may read a number of statements
in the foreign language, each statement being read twice. The
pupil may write T or F, to indicate his answer. For the initial
stages, some questions might be;:

1. [aTe nrwe Tpu »sceMs,

2. Ceroams narnaua, B8-0e cenradps.
3. BeuepoM rosopaT "Jo6pos yTpo®,
4. Ha AoCke MH mRlleM MeJIOK.

Action-Response Tests. The acticn-resronse drill is another
noriverbal test of understanding. By using exranded and more
complex commands, the teacher may adapt action-resronse questions
for use throughout the six-year sequerice, although this tyre of
test is best suited for the beginning pupil.

Multijyle Choice Questions. These are several types of multiple
cnoice questions which test aural compreherision. While most of
these tests involve sore ability to read, it is the ability to

urderstand the spoken word which is paramount and which is meas-
ured.

1. Testing the listeninc skill throurh sourd discrimination:
The speaker or tape repeats twice one of three statements. The
three stitements sre read, whereuron the studert is instructed
to write the numrer of the statement he nad initially heard.

Speaker: Mw egmem Guctpo. (rereated)

Choices: 1. My emM OHCTpPOC,
2. Mu ezeM. OHCTpO,
3. Mm ugeu OHCTpPO,

2. Measurire aural cosprehension throurh visuel recosmition
of the corract answer to a question rreser.ted orally: The speaker
asks a question. Tne .utudert is directed to check the statement
wnichk arswers correctly the cuestion nearcd. Four choices aprear
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in the student's booklet,

¢ Speaker: § cnmpamBan "Kax By moxupseTe?" By OTBevaeTe:

, Choices: 1. & musy ra gaue.

; 2. 3To oyeus XOopolIo,
3+ § ero ne Bumy.

4. Cnacu6o, XOpOolIO,.

! 3. Measuring iural compreher.sion by visual recoirition of the
' correcl compietion of an incomplete statement presented orally:

‘ The speaker or tape reads an incomrlete sertence. The jupil

chooses tne word or rnriase which best comrletes the sentence

t from among those in nis examination booklet.

P Sreaker: Mue xoueTca ecTs, NOTOMY 4TO essese (repeated)

Choices: 1. 1 owens yCTEaJa,

2 §l rosopen.

3. 4 yuyer pyccromy SIBHKY o
Le 51 GoxeH.

4. Measuring aural comprehensior. by multirle choice answers
presented visually: A conversatior or rassage is read twice.
Questions are asked on the rassage. FEach question is read twice.
The purils sclect the rroper answer for each questisr from among,
the four or five choices in their examination booklet. The ras-
saze and questions are then read for rupils ' ~hecking,

Speaker: BuxTop WBanoemu OCTAHOBYJICA HA yIVIy nepes KUOCKOM.,
OH Ouar pasouaposan xusHbw. On NOTEPAJ CECK ReHY,
CuH JexyT B Gouabuuue . BpaT, koTopu# xus B Kuese
Henucatg, 4TO He CA8J JIK3AMEHOB U GOJblle He YURTCH
B YHrBepCHTeTe.

R IR I T T T £

Sample Question: DPge Gua BuxTop VBanOBHY?

Chcices: 1. Ou 6ua B Huepe.
2. OH GuHa B GonrHuIE.
3. OH Oux Ha yrJay nepes KMOCKOM .
4. OH OHJ B yHHBOpCUTOTO.

PR Saat e s et

5. Measurines aural comprenension throu:rh aural recognition of
the correct arswer. A rassage or conversation is read twice. It
is followed try multiple choice questions orally read by the teacher
and aurally selected by purils. The rassare is based or. lanfuage
certert audio-linfually experienced by vurils.

Passage. Mana npumra goMo#f B Tpm vaca. Eu ouemnr xoTeusocs
eCTb., OHa BHNMEJNE CTAKAE MOJOKE M cbesa OyTeplpox. Yepe3 HeCKOALKO
MEHYT Bapa npumrea B rocTH. OHH Z0aAroO CAyWAJF NJIACTHEKH. K Beuepy
BM3CTe NOmMIY Ma NPOIYJAKXY . .

Answer. The teacner reads a statemernt includirp four choices,
one of which completes it correctly. Furilswrite
the letter which corresrords to the correct answer.

Tana npumra gomot (a) x Beyepy (G) wepes HeckOABKO
muuyT (B) moaawo (r) B Tpu waca.
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784ral Comprehension and Writing. To test whether pupils can
write what they understand aura%%y, several question types are
suggested:

1 A dictatior in Russian may be given. UTirections for giv-
ing dictation are found in the chapter entitled "Writing."

2. A passage may be read ir. Russian upon which Russian ques-
tions are asked orally; the answers are written in Russian. In
this procedure, the following Steps are recomnmended.

a. A passage is read twice, with or without exrlanatory
commen*,

b. Questions based on the passage are read twice each in
Russian, to which pupils write Russian answers.

c+ The passage and questions are reread for checking.

3. A passage based on material audio-lingually and visually
experienced is read twice. Pupils restate the passage in their
own words or in another person ar tsnse.

Example:

Pasgage: [MNpmarean XAyT UBaHa HA BOk3ase®., OH CHEIMT K HEM,
NOTOMy 9WTO ONA3ZNBA6T H& AECATH MEHYT. OH egeT
H& Tpoaxeli6yce. Hapgaxexa on mmanT SsrecTAmEe Gammu

Kpeuara, PagocTHO OR BCTDOu&OT CBOHX npHATeJeld Ha
BOK34Je ,

Question: Change the passage to the past imperfective.
Answer: Pupils write the passage as directed.

4. Pupils write answers to dialogue questions from previously
mastered dialogues with which they are also visually familiar.

Example:

Question (presented orally): Bx MoxeTe moexaTh p KEHO
COT'OJHS. BewepoM?

Answer (written by pupils): Komeumo, Mmory., B KOTOpPOM yacy
HauNMHaeTCH ceanc?

5. Pupils write answers to multiple choice questions presented
orally. A passage is read twice. Incomplete statements on the
passage followed by a number of possible answers are read orally.
Pupils select and write the proper answer,

Passage: MockBa - cromua CCCP, B Mocxse HaXOANTCH HCTO-
pmueckuli Kpeuab. Oxomo Kpewmns - Kpacras naomazs.
Ha Kpacroi#i niomazm cromut Xpax Bacmumsa BraxeHHOroO.
B memTpe roposa Toxe maxomuTcs raapmag yaRne -
yanua I'opbroro. Hepasnexo or MockBn Ha JeHHHCKEX
ropax cToHT MocxoBckmif yHuBepcmTerT.

Question: Mockosckuilt JHUBEOpCRTeT HaxomaTcs (a) oxoao Kpeuus

Ha KpacHoli naomazm (c) Ha JemEHCKEX ropex
(d) ma ysmue I'opnxoro.

Answer (written): ama annﬁgunx ropax.
11
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Testing the Speaking Skill

Purposes: The teacher's aim in giving a speaking test may be
threefold:

. to test the pupil's ability to produce the foreign individual
sounds, sound sequernces, intonation and liaisons

. to test the pupil's ability to express his thoughts in the
foreigr. language, either in response to a question or to
some other stimulus

. to test the pupil's oral control of one or several of the
structure patterns or of the vocabulary of the foreign lan-

guage

In a specific test the teacher may chcose to measure one, two
or a.1 three phases of the speaking skill. It is obvious that
types 2 and 3 are tests of aural comprehension as well as of
speaking competence. (See chapted entitled "Aural Comprehension,”
and "Audio-Lingual Experiences.")

The ™imie¢" or "Echo" Test

The simplest test of oral production (type 1) is the "mimic"
or "echn" test. This is particularly suited to the beginning
pupil, though with increased length and complexity of the utter-
ance, the echo test may be used throughout the four- or six-year
sequence. The pupil is instructed to repeat whatever the teacher
(or the voice on tape) says.

1. Hxamples:
(7th year level) § YuTam HOBHe XYPHEIH.

{12th year level) OTKpOBeHHO rosopsi, s He MOI'y CKA34TbH
ecan MuTa nocTynnT B JPHEHrpaAckal yan-
BOpCHTOT Ha caexymuuil yweSun#f rox.

A variation of the "echo" test is the "buildup" test in which
pupils repeat sentences whose length is progressively increased.

2. Examples:

(7th year) a. § numy xapampmamoM.
b. § uumy xapanfamoM Ha GyMare.
C. 1 numy xapaHfAamlOM Ha OyMare, noToMy 470 HeT
nepae

(10th year) a. $§ npumes Aomoli B NMOIOBMHE AEBATOrC.
b. Korpsa s npmmeJ AOMOM B noJIOBMHe AeBATOrO,
S ZOJrO 3AHNMAJICSH o
C. Koraa 4 mpumeJ AOMO B noJIOERHE AGBATOIO,
S OOArO 34HAMAJCA DYCCKAM S3HKOM.

Sgoring. To score the "echo" test, the teacher should prepare
in advance a checklist of the specific characteristics of speech
rroduction he wishes to measure. It is suggested that the teacher
write these items (stressed and unstressed vowels a, o, 2, ©, N,
®; hard and soft consonants &, p, T3 voicing and devoicing con-
so-ants; rising or falling intogation; palatilization) across
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the top of a sheet of paper. It is advisa'le to limit the
numoer of different items to be rated in a given test. Names
of pupils are thern written down the left-hand side of the paper.
The teacher may vher enter a numerical ratirg, 1-2-3, or 1-2-3=
L-5, in the approgriate column.

This type of scoring may be used for other types of speaking

tests, to measure sound production, irdividually, or in sequence,
and intonation.

A cumulutive chart to measure achievement ana progress in the

principal features of sounc production might be kept for each
pupil.

Oral Repding. HKeading a passafge aloud is another form of
speech production test. The difficuity of the passare to be
read will of course vary with the puril level. Only in the most
advanced classes should the rupil be asked toread orally mate-
rial not yet presented in class and mastered by him. If unfamil-
iar material is used, even in the 12th yedr, the pupil should be
given time to practice silently before he is tested orally. If
he has a language laboratory, the teacher may record each pupil's
speech periodically on a separate tape. This will permit the
teacher and the pupil to judge individual progress.

Answeripg Questions. The question-answer tyre of test measures
the rupil's ability to (1) understard the question, arnd (2) to
respond automatically. The response also measures his mastery
of structural patterns. This type of evaluation is most highly
recommended as it provides a work sample of performance most
consondrit with communication goals.

Examples :
Grade 7: HKax sac 30ByT?

Grade 9: B KOTOpPOM 4aCy BH OGHKMOBEHHO BCTaeTe Kaxsno0e yrpo?

Certain questions the rupil mignt be directed to answer affirm-
atively, others he mignt be askbed to answer in the negative:
"Begin your reply with the word, mer. ¥ Bac ecTsm mnepo?" "Begin
your reply with tne word, za. Bm xopomo cnasm puepa?"

Lirected Lialogue. Speaking involves the initiation of s dia-
logue as well as answering questions. To force the pupil to
initiate the dialogue, the teacher may say to the pupil in English
or in the foreign language:

Ask me my name.

Ask Masha what time she got up this morning.

Ask me why Boris is absent.

Ask Vanya whether he wants to go to the movies tonight.

The "Picture™ Test. A test requiring the puril to resrond
orally to a nonverbal stimulus is the picture test. The puril
is shown a flasncard, or animals, or objects. TLependiriy on the
level of the class, tne pupil is directed to identify the person;
to describe him (age, heignt, co.plexion); to tell the color,

size, shape or location of objects; to tell what the person is
aoing.
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Qral Composition. At the most advanced level, the pupil may
be asked to deliver a short "speech" or oral composition. He
should oe permitted a choice of topic within his level of dif-

ficulty, should be allowed seome vime for preparation, and perhaps
be gfven an outline,

Other Levices. The various oral practice drills suggested in
the chdptsr entitled n"Speaking™ and illustrated in the model

lessen for the 1Uth and 11th yedr can also be used as testing
devices.

The teacher who has no language laboratory may consider the
interview type test excessively time-consuming and demandingz.
In order to be valid, especial!ly after the initial stages, the
interview test administered in class would require composirg
different questions for each pupil. It may be practical, there-
fore, to use one of the class practice drills or dialogues, with-
out necessarily telling pupils it is a test. In the beginning
years, the "chain" drill may be so used. In the later years,

conversational sequences or dialogues may be employed in this
way.

The Use of the Language Laboratory. The language laboratory
may be effectively used for the speaking tests. Statements or
queéstions placed on tape, with appropriate rauses for repetition
or response, permit individual answers to questions which are
put to the entire class. Using this procedure is less time-
consuming to administer and permits a valid generalization regard-
ing pupil$' achievement.

Values of Frequent Testing. It must be remembered that though,
in general, speech habits are formed during the first year of
foreign language instruction, the teacher must be alert even in
the 12¢h year, to correct errors and to maintain and further
develop the speaking skill. It is from demonstrated competence
in speaking that the pupil generally derives the greatest satis-
faction. Recognized achievement, in turn, motivates the pupil
to increased endeavor.

Testing the Reading Skill

Types of Questions. Reading skills may be tested by means of
many question types:

. Answering questions on content in complete sentences
» Summarizing

. Matching of items

. Completion questions

. Multiple choice questions

- True-False questions (on the first level of learning)
» Combitation completion and multip = choice questions

Questions and Answers in Rugsian, One of the standard practices
in testling reading is asking 4 question in Russian ard requiring
a ccmplete answer in Russian.

Pupils may be required to answer such questions with or without
the passage betore them. In testing pupils on reading done in
class when they do not have the padsage before them, the teacher
might remember that the question& asked should (1) represent
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isams of story content which might reasonably be recalled, (2)
require that students Supply vocabulary and idiom which have
been emphasized in class, (3) provide questions which will re-
sult in a work sample of pupils! comprehension of the story,

If purils are supplied with the reading passage on which they
are to answer, in complete Russian sentences, questions put to
them in Hussian, the passage should (a) contain some vocabulary
and idioms which have already been studied and some which can be
inferred from the context, (b) he a rearrangement of this lan-
guage content into a new context. Caution should be exercised
so that the questions asked reqiire genuine understanding and

not a mere copying of parts of the reading passages to form the
answer,

New-Type Questions. Some New-type tests for me
comprehension may be employed. These tests,
Structed, furnish a sufficient sampling, are easy to score, and
provide an objective and, therefore, valid basis for measuring
and generalizing achievement and progress.

asuring reading
when properly con-

Pupils are given a short reading passage on which questions

are asked. These quest ions might be of the multiple choice,
completion, or true-false types.

Tesving the Structures and Forms

Its Purposes. The evaluation of knowled
measure pupils' ability to formulate desir
in situational context. For this reason, many of the traditional
type tests which require translation into the foreign language

or forms denoted by grammatical nomenclature will tend to dis-
appear.

ge of structure should
ed patterns of speech

Structures and forms may be tested actively or passively. 1In

testing their active use, a required work sample of performance
should evolve naturally from a sample utterance given. 1In test-

ing them passively, a recognition or selection should be made
from among samples provided.

Some samples of new-type questions to test structures and forms
will be given here.

Testing Structures Actively. Some of the
others devised by the teacher,may be used.

pattern drills, or

Example 1: (Grade 7 or 9) Subs-itution test

Verb maru: 8 uay zomofi.
ececooe IIOI‘Oﬁ.
Ona ecsecee AOIOH.
Lemonstrative pronouns: J3TOT kapaHzam Mo¥, & TOT xapamgam TeoH.
¢ecece KHHINE MOSI, 8 ce0000¢ KHNI'G TBOA.
eccccec NMIEPO MOG, & oco¢00 nepo TBoe,
sevese TOTPAAKM MOE, & ceccee TBOK,
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kxample 2: (Grade 7 or v) Frogressive structure substitution
tests.,
Masbayx XMBOT OKOJO IKOJH.
teceoe “Byr OKOJIO MKOJH .
esesoe OKOJNO WKOJH.
Bepa n doMA ceeees OKONO mWKOMM.

Integration Tests. (Combining two utterances to test forms
and structwyes in use)

Example 1: (Grade v or 10) Following the model, join both
! sentences by using the correct form of koTopuii,
: JdTO TOT MaJpu¥K. OH Oux Yy Hac B9epa.
: 3TO TOT MAJbYMK, ROTOPHH Oma ¥y Hac Buepa.

Example 2: (Grade 10 or 11) Begin each sentence with xorga.
YaHas 00 3TOM, A HeMe L1emHO IIO3BOHEA JROMOH,
Korze a yaras o6 9TOM, A HeMeIeHHO NMO3BOHHJ ZOMOH.

Example 3: Begin the sertence with an adverbial participle.

(Examrle: Koraza a YBHAOJ 3TOrO Y6J0BOKA, MHO CTAJAO GOJBHO.
is to pe changed to 7Buges aroro MOJIOEeKA, MHO CTGJI0 GOJALNO),

Transformation Tests. (Changing from one form to another of
the same structure/

Example 1: (Grade 7 or 9)

a. Write in the plural: g BHXY XypEHa.A,
Bu BRIMTe Mmasabumke,

b. Change from singular to plural, and vice versa:
Tw xcpowo numems.
: On mrpaer B mamxu,

Example 2: (Grade 8 or 9) Change from the imperfective present
to the imperfective past or future.

1. Ceroaus y meHa ecTs YPOK.
! BYepa ¥ MEHA ceveee YDPOK.
? saBTpa Y MBHSI ocsevee Ypok.

i Testing the Structures of Forms Passivelv. Recognizing and

b selecting the proper structure or form through new-type multiple
ﬁ choice tests provide a valid basis for measuring structures

i passively.

; Type_1: A sample sentence ; iven with one word lacking is to be

J completed by selecting the croper word irom among four or five

; choices. The Enrlish equivalent for the compl.te sertence may .
! be yiven where it is necessary to pinpoint the needed form. .
(The English is not "mixed™ with tre kussian. )
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Example 1: (Graae 7 or 9) (With knglish)

My books are on tne shell.

{eee:e.) XHNDPM NA NOAK® .
1. Moi
2. Mosa
3, Mom
L. NMNoe

Example 2: (Without English)

Pre TBofi xapamzam? BOT ceceee

1. OHa
2' OH

3. OHO
L. OHRE

Type 2: Four complete sentences are given ir Russian. The
pupil selects the correct one.

Example 1: (With English, Grade & or 9)
The teacher is satisfied with us.

. YuyuTeap HME AOBOJEH.
. YuynTeJab BaMu OOBOJEH.
. Y4YHATeJb UM [AOBOJIOH .

. YuureJsp HaMyE AOBOJEE.

W =

Testing the Structures Uctilizing Oral and Written Answers.
The structures may be tested both in oral ara written form in
answer to questions or in composition, as cescribed ir the test-
ing of aural comprehension, speaking, and writing.

Testing Vocabulary and Idicms

Active Uses. Vocabulary anc idioms may be tested actively
witnout the use of English translation. The two question types
suggested below might be used in either oral or written form.

(1) asking questions which require answers that include the
desired words or expressions

(2) giving directions in English or the foreign language reauir-
irg the formulation of speech ratterns including the desired
vocabulary or idiom

Exanple 1: Kexol#f Tenepr mecau?
CxoaqbRO TPRAUATS TJAKC ABCATBL?
Example 2: Ask what time it is.

Tell Boris it's warm here.

This type of test obviously includes manipulation of structure,
and other vocabulary asice from the points beirg tested.
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Passive Uses. Vocabulary and idiom ma

y be tested passively

without the use of English through multiple choice questions.

Example 1: Associating a word or an idicm in one column with
another in the seconc column

a. b.
nepYaTix nJeur
HOIHM
naJabuy
riasa
celivac xe eme pas
Tenepy
no3 aneit
elle mOMHOIoO

S S, gy, g, S Sy gy, S
N s sl P e N N P

Examgple 2: synonyms c¢r antonyms

Synonyms Antonyms
cramon ( ) axrep Co amutt s ; HecyacTHEMY
. ( ) dyroon 6oraTuit
& { ) motoaox . ( ) cxyumutt
) ypoxr ( ) cepresmuts

MEe myzem kapampam, ) Mre HpaBurcs KapaHAam,

(

( ) A Buxy xapangam.

() 9 numy xapamgemox.,

( ) Mre HeoGXOmMNM xapamaem,

Example 3: Comcleting a sentence

Mue xowerTcs ¢ecese HO BOSJAOCHNONS,
( ) narm
( ) ryaats
( ) exars
( ) cnars

" sting the Writing Skill

Writing skill may be tested vy usin,"

writing types suggested
in the charter entitled "Writing."

Dicvation. TLictations test both aural understancirg and writ-
ing. In the initial Stages, dictations of only one or two
sentences may be given daily. As the course acvances, dictations

-
become longer and more comrlex. [Cictatiors should be corrected
as soon us possible after they are given.

Guidegd writing., Lrill patterrs and answers carefully patterned
O questions given in the foreign language test the manirulation
of structure and krowledre of vocébulary.

Ariting senterces or aialogues. Questigng, directed dia!ogue?
recall, or controlied writirlg may be utilized to test this skill.
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Composition. Controlled and directed composition test func-
tional learnings. Composition in which controls are either
limited or omitted tests functional learning and organization

of thought. Objective and subjective scales must be used in
scoring.

Equivalencies. Writing meanings in English or in the foreign
languages may be utilized, Equivalencies may take the place

of translation or may be used as in directed dialogue, such as,
"Tell him you are £0ing vo the movies."

Testing Culture

Culture should be tested in linguistic or situational context
and should, wherever possible, snow an understanding of related

facts and cultural patterns, including behavior patterns and
cultural overtones.

Culture may be tested by utilizing many of the question types
Suggested for testing the skills. Some examnles of question
types involving linguistic skills are offered here.

Culture and Reading. Rearranging related items measures read-
ing comprehension ang knowledge of culture.

1. The statement: YTo6m crars AKBAGMEKOM, coBersxkmi Momsomol

96J10BeK HOXOH OKOHYETH CaIeAyiauKMe yueCHwe J&BeZeHUT: cpe g-
BND WKOLY, 8XAASMHD, HEUAAIHYW KOSy, YHEBSDCHTET,.

The question: B xakoy IIOPAILKE KOHSAXT 3TH yyelHue 3apeneRus?

2. The statement: Ha YXuE pyccxEe enaT ceseiky, MOpoxeroe,

cyn,
CAJaT, KOTJIOTH.

The question: B kaxou NIOpAAke NOARANT 3TH Sawza?

Multiple choice questions might also measure reading as well
as cultural knowledge. Tt is wiser to present several questions
on the same or related subjects to show pupils' grasp of an area
than to include one question on each of several unrelated areas.

1. goguaabnas noe3axa Ha noesze us Mockeu Ao Basapmmsocro
a

K& Oeper
mes mas (6) e Hesesm (B) ReeaTh mue# (r) ommm

MecHaly

2. Couwlh vonynapmutt smpg cnopra B CCCP (a) Temmme (6) dyTGox
(B) xomxel (pr) GackerGox

Culture and Aural Comprehension. The question types suggested
under "Testing Aural Comprehension™ may be utilized with cultural
content. The type selected should be adjusted to the level of
learning of pupils and the type of culture tested.

Culture and Sp aking. Depending on the level of learning of

the pupils and the type of culture tested, the speaking skill may
be utilized. These may vary from single questions whose answers
are closely patterned on the structure and vocabulary of the
questions on the first level to oral reports on the advanced levels.
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Culture and Writing. In the advanced courses, controlled and
free composition are also utilized to test culture.

Culture and Audiovisual Media.
selections, works of art, bu
is also recommended.

Identification of musical
ildings, and other important sites

(For glossary, see French for Secondary Schools, pages 200
and 201, and the German and Spanish versions,)
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TEACHERS' GUIDES

Methodology

Anthology for Use with a Guide for Teachers in NDEA Language
Institutes. Simon Belasco, ed. Heath. 1961

Applied Linguistics: Russian, A Guide for Tearhers. Thomas
Magner. Simon Belasco, ed. With an introduction by Simon
Belasco. Heath. 1961. ‘

Audio-Visual Technigues in Teaching Foreign Languages.
Theodore Huebener. New York Univ. Press. 1960

Language and Language Learning., Nelson Brooks. Harcourt,
Brace & World. 19%0.‘ (MLA J'o;int Project. 1959)

The Language Laborator% and Modern Language Teaching. Edward
M. Stack. Oxford. 1960

Modern Foreign Languages in the Secondary Schools. Prereadin
Instruction. Patricia O'Comnor. U.S. Govt. Ptg.. Off., Wash~
ington 25, D.C. (Bulletin 1960. No.

Northeast Conference on the Teaching of Foreign Lar.zuages.
Reports of the Working Committees, 1958, 19%9, 1981.
Available from the American Classical League Service Bureau,
Miami Univ., Oxford, O.

Sound lLanguage Teaching. J. S. Holton & others. University
Publishers. 1961

Teacher's Manual. A-IM. Russian. Harcourt, Brace & Wor.d.

1961 (Developed originally by the Language Development
Program, Title VI)

Equipping the Laboratory
Dozen Do's and Don'ts for Planning and O erating a Language

Laboratory. Modern Language Association. Foreign Language
Research Center, 7V Fifth Ave., New York 11.

Purchase Guide for Programs in Science, Mathematics, Modern
Foreign Languages. Council of Chief State School Officers,
Ginn. 1959. Supplement, 1961

Title ITI (NDEA) Planning Guide. Rev. ed., 1961-62. New York
State Education Department, Albany 1

|>
TN N

Additional Publications

Foreign Language Laboratories in Schools and Colleges.
Marjorie C. Johnston & Catherine Seer ey. U.5. Govt. Ptg.
Off., Washington 25, D.C. (Office of Education Bulletin
1959, No. 3)
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rriculum Bulletin geries
of Educatior.

Foreign Lan uag.es Grades 7-12. Cu
No. V (tentatidLTt tonnecticut state Departnent
Hartford, Comie 1958
4 Counselor's Guide. Bulletir 1960.
c 3 Welfare. U9

Modern_goreign Langua: 55
t of Heez 1th, Education ar.
5, C.Ce

MoatZ >
No. 2U. Departmen
Govt. Pt&- off., Washington 25,
oreign Langua es_for the pcademically. Talented~§§gdgn§.
iati A report of a conterence
ociation

Modern a
National Education Associatlol.

sponsored jointly ational Education Ass
project on the Academical ted gtudent an
Language Association . washington, T.C. 1

eipn Languages in thgﬂggmgrgngnsggg’gecondarv gchools.
of Secondary School Principals Committee
AssP, 1201 &ixteent%
p)

Modern_For
fonal Association
Develcpment.
f the NASSP. Juné 1, 1
. John-

iculum Planning and
st. NW., washington, T.C. Bulletin ©O
the High School. Marjorie
' c. (office

Modern Foreign Languafes in_the Higf 2
ston, €d. U.5. Govt. Pte. off ., Washington , L.
1letin 1958, No. 6
atin: Grades 8-12. curriculum Bulletin
i of he City of New

d the Modern

of Education Bu
uages_and L es
3 J. Boara O Tducation of t
Livingston St., Brooklyn?

1957-58 S€r-, No.
i ion Sales pifice, 110

York, Publicatl
es_in Teaching Foreign Languages. 2"
Bailetin 9, 1960

Moderx Technigu€s e
Connecticut Audio—Visual Association.
a Four_ Year Course.

d Givilization:
1 ta. 7956« Bulletin 1

Russian Language 2o i
Univ. of Minneso
i ssion Qutline

Birkmaler -

i Interest ar:d Foreign Languages.
te U.S. National Commission for
1957. U.S Govt.

The National
ang Work Paper- Sponsored by tre
ment of gtate, reVe

UNESCO and the Lepart
PLg- off., Washingtor 25, D.C.
The Teachin of Russial. Thomas Fe« Magner ec. Pennsylvania
State unive. 7062. (Reports and papers) pa.
Why dJohnny Should Learn Foreign‘Languaggs. Theodore Huebener.
thilton. ! §]
TEACHERS' REFERENCES
Professional publications
Bulletin. New York Federation of Foreifn
ate Univ. college ©

Federation
C. Munro, St

LEEEEQEE_,_,,__ﬂ__—
e Teachers. Edwin L.
English

Tanguag
Education at Alban¥y
; A Journel_gg_gggligd_Linguistics.
Ann Arbor, Mich.

Languag® Learning; A
Tanguage instituteé. Univ. of ichigan,
tic Reporter. center of ppplied Linguistics,

The Linguis
5. L.C.

Wasnington s
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The Modern Language Jourrnzl. Nationazl Federation of Modern
Language Teachers Associations. Stepher L. Pitcher, 7144
Washingrton Ave., St. Louis 5, Mo.

PMLA. Modern Language Association of America. Allan F. Hubbell,
Treasurer, New York Univ., New York 3

The Russian Review. Limitri von Mohrenschildt, ed. Ruarterly.
$5 a year. $1.25 an issue

Slavic and East European Journal. Thomas J. Shaw, ed. American
Association of Teachers of Slavic and East European Languages.

AATSEEL. Quarterly. Ircluded in membershir £7 a year. $2 an
issue

Slavic ieview. Lonald Treadgold, ed. AAASS. Guarterly. Included
in membership for AAASS, or $107a year.

General References

Checklist of Paverbound Books on Russia. Compiled by Sherman
L. Spector. The State Education Dept. Albany. 196L

Materials List for Use by Teachers of Modern Languages. Modern
Language Association of Amcrica. Obtainable from MLA Foreign
Language Program Research Center, 70 Fifth Ave., New York 11

Museum Collections on Asia, Africa, Latin America, and the
Soviet Union in New York State and Their Use in Educaticn.
Allan D. Chapman. The State Education Lept. Albany. Prelim-
inary ed. 1964

Selective Guide to the Acquisition of Audio~Lingual and Relsated
Materials Useful in Teaching Modern Foreign Languages in the
"New Key". {With a Section Yor Latin). Paul M. Glaude.
Chilton. 1961

Some Useful References for Content (S) means suitable for stucdents

! Avanesov, R.I. ®oHeTEKA COBPEMEHHOIr'C PyCCKOrO JAUTEepPaTYPHOPNO
j fAguita, Moscow. distr. by Cross World

Yneperne B COBPEMOHNOM PYCCKOM JHTODPATYDPHOM A3HKS .
oscow. 1y58. distr. by Four Cont. 2nd ed. pa.

Avanesov, R.I. & Ozhegov, S.I. Pyccxoe auTepaTypHO® NpPOMIHOWOHHS
R ynaperme. Moscow. 1960. 2nd ed. distr. by Cross World

Birkett, G.A. A modern Russian course. Oxford Univ. Press. 1458.
3rd ed. rev.

i Borras, F.M. & Christian, R.F. Russian syntax: Aspects of modern

Russian syntax and vocabulary. Oxford Univ. Press. 1959

Fyodorov, M. Ia. & Kryukova, I.P. CNpABOSHEX IO PAAPOABHOMY

ynpaBJeHRD B PyCCKCOM A3MK®. Moscow. 1961. distr. by Victor
Kamkin

Josselson, Harry H. The Russian word count. Wayne Univ. Press.
1953. pa.
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Ma%t?off, Nicholas. Pattern drills in Russian. Pitmar. 1960. pa.
S

Noyes, G.R. & Patrick, G.Z. An elementary guide to Russian
pronunciation. Pitman. 1959. 2nd ed. pa.

Pulkina, I.M. A short Russian reference grammar with a chapter
on pronunciation. FL Publishing House. 1960, ed. P.S. Kuznetsov.
distr. by Four Cont.

Shcherba, L.V. pauMaTmka pyccrora A3HKE. Moscow. 1953. 14th ed.
2 vols. (in Russian)

Sieff, Mark. Colloquial Hussian. Duttcn. 1944 .

Stillman, Leon. Russian verbs of motion. Columbia Univ. Press.
1951, 2nd ed. illus. pa. (S)

Bibliographies and Encyclopedias

Florinsky, M.T., ed. Mcgraw-Hill encyclopedia of Russia and the
Soviet Union. McGraw-Hill. 1961. (S)

Neiswender, Rosemary. Guide to Russian reference and language
aids. Special Libraries Assoc.. 1962. pa.

Shaw, J.T. & Djaparidze, [zavid., eds. The American bibliography
of Slavic and East European studies for 1959. Indidna Univ.
Publications. 1960

Uteg%in,(sav. Everyman's concise encyclopedia of Russia. Lutton.
1961. (S

Dictionaries

Academy of Sciences. CxoBapp PyCCKOI'O f3HKA&. Moscow. 4 vols.
distr. by Cross World

Harkins, William. Lictionary of Russian literature. Littlefield,
Adams & Co. 1959. pa. (S)

Muller, V.K. English-Russian dictionary. Dutton. 1959. 6th ed. (S)

Ozhegov, S.I. CaocBaps pyccxoro Asuxa. Moscow. 1960. distr. by
Four Cont. (S)

Ozhegov, S.I. & Shapiro, A.B. Opdorpajmuwecxuli caosapp pycckoro
A3MKS. I'0Ce H3A. NEOCTPAHHNX M HAYAJBHHX caosapefle 1959.
distr. by Cross World

Smirnitsky, A.I. Russian-English dictionary. Dutton. 1959. 3rd ed.

Wclkonsky, Catherine & Poltoratzky, Marianna. Handbook of Russian
roots. Columbia Univ. Press. 1961.
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Maps

Fullard, Harold, ed. Soviet Union in maps, Denoyer~Geppert. 1961,
32 maps

Goodall, G. Soviet Russia in maps. London. 1942. distr. by
Stanley Bowmar Co., Valhalla, N. Y.

lipEposEne aomw CCCP. Soviet Union. 1955. text in Russian.
colored. European and Asiatic USSR. 84 x 54 in. cloth mounting,
wood molding, and tie #19.50. cloth mounting, spring roller,
and oak board $37. distr. by Denoyer (No. RG 52 nz)

ComeTcrutt Comas CCCP. Soviet Union. text in Russian. colored.
relief-like, physical. European and Asiatic USSR. 9 x 76 in.
cloth mounting, wood moldings, and tie $35. cloth mounting,
spring roller, and oak board éié. distr. by Denoyer (No. HP 52)

Periodicals

America Illustrated. USIA. Govt. Ptg. Off., Washington 25, D.C.
Monthly. In Russian. $5 per yr. 50¢ per copy (S)

USSR Illustrated. Embassy of USSR in U.S.A. Monthly. In English,
$1.80 per yr. (8)

B mowmouwb mpenoaaBaTexs PYCCKOIO SI3NKA B Auepuxe, N.P, Avtonomoff,
310 29th Ave., San Francisco 21, Calif. Quarterly. Mimeographed.
$4 per yr. $1.25 per issue R

Hosoe Pyccxoe Caopo. Novoye Russkoye Slovo, 243 W. 56th St.,
New York 19, N.Y. Daily. $22 a yr. Sunday only: $7 a yr. 10¢
a copy (8)

Some Scurces for Special Subjects

Art and Architecture

Buxton, D.R. Russian medieval architecture. Cambridge, Eng. 1934

Hamilton, G.H. The art and architecture of Russia. Penguin. 1954,
180 plates

Kondakov, N.P. The Russian Icon. Oxford. 1927. trans. by E.H.Minns

Lasareff, Victor, intro. Russian icons from the 12th to the 15th
century. Mentor-UNESCO Art Book. 1962. pa. (8)

Biovsraphy and Autobiography

Deutsc?eﬁ, Isaac. Stalin, a political biography. Virtage. 1962.
pa. (S

Fe?n?ll, J.L. Ivan the great of Moscow. St. Martin's Press. 1961.
S

Grey, Ian. Catherine the great: autocrat and empress of all Russia.

Lippincott. 1962. (5)

Grey, Ian. Peter the great. Lippincott. 1962. (S)
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Kahn, A.E. Days with Ulanova. Simon & Schuster. 1962. (s)
Klyuchevsky, Vasili. Peter the great. Vintage. 1960. (S)
Koslow, Jules. Ivan the terrible. Hill and Wang. 1962. (S)

Paloczi-Horvath, George. Khrushchev: the making of a dictator.
Little. 1960. (8)

Rimsky-Korsakoff, Nikolai. My musical life. Knopf. 1936. (S)
Seroff, V.I. Rachmaninov. Simon & Schuster. 1950 (S)
Simmons, E.J. Leo Tolstoy. Vintage. 1960. 2 vols. pa. (S)
Simmons, Z.J. Pushkin. Harvard Univ. Fress. 1937. (S)

Stravinskyj Igor. Stravinsky: an autobiography. Simon & Schuster,

1936. (S
Tolstoy, Alexei. Peter the first. Siymet. 1961. pa. (S)

Vallon, M.A. An apostle of freedom, life ,and teachings of Nicolas
Berdyaev. Philos, Lib. 1960.

Wolfe, E.D. Three who made a revolution. Beacon Press. 1960. pa.(S)

Economics and Society

Bauer, R.A. The new man in Soviet psychology. Cambridge. 1959

Black, C.E., ed. The transformation of Russian society. Aspects
of social change since 1861. 1960.

Blinoff, Marthe, Life and thought in old Russia. Penn. State Univ.
Press. 1961. Illus. (S)

Campbell, R.W. Soviet economic power. Its organization, growth
and challenge. Houghton Mifflin. 1960

Hindus, M.G. House without a roof. Doubleday. 1961. $6.95 (S)
Levine, I.R. Main Street, USSR. Loubleday. 1959. (S)

Mehnert, Klaus. Soviet man and his world. Praeger. 1962. 310pp (S)
Miller, W.W. Russians as people. Dutton. 1961, (S)

Novaé, J?s?ph, pseud. The future is ours, comrade. Loubleday.
1960, (8

Salisbury, H.E. To Moscow and beyond. Harper. 1960. (S)

Schwartz, Harry. Russia's Soviet economy. Prentice Hall. 1954 (s)

Education

Bereday, G.Z.F. & Brickmar, William, eds. The changing Soviet
school. Houghton Mifflin. 1960. pa.” (S)
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Cougtg, G.5. The challenge of Soviet education. McGraw-Hill.
195

Government and Politics

Bauer, n.A., Inkeles, Alex & Kluckhohn, Clyde. How the Soviet
system works. Virtage. 1960. pa. (S)

Fainsod, Merle. How Russia is ruled. Harvard Univ. Fress. 1959 (S)

Mosely, P.E. The Kremlin and world polities: Studies in soviet
policy and action. Vintage. 1960. pa. (S)

Rieber, A.J. & Nelson, R.C. A study of the USSR and communism:
a historical approach. Scott, Foresman. 1962. (S)

Schapiro, Leonard. The communist party of the Soviet Union.
Random House. 1960.

History

Bill, V.T. Tne Russian people: A reader on their history and
culture. Univ. of Chicago Press. 1959. In Russian. (3)

Carmichael, Joel. An illustrated history of Russia. Reynal & Co.
(A Bernier book.) 1960. 36 pages in full color. 30U illus. in
black and white. (S)

Clarkson, J.L. A history of Russia. Random House. 1961%

Florinsky, M.T. Russia: A history and an interpretation. MacMillan.
1955. 2 vols.

Kennan, G.F. Ru? a and the west under Lenin and Stalin. Little,

. si
Brown. 1961. (S)
Maynard, Sir John. Russia in flux. MacMillan. 1948

Pares,(S%r Bernard. The fall of the Russian monarchy. Vintage.
pa. (S

Puchkarov, S5.G. Poccus B X1X mexe. New York. 1956, distr. by
Novoye Russkoye Slovo

Pushkarov, S.G. Odbop pyccxolt meropuReNew York. 1953, distr. by
Novoye Ausskoye Slovo

Rauch, George von. History of Soviet Russia. Praeger. 1958,
2nd ed. pa. (S)

Riasanovsky, Nicholas. History of Russia. Oxford Univ. Press. 1963

Spector, Ivar. An introduction to Russian history and culture.
L. Van Nostrand. 1954.

Stilman, Leon. CGraded readings in Russian history: the formation
of the Russian state. Columbia Univ. Press. 1960. pa. (S)

Thayer, C.W. & eds. of Life. Russia. Life. 1960, intr. by. Ceorge F.
Kennan. Illus. color. (S)
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Vasys, Anthony & others. Russian area reazder. Pitman. 1962. (3)

Vernad?kX, George. A history of Russia. Yale Univ. Press. 1Y61.
pa. (3

e = o R

Wallace, Sir Donald Mackenzie. Russia on the eve of war and
revolution. Vintage. 1961. ed. by Cyril E. Black. pa. (S)

Walsh, W.B., ed. Readings in Russian history. Syracuse Univ.
Press. 1959, (S)

Waish, W.B. Russia and the Soviet Union, a modern history. Univ.
of Michigan Press. 1958. pa. (S)

Weidle, Wladimir. Russia absent and present. Vintage. 1961. tr.
from the French by Gordon Smith. (S)

Literature

Baring, Maurice, ed. The Oxford book of Russian verse. Clarendon
Press. 1958. (37

Blake, Patricia & Hayward, Max. Dissonant voices in Soviet
literature. Pantheon. 1961

Cournos, John, ed. A treasury of Russian life and humor. Coward-
McCann. 1943.7(3)

Gudzy, N.K. History of early Russian literature. Macmillan. 1949

Guerney,(B?rnard. A treasury of Russian literature. Vanguard.
1943, (5

Guerne¥,)Bernard. The portable Russian reader. Viking. 1959.
pa. (5

Lavrin, Janko. Russian writers -- their lives and literature.
D. Van Nostrand. 1954. (S)

Mirsky, D.S. A history of Russian literature. Vintage. 1958,
(Also available in paper ed.) (S)

Nabokov, Vladimir, trans. The song of Igor's campaign. Vintage.
1960. pa. (S)

Obolgnsk%,)Dimitri. The Penguin book of Russian Verse. Penguin.
1962. (5

Pogg%oli, R. The poets of Russia (1890-1930). Harvard Univ. Press.
1960.

Seltzer, Thomas. Best Russian short stories. Modern Library. pa.
R

Sl?n%m, Marc. Modern Russian literature. Oxford Univ. Fress. 1953.
S

Slonim, vagc. The epic of Russian literature. Oxford Univ., Press.
1950. (5
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Struve, Gleb. Soviet Russian literature. Univ. of Oklahoma. 1951

Yarmolinsky, Abram. Soviet short stories. Anchor. 19Y60. pa. (S) B ,‘é

Yarmolinsky, Abram, ed. The poems, prose and plays of Alexander
Pushkin. Modern Library. 1936. )

U S

. Heropua ﬁyccgo?oioaercxoﬁ JuTepaTypH. Mocksa. 1958. distr. by
e}

: Cross Worla § 3
; Pycckre HapogHne NMOCJOBHIN, NOrOBOpPXA, 38raAKkH u geTcxuit doabraop. . %
f AmmrnH, B.ll. MockBae 1957. distr. by Cross World { \
f Music V‘E 3
f Bronsky, Olga 4 Paul. Songs of New Russia. Edward Marks Music *j [

Corp. New York. (S)
Findeisen, L. HeTopma pyccxol mysukm. Moscow. Gosisdat. 1948

Lavaska, Anna. Russian in song. Univ. of Washington Fress, i
Seattle, Wash. 1949. piano accomp. pa. (S) - L

Lefkowitch, Henry, ed. Russian songs for voice and piano. Metro i -
Music Corp. (8)

Leonagd,(R%chard. A history of Russian music. London. Jarrolds. ; :
195 . S { ‘1

! Religion and Philosophy

Fedotov, G.P., ed. A treasury of Russian spirituality. Sheed & i
Ward. 1948. (5] :

FedotoY,)G.P. The Russian religious mind. Harper(Torchbook). 1960 i
pa. (S }
Gorodetzky, N. The humiliated Christ in Russian thought. SPCK.

London. 1938

Iswolsky, Helene. Christ in Russia: the history, tradition and
life of the Russian church. Bruce Publ. Co. 1960. (S)

Zenkovsky, V.V. A history of Russian philosophy. Columbia Univ. ! R,
Press. 1953. 2 vols. :

Newspaper and Magazine Subscriptions - v . " 
(published in the Soviet Union; | )
Four Continent Book Corp. |

156 Fifth Ave. i
New York 10, N. Y. * .

Moore-Cottrell Subscripticn - .
Agencies, Inc.
North Cohocton, N. Y.
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;% Some Sources of Russianu Books :
I f
jf Cross World Books
w; 333 South Wacker Dr.
: 2 Chicago 6, Ill.
;f Four Continent' Book Corp. L
‘ff 156 Fifth Ave. |
ﬁ | New York 10, N.Y. !
1 -
i - Imported Publications & Products y
} L West 16th St. i
h New York 11, N.Y. ‘ E
E | . Victor Kamkin, Inc. ﬁ
| 2906 14th St., N.W. ﬁ
14 Washington 9, D.C. i
i
Leon Kramer i

19 West 8th St. ;
New York 11, N. Y.

)
) M

Universal Distributors Co. f
52-54L West 13th St. |
New York 11, N.Y.

.
! l"

.
. i &;;
.t Store Specializing in Russian Goods i
:f Russian Language Specialties ¢

13 Box 4546 i

- Chicago 80, Ill. {

i} Troyka Book Shop I k
K 799-A College St. : 14
r Toronto 4 3 )

3 Canada !

] i

gf . Sources of Information in the United States ﬁ

;
; 1 Choate School, The Russian Institute, Wallingford, Conn. i

%? Cosmos Travel Agency, Inc., 45 West 45th St., New York 36, N.Y. g

%% Maupintour Associates, 1236 Massachusetts St., Lawrence, Kansas S

i) 4

i3 The Embassy of the USSR, 1706 18th St., N.W., Washington 9, D.C. ! .

f% Some Sources of Supplementary Materials |
- Pen- Pals: :

by i ’

j, Russian Language Specialties | . .
N Box 4546 L
,gg Chicago 80, Ill. ‘

b Pen Club ,
1 . Moscow School 537 . ' |
"1 Moscow, USSR , 11
i
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International Club !
Bagan High school i
Bagan, Novosibirsk :
USSR :
General Secretary, Vladimir Vlassenko :
Some Sources for Films and Film Strips %

i
Artkino Pictures, Inc. 4
723 3eventh Ave. j
New York 19, N.Y. »
Brandon Films, Inc. :

200 West 57th St.
New York 19, N.Y.

Cross World Books
333 South Wacker Lr.
Chicago 6, Ill.

Film & Equipment Exchange
Schenectady Army Lepot
Schenectady, N.Y.

Four Continent Book Corp.
156 Fifth Ave.
New York 10, N.Y.

Janus Films, Inc.
The Wellington Hotel
55th St. at 7th Ave.
New York, N.Y.
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